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Executive Strunary

This final report of the third year of the Project First Chance InterAclive

Outreach Ftoject is presented in the following sequence:

I. Accomplishments and milestones aet Adth previously coamitted outreach

sites; wi'th new outreach sites, and Adth culturally diverse populations;

2. Indicators of Inpact Across All Activities;

3. Evidence of Effectiveness documented Adth ABACUS pre/post scores, data

from individuLl programs of progress from baseline which documents that

progress is attribUtable to the program, and group program data.

4. In.addition to pre/post data from the model demonstration site on 8

children in that class, 13' outreach sifes have supplied ABACUS data on

125 children. The data has been analyzed for each project, with group

progret,s as well as individual progress documented and reported

graphically as Aell as in narrative fashion to be included in the final

report of each site. The data sheets on,125 children account for the

srze Of this report.

5. The Evaluation Summary presents data on the degree of accomplishment of

the three principlal objectives, and each of the subordinate objectives

and activities presented in the original proposal:

The volume and canplexity of this report makes it difficult for the reader to

A

fully comprehend all of the significant details. Additional research reports are

planned to be disSeminated at a Project First Chance Conference at the University

of Arizona, Ottober 21, 22, and 23, 1982. The ABACUS pre/post data on

Communication is being analyzed for publication. Because aany of the children

involved are from culturally diverse populations, the pfesence or absence of

specific linguistic categories is of special interest. These data will be

reported at the Early Childhood Conference in Washington, D.C., on December 16,

1982.
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FINAL REPORT

SECTION 1

1. :Accomplishments and Milestones Met

The 1981-1982 funding period has been our most rewarding year

yet. In our thirdoyear of outreach, many,of the seeds Which have been

planted in prior years are sprouting, while other projects are coming

to fruition.

The major accomplishments far this year can be summarized under

(1) PrOviding support for maintenance and expansion of previously

committed outreach sites, both within Arizona and out of state.

(2) Providing awareness,,training, and support fOr new 'butreach

sites, both within Arizona and out of state.

(3) Providing awareness, tralning, program modifications, and

support for culturally diverse populations.

Providing support for maintenance and expansion of previously

committed outreach sites both withim Arizona and out of state. Within

Arizona, the Educational Intervention for Preschoolers Project (E.I.P.)

is providing service to preschool handicapped children through an id,enti-

,

fication, staff training and follow-up model. E.I.P. is presently using

the Assessment, CUrriculum and Data Management components of our model.

All training of E.I.P. staff members and participating day care center

staff members was provided by Project First Chance.
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Outstanding-guccess has been achieved in Texas with the support
It 1

. of the Texas Education Agency through "the Early Childhood Coordinator

1

and the Regional Service Centers, including Regional Service Center XI

(Forth Worth), Regional Service Center IV (Houston), and-the Regional

Service Center in Huntsville and LEA's in the Austin and Lamar area.

Lamar Consolidated School District has two early childhood special

education coordinators'trained a trainers to provide Project First

Chance training to.other LEA's and programs within their region.

4

They independently trained six other agencies last year. In addition,

they have involved the early childhood ,kindergarten staff in adopting

the Project First Chance screening, asiessment and curriculda in their,

'kindergarten programs. This extension of the materials has been done

with our staff serving as consultants.

Providing awareness, training, and support for new outreach sites

both within Arizona and out of state. Because the State of Arizona has,

prohibitive legislation with iegard to preschool handicapped, establishing

lication sites within the State of Arizona has been a difficult goal.

This Year's efforts ha've been moo-t successful resulting in full replica-

tion for the Mohave Valley preschool handicapped program and partial

replication for the Social Skills Training for Physically Handicapped Pre-

schoolers Project and Sahuarita Preschool Handicapped Project. In add:1-

tion, several other sites were established with4 Arizona and will be

discussed in the next areas culturany diverse populations.

Two new out of state sites replicated the Project First Chance

model and were trained this year and are in full swing. One is the

Infant Preschool Special Education Program in Santa'Barbara,

California and the other is Project Full Potential in Richmond,

California.

9



Providing awareness, training, program modifications, and support

for culturally diverse populations. Themajor accomplishment of the year.
..,. .

is the cooperative.efforts between ProjeCt First Chancdand ihe American

Indian agencies serving preschool handicappa children in.the State of

Arizona. Awareness,.traihing, and follow-Up has occdrred both at the

model site in Irucson and the site of the replicating agency, whichh2N
. .

included such difficult to access areas as Tsaille, Arizona, Parker,

Arizona, and Sells, Arizona. FOr example, the gavajo Child Devtlopment

Center serves All of the handicapped preschoolert on the Navajo reserva-
.

tion. There are five special education coordinators and over 25 special

education t:achers. Project First Chance provided two weeks of training

and material adaptation for the special education teachers and four weeks

-of intensive training:for the special education coordinators so that they

would be prepared to serve as teacher trainers. In addition, materials

werd modified so that they would best represent the Navajo culture. The

special education coordinators are presently translating the assessment

device into Navajo.
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PROJECT'. FIRST CHANCE

19817-1982

INDICATORS OF IMPACT

4

MinimutiaIndicatus.of Impact,are presented on all six components of
.

okareach)bc t iv i ET es :
,

.

,

i
-

.

1. Product Development and Distribution

'V°

2. , Awareness.
I 7

3.. Stimulating Sites

4. Training

5. 'State Involvement

6. Other,,

-The'Infornational Summary Format, together with Figures 1, 1A, 2,;,3, 4,

and 5, which follow summarizes,Nthe quantifiable data available.

.

These components of the ilgormatNnarsummary of Indicators of Impact

are self-explanatory with the exception of Awareness, Stimulating Sitei,

and Training. In accordance with infornation disseninaled in the Out:-

reach Project Director's meeting on September 10, 1980, the following

guidelines have been used: 4

Awareness refers to the dissemination of generll knowledge

about the project;

Stimulating Sites refers to training provided to personnel from

those fiscal agents using the services to children or services

to families components to serve children;

Training has been documented separately from Awareness and

replicatiOn site training and refers to competency based

modules involving University training programs,,generally a

three week practicum, an eighe week or a fifteen week student

teaching experience. One-day teacher ingervices have been

included in the Awareness'-component.
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.
Indicators-of Imlact Across All Activitiei

INFORMATIONAL,SUIVARY FORMAT

OUTREACH ACTIVITY IMPACT INDICATOR OUTPUT

AWARENESS - Number.of persons requesting naterials/

information by phone or letter

Number of persons visiting demonstration/4

continuation site

- Description of Awareness presentations

(see Table )

- Number, of Awareness presentations

Nunber of persons involved

220

145

2950

PRODUCT DEVELOPMENT Nunber of products developed/revised 12

AND DISTRIBUTION
- Number of products distr3buted to

number of persons
520 .

- Number of children receiving new4improved

services via use of selActed matdrials or

couponents of model

STIMULATING SITES - See Tables 1A, 111, 1C, 11)

- Information by replication site

(see Table 1)

NA

Nunber of staff trained (see Table 5) 293

- See Table 2

- Number of higher education institutions
incorporating model component(s) int9

couise work

- Amount and source of funding provided by

others to.support training experiences

2
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INFORMATIONAL SUMMARY FORMAT
(continued)

OUTREACH ACTIVITY IMPACT INDICATOR

&TATE INVOLVEMENT

as

- Recognized assistance in developing or

amending state plans, state policies,

or legislation

OUTPUT

YES

- Recognized assistance in supporting new_
positions/structure for eaily childhood

within SEA or other state agencies YES

- Number of publications developed and

number distributed.with project's

assistance in program guidelines,
license, or cereification, etc.

- Number of children served with increased

high quality services, e.g., accurate
results in screening/diagnostic procedures

and subsequent direct serviees

- Number of persons receiving information

on sources of funding, writing proposals,

and receiving funding

- Cost benefit consideration and analyses

e' I

1-)

1

12

556/22 sits

400

NA



41, TABLES
DESCRIPTION OF DEMONSTRATION-CONTINAIION SITES.

AND REPLICATION/MODEL UTILIZATION.SITES

ntact Person:
ame/Address

gency

CSON AZ

# of Full/
Part Time
Staff

Amount(s)/
Source(s) of

Funding

Model Components
Used with (*) &

Without Adapta-
tion

# of Children
served: Age

Range/Handi-
capping Sbndl-

tion

Child Progress
,Data to be Re-

ported in June,

1982

New Services
Not Previously

Supported
(Yes/No)

Improved Ser
vices at Ex-.

isting Site&

(Yes/No)

Model Demo 3

A. C. _Navarro
Sunnyiide School
District 1/1

4238 E. Ginter

294-1440

Project AMOR
Sylvia Guerreo
_Headstart
No. 6th St.

884-8667

Project AMOR

Marthr. Aldarete

Headstart
W. 33rd St.

884-8667

-SOcial Develop-
mai for Physi-
cally Handi-
capped Pre-
schoolers (TACC
Susie Peterson
2555 E. 1st

Sui-t-e-103

681-8940

Schools:
Outer Limits PS
Charleen Green

Tucson Nursery

Christine Pate

1

1

5

$40,615
State and
local sources

DES

'Preschool

Incengve
Grant

Total Model

Assessment
Curriculum
Data Monitoring

01-
Assessment
Curriculum
Data Monitoring

Assessment

3

2-5 yrs.

3

2-5 yrs.

17 ;

3-5 yrs.

4,1

Yes

Yes

Yes

Yes

Yes

Yes



9

411 , - TABLE 1 -Colinued
DESCRIPTION OF DEMONSTRATION-CONTINUATION SITES

AND REPLICATION/MODEL UTILIZATION SITES

ntact Person:

ze/Address
ency

'New Horizona
Pam Roden-Ride

Small World P8
Julie Golder

Career Woman's
Sham Maynes

# of Full/
Part Time
Staff

arly_Intervention 15

or Presaloolers
E.I.P.)
inda Nadel
555 E. 1st St.

uite-103/85716
81-8940

Schools:

A Mountain
Ruby Anderson
1665 So. Cholla

882-38/2

El Pueblo
Norma Rodriquez
101 W. Irvington
294-5549

El Rio(

Babs Gomez
1390 W. Speedway
623-5912

Amount(e)4
Source(a) Of

Funding

Title XX

Model Components
Used with (*)),
Without Adapta-
tion

Assessment
Curriculum
Modified 'data

monitoring

# of Children
served: Age

Range/pandi-
capping Condi-:

tion

30-
3-5 Yrs.

Child Progress
Data to be Re-
ported in Jae
1982

Yes

a

New Services
Not Previously

Supported
(Yes/No)

Improved SO-
vices at Ex-'

isting Sites

(Yes/No)

Yes

. 17



TABLE 1 Catinued 0-
DESCRIPTION OF DEMONSTRATION-CONTINUATION (SITES----

AND REPLICATION/MODEL UTILIZATION SITES\'-

mallet Person:

ame/Address'

gency

Manpower
Stella Mitchel
& Vickie Sanch
745 N. 5th Ave.

791-9460

Menlo Park
Bea Jiminez
.150 S.Westmdre nd

882-0523

#1of Full/

Part Time
Staff

'Pascua
Corene Brooks
2265 N Calle

623-3817

Peggy's Day Ca
Peggy Bromley
800 S. Tucson B v .

624-7628

ntral.

Children's Livi
,and Learning

Jane Willsey
3025 N. Winstel

327-1929

United Child Ca e

Paula Bokanson,
2199 E. 36th S .

623-4454

Amount(s)/' Model Components /1 of Children Child Progress New Services Improved Set-

Source(s) o_ Used,with & ,served: Age Data to be Re- Not Previously vtcex'at Ex-.

Funding Without Adapta-'

tion

RangeMandi-
coning Condi-
tion

ported in June,
1982

Supported
(Yes/No)

isxing Sites

(YestNo)
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TABLE I C 4/ontinued

DESCRIPTION OF DEMONSTRATION-CONTINUATION SITES
AND REpLICATION/MODEL UTILIZATION SITES

ntact Person:
me/Address
ency

# of Full/
Part Time
Staff

Amount(s)/
.Source(s) of

Funding

Model Components
Used with (*) &
'Without Adapta-
tion

# of Children
served.: Age.

Range/Handi-
capping Condi-
tion

Child Progress
Data to be Re-
ported in June,
1982

New Services'

Not Previously
Supported
(Yes/No)

Improved Se
vices at Eve._

isting Site6
(Yes/No)

IZONA
nuarita Preschc

roject
uck Sprague
0. Box 26
huarita, AZ

629

1-2836

chools:

Susan Hill,
Sahuarita Elem

Sopori Elem

-

'RICH Program

11 MGrady
'slie Small
55 N. Stapley Dr.
sa, AZ 85203
i-898-4976

o 1

s

2

3

Local

and

.PL 94-142

VI-B
(Discretionary
Preschool Ince

Assessment
Socialization

Curriculum
) Data Monitoroipg
ntive

50

3-5 yrs.

Yes Yes

Yes



TABLE 1 Antinued
1,

DESCRIPTION OF DEMONSTRATION-CONTINUATION SITES

AND REPLICATION/MODEL UTILIZATION SITES ,

ntact Person:
me/Address
eney

# of Full/
Part Time
Staff

Amount(s)/
Source(s) of
Funding

MoJel Components
Used with (*)
without Adapta-

tion

# of Children
served: Age
Range/Handi-
capping Condi-

tion

Child Progress
Data to be Re-
ported in June
1982

New Services
Not Previously
Supported
(Yes/No)

Improved Ser
-.ices at gx

isting Sites

(Yes/No)

IZONA

have Valley
School District

arry Norris
.0. Box 5070
'have Valley, A?

6440

68-2212

dant Stimulatic
Promam SRecial
Learnine Center
lizabeth Sequeros
eas, AZ
81,2221

ro ect Headstart

saac Salcido
t 1 Box 29X
arker, AZ

5344
62-4311

rolect Yaqui

arol Loumeau
821 W. Calle Vic

ucson, AZ

83-2838

-)
L4.44 .41

3

2'

4

3

Part B

Discreti:Oriary

Grant &
Preschool,
Incentive
Grant

Indian
Headstart

HCEEP

Total Model

Total Model

Assessment
Curriculum

Assessment
Curriculum

7

3 -5 yrs.

MR

. 7

2-5 yrs.
MR, SH, MU

3-5 yrs.

10

3-5 yrs:

Yes

Yes

Yes

Yes

)

4



TABLE 1 tontinued
IV 0 4) 41

DESCRIPTION OF DEMONSTRATION-CONTINUATION SITES

AND REPLICA1ION/MODEL UTIL1ZATLON SITES

Contact Person:

ame/Address
Agency

# of Full/
Part Time
Staff

Athount(s)/

Source(s) of
Funding

Model Components
Used with (*) &
Without Adapta-

tion

rh.ildren

serveu: Age
Range/Handi-
capping Condi-
tion

Child Progress
Data to be.Re-
ported in June,
1982

New. Services

Not Previously
Supported
(Yes/No)

Improved Se
vices at E
isting Sit
(Yes/No)

CALIFORNIA

Alan Sigel ,

PrcicxtsFull Pottn0.4, 4

Richmond, CA
415-223-3634

Christy Soto_

Infant Preschool
Special Educatio
1343 Skyline Way
Santa Barbara, Ct

93109
805-965-4757

State/Local

and
PL 94-142

State/Local

PL 94-142

,

Total Model

Total Model

8

2-5 yrs.

MR, LD

30

2-5 yrs.
MR, LD,
EH, MH,
SH

Yee Yes

Yes



11 11 41. 41 41 I/ 11

4 TABLE 1 Continued' .

NESCRIPTION OF DEMONSTRATIONCONTINUATION SITES

AND REPLICATION/MODEL UTILIZATION SITES

Contact Person:
Name/Address
Apiency-

# of Full/
Part Time'

Staff

Amount(s)/
Source(s) of
Funding

Model Components
Used with. (*) &

Without Adapta-
tion

# of Children
served: Age
Range/Handi-
capping Condi-
tion

Child Progress
Data to be Re-
ported in June
1982

New Services
Not Previously
Supported
(Yes/No)

Improved.S
vices at.E
isting Sit
(Yes/No)

-AUSTIN, TEXAS

'Margie Sanford
Education, Service
Center, Rec... XIII1

7703 N. Lamar

78752

512-458-91)1

Schools:

Susan Tobert
New Braunfels

Conroe Elem.
Austin

)

3

2

State/Local

State/Local ,

Total Model

Total, Model

12

3-5 yrs.

7

3-5 yrs.

Yes
t.,

Yes

Yes.

t^rA2



41 41 TABLE Itontinued
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DESCRIPTION OF DEMONSTRATION-CONTINUATION SITES

, AND REPLICATION/MODEL UTILIZATION.SITES

Contact Person:
Name/Address
Agency .

# of Full/
Part Time
Staff

Amount(s)/
Source(s) of
Funding

Model Components
Used with (*) &
Without Adapta-
tion

# of Children
served: Age
Rangelyandi-
capping Condi

'tion

Child Progress
Data to be Re-
ported in June
1982

New Services
Not Previously
Supported
(Yes/No)

Improved-4
vices at E
isting Sit
(Yes/No)

FT.'WORTH, TEXAS

Sharon Fikes
Education Service
Center Ree. XI
3001 N. Freeway
76106

817-625-5311 a.

Schonl:'

Dee.Tatrick
Timbet. Creek Elyi
1900 Timber Creek Rd.
Louisville, TX
75067
214-436-3558

I )

2 State/Local Total Model

a

10

3-5 yrs.

MR, LD

Yes,

Yes. Yes

t.



TABLE 1 tntinued -41

0
DESCRIPTION OF DEMONSTRATION-,PONTINUATION SITES

AND REPLICATION/MODEL UTILIZATION SITES A

Contact Person:
Name/Address
Ageacy.

# of Full/
Part Time
Staff

Amount(s)/
Source(s) of
Funding

Model Components
Used with (*),&
Without Adapta-
tion

# of Children
served: Age
Range/Handi-
capping Condi-
tion

Child Progress
Data to be Re-
ported in June,
1982

New Services
Not Previously
Supported
(Yes/No)

Improved S
vices(44t E

isting Sit
(Ye'/No)

HUNTSVILLE, TEXAF

Education Servicc
Center Reg. IV

AI Stewart
3332 Montgomery MI
77340

295-9161

Schools:

N-avasota ISD

Navasota Elem.
Jackie Baker

Conroc-ISD
Resouce & Devel
opment Center
Jacque Minter

Bryan ISD
Henderson Elem.
Marsha West

Brenham ISD
Brenham Elem.
Phoebe Smith

Conroe ISD
-Qakridge_Elem
'Tricia Knight

kp, 33

2

2

2

2

2

State/Local

State/Local

State/Local

State/Local

State/Local

Total Model

Total Model

Total Model

To tal_1'..lodel

9

3-5 years

MR, LD,.SH

5

.3-5 yrs.

MR, SH, SPH

9

4-6 yrs.

VH, ER, LD

16

3-6 yrs.

MR, LD

10

3-5 yrs.
MR, LD, VH, SH

Yes

Yes

Yes

Yes

Yes

Yes



1Contact Person:
Name/Address
Agency

# of Full/
Part Time
Staff

. 4' TABLE 18GontinUed 4°
DESCRIPTION OF DEMONSTRATION-CONTINUATION SITES

AND REPLICATION/MODEL UTILIZATION SITES

Amount(s)/ j
Source(s) o
Funding

Model Components
Used with (*)
Without Adapta-
tion

# of Children
served: Age

Range/Handi-
capping Condi-
tion

Child Progress
Data to be Re-
ported in June
1982

New Services
Not Previously
Supported
(Yes/No)

Improved.

vices at
isting Si
(Yes/No)

HONTSVILLEt TX

Schools: cont.

Conroe ISD
B.B. Rice Elem
Suzette Moore

Georgie Berry/
Barbera Coleman

Huntsville.ISD
Huntsville MS

-

:1

2

2

State/Local

State/Local

Total Model

Assessment
Curriculum

a

10
2-5 yrE.

MR, LD, SH, AH

12

3-6 yrs.
MR, LD, SH, AH

ED

Yes

Yes



Contact Person:
Name/Address.

Agency

.-

IF TABLE- litontinued 411
\ 10

DESCRIPTION OP DEMONSTRATION-CONTINUATION SITES

AND REPLICATION/MODEL UTILIZATION SITES

# of Full/
Part Time
Staff

Amount(s)/
Source(s) of
Funding

Model Components
Used with (*) &
Without Adapta-
tion

# of Children
served: Age

Range/Handi-
capping Condi-
tion

Child Progress
Data to be Re-
ported in June
1982

New Services
Not Previously
Supported
(Yes/No)

Improed
vices at'E
isting Sit
(Yes/No)

ROSENBERG; TEXAS

Marcia Vogelsang
Lamar CSD
930 Z. Stadium Dr
77471

713-342-5521

Schools:

Robert E. Lee El m.
Early Childhnod
Program

Liz Hoot

Robert E. Lee El

Early Childhood
'Program
Brenda Horner

Robert E. Lee El

Early Childhood
Betty Plant

Lamar Kindergart
Program

Lamar CSD

3 1

m.

m.

2

2

2

18

State/Local

State/Local

State/Local

State/Local

Total Model

Total Model

Total Model

Assessment
Curriculum
Group Monitori

7

3-5 yrs.

MR, LD,
MH

8

3-5 yrs.

MR, LD,

MH
8

3-5 yrs.

MR, LD,
MR
65

5 yrs.

Yes

3 5



Replication/Model
Utilization Sites

New Services Not
Previously Supported

6

50 children
CA 3-6

TABLE 3

OVERALL SUMMARY OF IMPACT ON CHILDREN

Improved Services
at Existing Sites

+24
+214
CA 2-6

New Sites
FY 1981

6

IP

Old Sites Old Sites Old Sites Old Sites:

from from from from

FY 1980 FY 1979 FY 1978 FY 1977

11 3 1 1

Further Sites
Receiving Other
Outreach Assistance

16

+292 children
CA 2-6

16 .

# Sites 22

556 # children
by age range

3 3
3 7



TABLE 4

DESCRIPTION OF AWARENESS PRESENTATIONS
Fy 1982 .

. bate Duration

.2/26

8/21

1 day

1 day

Target

ft Persons

Involved

Pendergest
Developmental
Preschoul
Teacher

Preschool
Handicapped
Teachers,
State of
Arizona

1

SO

Content Summary Location Agency

Awareness of all . Tucson, ,Pendergest

program components Arizona Developmental
Preschool

fScreening and assess-
ment of preschool
hhndicapped

Phoenix,
Arizona

Funding
Sou'rce Presenter

Dr. Vaughe
Genevieve

Gallardo

Dr. McCarthy



10

TABLE.5'.

SUMMARY OF TRAINING SESSIONS IN PRWECT COMPONENTS
DEMONSTRATION-CONTINUATION SITE/REPLICATION SITES

FY 1982

Date Duration A enc

# of Persons'
Involved

7/29 - 7/31

3/10 - 811

)/8 9/11

3/14 - 9/1

)421 - 9/25

)/28 - 10/2

10/6

11/2 - 11/5

11/9 - 11/10

11/30 - 12/4

3 days

2 days

4 days

3 days

4 days

5 days

1 day

4 days

2 days

5days

Region VI Educational
Service Center

White River Indian
Head Start

Project Amor

Mohave Valley Preschool
Handicapped Program

Region XI Educational
Service Center

Austin LEA

Tucson Association for
Child Care

Sells infant Stimulation
Pcogram

Lamar Consolidated
School District

Project Full Potential

20

30

5

4

2,

6

20

2

50

1

Com onents Tau ht

All components

ABACUS curriculum Parker,
. Arizona

ABACUS curriculum
Data Monitoring

Location

Huntsville,
Texas

All components

All components

All components

Assessment

All components

All components

All components

Tucson,
Arizona'

Bullhead City
Arizona

Fort Worth,
Texas

Austin,
Texas ,

Tucson,
Arizona

Tucson,
Arizona

Lamar,
Texas

Tucson,
Arizona

Trainer

Genevieve Gallardo

Dr. McCarthy
Genevieve Gallardo

PFC Staff
,

Dr Vaughn
Genevieve Gallardo.

Genevieve Gallardo

Genevieve Gallardo

Dr. Vaughn
Genevieve Gallardo

"12

PFC Staff

Dr. Vaughn
Dr. McCarthy
Genevieve Gallardo

PFC Staff

C.)0



TABLE 5
Continued .

Date Duration Agency
# of Persons
Involved Components Taught

,

Location Trainer

'11 - 1/13 3 days Navajo Child Development
Center - Special

21 Assessment
IEP writing

Flagstaff,
Arizona

Dr. Vaughn
Genevieve Gallardo

Education Teachers

118 - 1/19 2 days Region,XI Educational
Service Center

20 All components
'

Ft. Worth,
Texas

Genevieve Gallardo ,

/25 - 1/28 4 days Sells Headstart
Papago, Indians

8 All components Tucson,
Arizona

PFC Staff

- 2/4 4 days Sells Headstart
Papago, Indians

8 All components Tucson,
Arizona

PFC Staff

1/2 day Early Intervention for
Preschoolers Project

20 Assessment curriculum Tucson,
Arizona

Dr. Vaughn
Genevieve Gallardo

'10 - 2/11 3 days Mohave Valley Preschool
Project

5 All components Mohave Valley,
Arizona

Genevieve Gallardo

'16 - 2/19 4 days Project Yaqui 4 All components Tucson,
Arizona

PFC Staff

123 - 2/26 4 days Navaho Child Development
Center - Special

6 All components Tucson,
Arizona

PFC Staff

Education Coordinators

- 3/3 3 daYs Navaho Child Development
Center

20 All components Flagstaff,
Arizona

Dr. Vaughn
Genevieve Gallardo

- 3/9 2 days Project Amor 2 Data Monitoring Tucson,
Arizona

PFC Staff

tv
H

- 3/12

.

5 days Pamela Heglos-Mellerune
Australia Public

Schools

1

t.

All components Tucson,
Arizona,

,

PFC Staff

....-
._,

A r)
1/4.)



TABLE 5

Continued

d)ate Duration
..

/22 - 3/23 2 days

5days

1 day

I day

G days

Agency
# of Persons
Involved

Lamar Consolidated Public
Schools

Santa Barbara Early
Childhood Program,
Christy Soto

Project Yaqui

Sierra Vista Preschool

Navaho Child Development
Center - Special
Education Coordinators

40

1

5

1

6

Total Number
of persons
involved 358

Components Tausht

All components

All components
C.

All components - review.,

Overview of components.

All components

Location

Rosenberg,
Texas

Tucson?
Arizona

Tucson,
Arizona

Tucson,
Arizona

Tucson?
Arizona

Trainer

Dr, Vaughn
Dr, Bos

PFC Staff

Genevieve Gallardo

Genevieve Gallardo

PFC Staff
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EVIDENCE OF EFFECTIVENESS

Effectiveness has been documented in three ways: ABACUS pre/post

scores which describe the child's functioning level in Body Management,

Self-Care, Communication, Pre-Academics, and Socialization before enter-

ing Project First Chance, and the functioning level in each area after

attending the program; data from the one-to-one programs for each child

which gives evidence that the gains are attributable to the teaching

programs; and data from the group programs which supports the effective-

ness of the program.

The ABACUS is the criterion-referenced assessment instrument

developed by Project First Chance which consists of 209 objectives refer-

enced to the five broad areas pf the curriculum: BoAy Management, Self-

* Care, Communication, Pre-Academics and Socialization. This summary

provides evidence that change has taken place in each child during his

participation,in Project First Chance, with gains of 15 to 44 behaviors

per child, primarily in the area of pre-academics, which substantial

gains in socialization and self-care.. These areas had been targeted in

the IEP's of most of the children and were, therefore, stressed in the

individual and group programs. The nine children in the model demonstra-

tion site gained a total of 270 behaviors. Although the numerical gains

are impressive, they only tell a small part of eaCh child's story. In

order to provide evidence that the effects of these gains are large

enough and important enough to be educationally significant, 3 brief

description of the functioning levels of several children before and

after the program follows.

J.P. is an extremely complex six year old who, despite his age,

ws not in school when referred to our program in the second semester of

the school year. Although he was only in the program for four months,

J.P. posttested on the ABACUS, criterion-referenced scale demonstrating

mastery of 97% of the 209 behaviors on which he was assessed. His pre-

test score demonstrated only 77% mastery. Much of this gain is attributed

to his success in individual programming particularly in the area of pre-

academics, jumping from success on 35 of 58 items at pretest to success

on 55 of 58 items at posttest. J.P. will be placed in a regular first

grade classroom during the 1982-83 school year.

S.L. was in the program for 7 1/2 months and made the greatest

number of total gains of anyone in the program, 44. Unlike J.P. whose

major gains were in the pre-academic area, S.L. demonstrated nearly equal

gains in all five developmental areas with some acceleration in the pre-

academics area. S.L. was diagnosed as mentally handicapped/speech handi-

capped and will be placed in a program for the mentally handicapped during

the 1982-1983 school year.

0



ABACUS Data

Summafy of/Behaviors Mastered, Table 1, piresents a summary pf

behaviors gained on the ABACUS and the number of months in the program

for each child in the model demonstration class. Using J.C. as an

example, it can be .seen that he was in the program for 7.5 months and

gained 3 behaviors in Body Management, 5 behaviors in Self-Care, 2

behaviors in Communication, 22 behaviors in Prg-Academics, and 5 behav-

iors in Socialization for a total of 37 behaviors gained.

Individual Child Summary. Tables 2 and 3 depict the percent

of ABACUS entry-exit behaviors for the entire group (Table 2) and for

each individual child by developmental area (Table 3). For example, in

Table 2, J.C.'s total percentage of gain can be seen relative to others

in his program and in Table 3 his individual gains for each of the five

developmental areas are depicted.

The variations in the cross-categorical populecion of 5-6 year

olds is evident in a visual analysis of Table II. C R. has achieved

only 125 of 209 behaviors upon entering the program, while L.C. has 190

of 209 behaviors upon entering. The margin of gain, therefore, for L.C.

was considerably less, 18 behaviors, than for C.R. who gained 36 behav-

iors because of the "ceiling" effect. While all of the children were

5 or 6 years old, the difference in progress reflects the yArying types

of handicapping conditions and levels of functioning. It is important

to note that only those behaviors which were appropriate to the child's

age and ability were targeted to be taught.

Individual Programs

Overview. Individual Education Plans are designed for each child

based on his/her performance on the ABACUS. Present levels of perfor-

mance, annual goals and specific objectives in the IEP are drawn directly

from the ABACUS, which is keyed to the five developmental areas of the

curriculum: Body Management, Self-Help Skills, Communication, Pre-

Academics, and Socialization. ABACUS data serves to place the child in

one or more specific individual programs in each of these five areas.

Each program consists of tasks, steps, and units which are baselined until

the child's instructional program is pinpointed. Each unit in a program

is counted as a separate possible behavior. Units for branching programs

are also counted as separate behaviors. Thus, each task in the curriculum

has been analyzed and the specific number of behaviors involved in the

task has been determined.

As soon as a task is targeted for a child, all program steps and

units in the task are checked as a part of the baseline process. Baseline

data is taken at the beginning of the year and prior to the beginning of

individual instruction in each program. This baseline procedure extends

and updates the assessment process of the ABACUS. The systematic proce-

dures for teaching and collecting data on each new skill being taught has



ABACUS - Pre-Post Gains

Project Demo Site

Valencia Elem.

Angela Roll

DES12.07=AL

arza
=CI
'COOL

=.112,S
=I

In
20=

Mit.:=2:27:

SW
Cal

C=C1f....

W.A.:=
FIE..

kmumacs
malt-
mv=u

=tat
3EBVITRS
carlan

J.C.. 7.5 3 5 2 . 22 5 37

L.C. 6 1 4 0 10 2 18

S.C.. 4.5 I 3 0 10
1.

1 15

G.D. 7.5 2 4 1 20

-
7 34

Z.L. 7.5 7 17 8 44

Z.M. 8 1 3 9 0 4 5 21

J.P. 4 / 6 5. 4 20 8 43

C.R. 9 6 12
(.3

6 4 .
36

1

.

1

I

j

_
. 29 53 / 22 121* 45 2i0
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M.Y..1071.

komary oi Percent of ABACUS Entiy-Exit
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=Dr
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Table 3.0

Child Summary Percent of ABACUL£As_7-Exit
.

Assessment Behaviors, FY

Child Code J.c.
Date of Birth 8/14/76
Mandicapped Code

MENTAL
ARM
tel of

viors)

INTRICastiontassereary
(entry/total behaviors)

XXIT r
(exit/total behaviors)

ixmAy agement
Iseseuemesmumemeemegmmemememomemmimmeemmemmommemer

44/47

(47) 47/41

Se if Care \
(52)

03=Unications
c29)

Pre-Acade=dxs
(58)

Socidlization

(23)

mmommsommemeemmemosommommemememmeemouselmosowsm.s
47/52

52/52

111111111111111111111111111111111111111111111111111111111CMI1111411111111111111111111111111Mt.mmummamMulmfit
27/29

11111111111111111111mmums111111111111111 29/59

inumossussimmussofillemosemammemumusesmsommomm 18/23

50/58

29/29

23/23

0 10 20 30 40 SO 60 70 80 90 100

PERCENT OF ASSESSMENT BEHAVIORS



Table 3.0

lbIld Summary Percent f ABACUS Ent -Exit

. ,Assessmant Beha rs, rY

Child Code L.C. '

Date of Birth 7/19/76

land/capped Code

DEVELOPMENTAL
AREh

(Total of
.11ehaviors)

/Jody Management
(47)

11 Self dare
.(52)

Communica tio ns
C29)

Pre-Academics

(54)

Sociilization
11

(23)

. la

WRY' sessampuismou
(eatry/total behaviors)

XX=
(rit/total behaviors)

momemummummilimmummullmmemulommulMIllomollemomelmet 45/47

47/47

mummommommIllmulloollmommummemmommilomemommolmmt 48/52

52/52

Ilemlimmmemelliiiimmimmomommulemommuummilmml 47/58
ftwommona. -111111t

57/58

mommommimmummiamilmmommiememmiamollooloamloiMmosui 21/23

29/29

29/29

23/23

O 10 20 30 40 SO 60 70 60 90 100

PERCENT OF ASBESS=NT BEHAVIORS



table_ 3.0 %

Child Summary Percent of ABACUS Ent

.
Assessment Behaviors, FY

Child Code
Date of .Birth

Xandicapped Code z
DEVELOPmEpTAL

AREA '
(Total of
Behaviors)

11.

-Exit

ENTRYoutorl-1-11.1
(antry/total behaviors)

ITL.
(exit/total behaviors)

Body Managementlimmulimmilimmillimmilimilimillimmilmilimmlimillimmmumm, 46/47'
(47)

Self Care
. (52)

Communications
(29)

Pre-Academics

(58)

Socidlization
(23)

47/47

mumelmummusommommosommommommummommumosommmy 49/52

52/52

ummommommummmiamm ilmoimmommummommummommommes 29/29t
29/29

umemommommorammummolomm um 34/58

111=IMM,

,1111r 44/58

22/23

23/23

0 10 20 30 40 50- 60 70 80 90 100

PERCENT OF ASSESSENT BEHAVIORS



Child Code
Date of Birth 7/6/76
Sandicapped Code

Table 3.0

Chad SiBMTS -Eximm t

kssessmentBehaviors, FY

G.D.

VEVELOPMENTAL
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care
. (52)

Communications
(2?)

Pie-Academics
' (58)

Socidlization
(23)

,

Man irselausursusillise.
(entry/total behaviors)

=CT
(sxit/total bertviors).

.4"

1831111111Imm1111111M11111111113111111111UMIMIMIkumulle111111M1111111111111111111111111111111111111111. 45/47'

emmmossommensimummammommummommanumm 40/52

44/52'

47/47

mommommommomememmommimmumummommummmoismIssolt 27/29

28/29.

a 29/58

utamommummummosommommummasu 14/23

49/58

21/23

0 10 20 30 40 SO 60 70 80 90 3.00

PEIrENT OF ASSESSMENT BMAVIORS

5 3



Table 3.0

Child Summary Percent of ABACUS Entry-Exit

. Assessment Sehav9rs,

Child Code s.L.
Date of Birth 6/21176

Xandicapped Code

DEVELOPMENTAL
AREA

('ittal of

Dehaviors)

imiliimuillimisimissaussissmissiliiiiinsilmlimIssolissmIlimmellsomMulesil 44/47
Body Management,

(47)

pan oat or $ miamino
(entry/total behaviors)

=IT sim
(eaLt/t.otal behaviors)

Self Care
.(52)

Communications
c29)

Pre-Academics

(58)

Socialization

C23)

MEV

47/47

42/52

22/29

51/52

larrome.

Nal111111111111111=11111MENI

29/58

Auir 46/58

14/23

..1...111 f-i

29/29

22/23

0 10 20 30 40 SO 60 70 80 . 90 100

PERCENT OF ASSESSMENT BEHAVIORS

fi



Table 3.0

Child Summary Percent of ABACUSEntryExit
Assessment Behaviors, FY

Child Code VaRr SW I IN IMO MI I MI I

Date of Birth 5/25/76 (entry/total.behaviors)

gandicapped Code
maTampawmal
(exit/total behaviors)

DEVELOPMENTAL
AREA

(Botll of
Behaviors)

BOdy ;4anagerlent sIssumsessummusmsl mu fillumestasIllsImIsIsselssesmommessussossumems, 44/47
(47)

Self Care
. (52)

Communications
(29)

essessumemmusessIsImIssomsalmssmsfissessIssumsleels tellsmIssIlso 43/47

assr

47/47

52/5.2

sissomutisisimmisoismoimmisimilliumniumesslimmulimisissessimomosismss 29/29

29/29

PreAcademicr umsmIssIssumusalssasommemssmssessmulummsemsomosimessliemosset 54/.58

(58]

Socidlization
(23)

58/58

inoniumususuliissuluminimmususummiusulillinumniu 17/23

22/23'

0 10 20 30 40 SO .60 70 80 90 100

PERCENT OF ASSESSMENT BEHAVIORS
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Table 3.0

Child Summary Percent of ABACUS EntryExit
Assessment 8ehaviors, FY

Cbild Code J.P.

pate of Birth 1_08/76

Sandicapped Code

DEVELOPMENTAL
AREA

(lbtal of
Behaviors)

=TRY ravoirtsmosurre
(entry/total behaviors)

EXCT
(exit/total behaviors)

4/

41

Body Management
(47)
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.(52)

COmmunications
(29)

41/47
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment Behaviors, FY

Child Code C.R.
Vita of Birth
Umdicapped Code

DEVELOPMENTAL
AREA
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Table 3.0

Child Surrunarv_Percenc of ABACUS .Entry-Exit

Assessment Behaviors, FY

Child Code M-Y. ICNTRYS-1-1-1-1
pate of Birth 7/23/76 (entry/total behavior's)

Nandicapped Code

DEVELOPMENTAL
AREA

(DDtal of
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resulted in individual progress data collected on a daily basis summed

weekly and monthly for each child. Data collected each day serves as the

basis for updating of each program.

Summary of Individual Programs. Individual program data is the

-most critical component of this progress documentation.. Programs to re-

flect each child's involvement in Project First Chance have been selected

and are presented in Table IV.

The first column of this form indicates the individual child's

identification and handicap code as well as his/her entry date into the

program.

The second column, labeled Program Code, indicates the three pro-

grams selected for each child coded by developmental area and program

number. BM-6, for example, refers to the 6th program in the BoLi: Manage-

ment area of the curriculum, Colors Within a Shape. PA-8 refers to the

8th program in the Pre-Academics curriculum, IdentifieS and Labels

Numerals. C-22 refers to the 22nd program in the Communications curri-

culum, Following Directions-two step.

The third column, labeled Baseline #1, is divided into DSE and

# of Behaviors. The DSE column depicts the number of teaching days since

entry into thd program that had passed before the first baseline was taken.

The Number of Behaviors column indicates the number of behaviors the child

had at the first baseline out of the total number of possible behaviors

for that program. Each program has been task analyzed to determine the

number of behaviors included. Program BM-6 (Colors Within a Shape) con-

sists of 15 sLeps or behaviors. PA-8 (Identifies and Labels Numerals)

consists of 12 behaviors. By baselining each program in each child's

IEP, it has been uossible to know exactly at what step to start teaching,

and also to determine if change has taken place prior to the start of

formal instruction.

The fourth column, labeled Baseline #2, is divided into Days Later

and # of Behaviors. The Days Later column depicts the number of teaching

days that have passed between the first and the second or subsequent base-

line. Again, the Number of Behaviors column indicates the number of

behaviors the child had after the second or subsequenc baseline was taken,

out of the total number of possible behaviors for that program.

The fifth column, labeled End of Teaching, is divided into Days

Later and # of Behaviors. The Days Later column depicts the number of

possible teaching days that passed after the last baseline was taken.

The Number of Behaviors column indicates the number of behaviors the

child had at the end of training, out of the total possible behaviors

for the specific program, usually coded at post-base or the end of the

school year maintenance check.



The sixth column, labeled Units Gained, indicates the number of

behaviors a child gained from the last baseline to the end of teaching or

instructional period. A plus preceding this figure indicates an increase

in behaviors from the last baseline to the end of the teaching period.

The seventh column, labeled Teaching Minutes per Behavior, indi-

cates the number of minutes required to teach each behavior in the program.

Occasioally teaching minutes information was not recorded. In such cases,

the figure in this column will be followed by an asterisk indicating the

figure represents only the number of sessions required to achieve the

behavior gains.

The eighth and last column, labeled Maintenance, is divided into

Days Later and # of Behaviors. The Days Later column depicts the number

of possible teaching days that have passed since the end of teaching to

the recording of the last maintenance check. The Number of Behaviors

column indicates the number of behaviors the child had at the time the

last maintenance check was taken out of the total possible behaviors for

the specific program. This column is especially important since it indi-

cates the strength with which various behaviors are learned and once

learned, maintained consistently over time.

There was great variability among the children in terms of program

needs, with few children being placed in the same programs at the same

time. The need for individualized programming is clear, with both achieve-

ment before entry into the program (ABACUS), and progress in each task

varying widely from child to child. It can also be seen that some children

had achieved some skills in each task at baseline, and others had none of

the necessary behaviors. By pinpointing each child's repertoire of skills,

it was possible to avoid teaching a behavior already achieved by the child,

or omitting a prerequisite behavior. The critical need for individualized

programming for preschool children highlights the need for a curriculuM

which can be individualized, rather than a standardized curriculum.

From the data in Baseline 2, # of Behaviors column, progress prior

to formal instruction can be determined. Gains can be noted in only 2 of

32 programs sampled, due perhaps to maturation, generalization from other

programs being taught or unknown reasons. G.D., for example, on program

PA-69 had 0 of 10 behaviors in the program at entry, 71 teaching days later

possessed 10 of 10 behaviors. He had mastered 10 new behaviors at an aver-

age of 2.3 minutes per new behavior. J.P. in program BM-118a performed 0

of 8 behaviors during the first baseline and 0 of 8 behaviors five days

later during the second baseline. However, at the end of 21 teaching days

J.P. performed all 8 of the behaviors with the average teaching time 1.6

minutes per new behavior. Such documentation of the value of direct teach-

ing has been difficult to determine, and is one of the most important con-

clusions to be drawn from Project First Chance data as illustrated in

Table IV.

The Units Gained data indicate that, gains were made on all 44 of

the programs selected for display. The 44 programs in which gains were

made covered a wide range of functions, and demonstrate the power of

individual programming. Strong gains were evidenced by all children

6



0

within the limits of the behaviors included in the sample. Because many

of dne children were preparing for partial placement in a first grade

classroom, a heavy emphasis was placed on individual programming in the

area of pre-academics.

From the data on Teaching, Minutes per Behavior, it can be seen

that some behaviors can be taught very quickly to some children, whereas

others require much more time. Teaching minutes per behavior ranged from

1.6 minutes per behavior to 31.1 minutes per behavior. This may reflect

the fact that the steps in the programs are r.zyt of equal intervals, or it

may reflect variations between developmental areas, and/or the intra/inter-

individual differences among children. The most important point to be made

is that direct teaching time is high potency time producing significant

behavior gains with minimal time invested.

The data on maintenance indicates that the children maintained all

behaviors learned, with no loss through the end of the academic year. Some

of the programs were ongoing at the end of the year, since new programs

were introduced or other programs were not completed. A formal maintenance

check was not done of those programs which were automatically maintained by

the next program in the sequence. The formal maintenance check is reported

on those programs wheie all direct teachiAg was completed. Checks were

done within a 1 week, 3 weeks', and 6 weeks period. Occasionally, random

selection of the programs to be displayed resulted in programs which were

stopped for various reasons, i.e., program curriculum revisions, interfering

behaviors, administrative changes, prerequisite behaviors needed, or

medical reasons.

In summary, Table IV graphically illustrates the following conclu-

sions:

1. Children vary dramatically in terms of instructional needs, neces-

sitating a curriculum which can be tailored to each child. A standard curri-

culum without built-in adaptations for individual child needs will not result

in optimal gains during the critical period of early childhood.

2. Children progress at individual rates in each developmental area,

highlighting the need for an-instructional methodology which can be individu-

alized over time.

3. Children learn what they are directly taught. Although most normal

children learn indirectly and evidence maturational gains, baseline data on

,
Project First Chance children did not show gains due to the mere passage of

time on the skills included in the curriculum. Direct teaching produced

dramatic change in behavior which was maintained over time.

4. Children maintain skills mastered through direct teaching and

planned maintenance. They do not lose skills learned when attention is

directed to new programs, since maintenance is built into subsequent pro-

gramming. If a child learned to count objects 1-5, he did not forget how

to count when a new program was introduced. Maintenance of learning over

time is a significant change for children who have been described as "leaky

buckets"--learning but forgetting quickly.



lummory of Randomly Sampled Individual Programs TABLE 4

Md,
pdt Prog

Code
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C.

BASELINE
ff I

BASELINE END OF
ff. 2 TEACHING

Units
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+

Teaching
Min. per
Behavioriff of
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Days I nof Daysliti- of
later I Beh. later BO.

MAINTENANC
(check/progra
sequence or )

Ongoing Progr
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Days later 44-of c

PA 57 . 10/21 0/12 3 0/12 87 12/12

PA 62 . 3/16 3/9 40 8/9

SC 33 8/31 0/6 5 0/6 48 6/6

RU 119 12/18 0/8 15 2/8 81 6/9

C 45 9/21 2/6 7 2/6 . 78 6/6

C 45 2/19 2/6 3 2/6 56 6/6

C 41 2/15 2/6 3 2/6 61 6/6
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- 12/4 6/8 7

7

6/8

6/8

75

40

8/8

8/8PA 115b 12/4 6/8
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3

2/8
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12/12PA 85 12/4 \ 10/12

C 41 2/25 2 6 3 2/6 46

21

6/6

1/5C 71 4/19 0/5
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PA 81 1/12 1/8 7 1/8 78 4/8

12

I 5

40 1 12 12
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1 8.2
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I 4 I I 13 Complete

4
1

I
2

1
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BASELINE BASELINE END OF Units , TeCIChIng ,,,". bil %I.11 %al

i ; Prog 4 1 . 4 2 TEACHING Gained Min. per sequence or )
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410
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_I
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1

3.8
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maintenance

'4/
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PA 69 10/13-0/10 4 0/10 71 10/10 1 . 2.3 65 10//0
.....4

PA 57 10/12 0/12 3 0/12 84 12/12 I 12 I 7.6
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next program'

PA 115 10/13 0/8 2 0%8 130 4/8 j 4 1 31.1 Ongoing

PA 83 11/16 4/12 9 4/12 107 12/12 1-7-1 Complete/no
maintenance

Fr
.

I.P. C 81 2/8 3/7 ..... 1 0/7 64 7/7 1 7 I 8.1 Complete -.
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,
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6
J
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GROUP PROGRAMS

Valencia Elem. School
Project Demonstration Site
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Outreach Site and Code

Name

Lamar Consolidated
Betty Plants

Lamar Cop-llidated
Lank Kulpa

Tie,ercreek School
Dee Patrick

Project E1P

HuntsVille Middle School
Barbara Coleman

Code

LCBP

La.K

TDP

EIP

HBC

Project CO-PAS
CO-PAS

Lamar Consoliáted
Bren orner LCBH

RDJM
Razfd D Center \

Jacque Mi4ter

Henderson Elementary School
Marsha West

Rice Elementary School
Suzette Moore

,Oakridge Elementary School
- Tricia Knight

Project Full Potential
Alan Sigel

Navasota Elementary SchOol

Jackie Baker

RESM

OE=

PFPAS

NEJB

Project Demonstration Site
Vaiencia Elementary School

Angela Poll
PDAR

Brenham Elemmtary
Phoebe Smith PRPS



'TOTAL NUMBER OF GAINS FOR

ALL OUTREACH SITES

49

,

DEVELOPMENTAL AREAS: NUMBER (4 BEHAVIORS\GAINED
,

Outreach
Site Code

Number of
Children
in Program

Months
in PFC

Body
Management

Self-
Care

ComMu-
nication

-

' Pre-
Acad '=cs

Social-
ization

Total
Behaviors
Gained

10 LOP 9, 9 33 43 43 162 26 307

LCLK 7 9 48 25 20 94 14 201

TDF 10 9 80 106 64 206 89 545

EIF 9 8

;

27 51 41 151 24 294

4IBC 9 6 10 4 11 87 3 115

CO-PAS 6 66 73 65 188 63 455.

LCBP 6 9 42 51 38 54 24' 209 .

RDJM 5 7 19 13 4 6 5 ' . . 46

.

10 7 28 77 0 ,157 5
,c

RESM
1

112 7 65 71- 78 ". -171 24 399

OETK 16 7 69 85 67 219 ". 60 '. , 500

4,

PFPAS 6

11

7..

7

23

74

54

93' ' 72

,63

,..--

202

7.9

52

220
--,,

' 494
. NEJB

FDAJ 9 7 29 53 22 121 45

fY

270

BUS 13 7 54 81 45 1q7

,

18 I

,

395

0
1

.

.
,

.

.-

t-1,-

TOTAL.

..

138 112 667 880 621 2078 - 482 4717,

0$

. .

.

,

..

I

,
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GAINS FOR ALL OUTREACH SITES

,
Total number of sites reporting data

Number of gains by developmental area:

15

3E Range

Body Management
44.46 10-80

Self-Care 58.66 4-106

,Communication 41.40 0-78

Pre-Academics 138.53 6-219

Socialization
32.13

, 3-89

Total BehaVior 314.46 46-545

k.



Child Progress Data:'
Robert E. Lee

Lamar Consolidated School District

Rosenberg, Texas
Bettye Plants

Table 1 indicates that 9 children were involved in the Froject First

Chance outteach classroom for an average of 9 months per child. Before

beginning the program, pre-test data were taken on the ABACUS, the post-test

data were also taken at the end of the program as shown in Table 1. This

table is useful to the teacher in looking at overall progress of all children

in the Program, as well as areas of emphasis within the curriculum. A total

of 307 behaviors were gained with individual child gains ranging from 20 be-

haviors in child 11-11 to 56 behaviors in child J-2. Of'the 307 behaviors

gained, the largest number, 162, was in the area oT Pre-Academick. Because

of high pre-test scores.in the other :four developmental areas, fewer gains

were made in these areas because of the ceiling effect.

Table II, summary of percent of ABACUS eniry-exit behaviors, presents

data on all children in all areas sampled on the ABACUS. On the initial

ABACUS assessment, the lowest functioning child had developed 62% of the be-

haviors assessed, with a range of up to 92% of the behaviors assessed in the

highest functioning child. Post-testing yielded a range from 80% to 99%.

Tale III, with progress
delineated for each child, is useful in

discussing each child's individual programs with the child's parents or new

teachers. It is also,uscful in checking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at pre-

%

testing and the straight line indicates performance at post-testing. The

child's performance is further subdivided by each developmental area: Body

- Management, Self-Care, Communication, Pre-Academics, and Socialization. In

this way the teacher can
identify which area of the curriculum the child



made the most gains and in wlich area additional progress is needed. For

example, M-12 made significant gains in a developmental area. In Commu-

nication 7 new behaviors were gained, in Pre-Academic 20 new behaviors

were gained, and in,Socialization 7.new behaviors were gained.

4

4

a
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Table 3.0

Clilcl Sumilarv Percent of ABACUS Entry-Exit
Assessment 8eneviors, FY--.

Child Code G-2
ZNICIff on 8 um s mag s mon I ow II

pate of Bireh 10-7-77 (entry/total _behavicrra)

Uhdicapped Code

DEVELOPMENTAL
AREA

(Total of
.11,ehaviors)

Body Management
(47)

Self Care

.(52)
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(29)

PreAcademics
(54)

Socialization
(23)

. .
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Ur: illamazinammensrommarele
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment aenavicrs, FY

Child Code 0-1

Dete-of-airth
NAndicapped Code

DEVELOPMENTAL
AREA

(INDtal of
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Table 3.,0

Child Summary Percent of AEACUS Entry-Exit_-
Assessment aenaviors, Fi

'Child Code N-4 ENTRY lila s wad or I me

Vete of -Bar tlE 12- 20- /6 (entrytttotz171thaviorsi

BAndicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment 2enaviors, FY

Cbild Code m-12
pate of Birth 2-2-77

Samdicaped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

Body Management
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Table 3.0

Child Summar., Percent of ABACUS Entry-Exit
Assessment P,enaviors,

Child Code L-9

Vete of Birth 12-9-76

BAndieapped Code

DEVELOPMENTAL
AREA

(Dotal of
Behaviors)
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Table 3.0

Child Summary Percent 'of ABACA EntryExit
Assessment.' tleravlors,1

Chi1d Code K..9

Date of Birth 7-16-76

Nandicapped Code

DEVELOPMENTAL
AREA
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Behaviors)
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Table .3. 0

Child Summary Perc'ent of ABACUS Entry-Exit
Assessment aenavlors, FY

aild Code J-2

te or girth .....526

Mandicapped Code

,

DEVELOPMENTA.L
AREA

(T9tal of
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Table 3.0

MIA Summary Percent of k8ACUS Ent6rExit
.

Assessmnt 8enaviors, FY

Child Code I-11

Date of Birth 1-13-76

Undicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)
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Table 3.0

Chilcl Summary Percent of-ABACULyntry-Exit-

.
Assessment Benevlors, FY

Child Code H-11

Date of Birth q-91_75
Mandicapped Code

DEVELOPMENTAL
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(Total of
BehaViors)
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Child Progress Data:
-

RobertcE. Lee
Lamar Consolidated School District
Rosenberg, Texas
Lana Kulpa

Table 1 indicates that 7 children wereinvolved in the Project First

,,Chance outreach classroom tor an average of 9 months per child. Before

beginning the program, pre-test data were taken on ihe ABACUS, the post-test

data were also taken at the end of the program as shown in Table 1. This

table iS useful to the teacher in looking at overall pr9gress of all children .

.

in the program, as well as areas of emphasis within the curriculum. A total

of 201 behaviors were gained with individual 'child gains ranging from 15 ,

behakriors in child T to 54 behaviors in child Q. Of the 201 behaviors gained,

the largest number, 94, was in the area of Pre-Academics, with significant

gains, "443 behaviors, also being made in the Body Managemenecategory.

Table II, summary of percent of ABACUS entry-exit behaviors, presents

data oneall children in all areas'sampled on the ABACUS. On the,initial

ABACUS assepsment, the lowest functioning child had developed 58% of the, be-

haviors assessed, with a range of up to 90% of tne behaviors assessed. , Post-

testing scores ranged from 68% to 100%.
9

Table III, with progresa delineated for each child, is useful in

discussing each child'- individual programs with the child's parents or new

teachers. It is also useful in cbecking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at

pre-testing and the straight line indicates performance at post-teating:

The child's performance is further subdivided by each developmental area:

Body Management, Self-Care, Communication, Pre-Academics, an:i Socialization.

In this way the teacher can identif? which area of the curriculum the child



-

made the most -gains'and in which area addltional progress Is needed. For

example, U completed only 65% of the behaviors in Socialization at pre-

testimg and 90% at post-testing acquiring 6 new behaviors.' In Communica-

tion Q moved from 65% mastery at pre=test to 80% mastery at post-test.

1e.
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Table 3.0

Child Summary Percent bf ABACUS Entry-*Exit

.
Assessment Beneviors, FY ,,.

Child Code
Cate of Birti 10-27-77

Eahdicapped Code

DEVELOPMENTAL
AREA

(D6Eal. of

Behaviors)
.
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. Table 3.0
b

4 '.

thil d Summary Percent of ABACUS Entry-Exit'
Assessmtat aenavicr's,,CY
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Date Of Birth 8-27-77
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1

Child Code
Date oc/ Birth 5-9-78

iandicapped Code

I

'Table 4.0

Child Summary Percent.of APACUS Entry-Exit
Assessment aenavlars,II.Mw,
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Table .3.0
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Table 3.0

Child Summary Percerit of ABACUS Entry-Exit,
Assessment aen'av2ci..s.
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Table 3.0.

Child Summary Percent of kEA-CUS'Entry-txit
. Assessment Benaylors,
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Table 3.0

Chilc i Summary ?ercent of ABACUS EntryExitTar
Assessment eenavlors, FY
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Child Progress Data:
Timbercreek school

Lewisville, Texas. ,

75

Table 1 indicates that 10 children were involved in the Project First

Chance outreach classroom for an average of 9 months per child. Before begin-

Jiang the program, pre-test data were taken on the ABACUS,.the post-test data

were also taken at the end of the program as shown in Table 1. This table is

useful to the teacher in looking at overall progress of all children in the

program, as well as-Areas.of emphasis within the curriculum. A total of 545

behaviors were gained with individual child gains ranging from 17 behaviors

in child F-9 to 110 behaviora in child C-7. Of the 545 behaviors gained, the

.

largest number,.206, was in the area of Pre-Academics, with the area'of Self-

Care demonstrating significant gains of 106 behaviors.

Tabie II, summary of percent of ABACUS entry-exit behaviors, presents

data on All children in all areas sampled on the ABACUS. On tfie initial

AAACUS assessment the lowest functioning child had developed 26% of the be-

haqiors assessed, with a range of up to 88% of the behaviors assessed. Post-

.
testing demonstrated\ a range from 75% t0,98%.

Table III, with progress delineated for each'child, is useful in

\'
discussing each.child's individual programs with the child's parents or new

teachers. It is also Useful Lin checking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at pre-

testing and the straight line dicates performance at post-testing. The

child's perforthance is further sub Ayfded by each.developmental area: Body

Management, Self-Care, Communication,\Pre-Academics, and Socialization. In

this way the teacher can identify Which\area of.the curriculum the child

made the most gains and in which area additional progress is needed. .Fbr

kJ 1 ij
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examplez.C-7 made significant gains in all developmental areas with extremely

high gains in Self-Care, pre-testing 18% and post-testing 92%, and also

Socialization, pre-testing 26% and post-testing 100%.
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SCHOOL: TIMBERCREEK

Iiewisville, Texas

Teacher: Dee Patrick
81-82,
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Child/Hdcp
Cods

A-T6

8-9

C-7

D-9

Z-7

F9

*G-6

Table 2

,Suemary of Percent of ABACI'S Entry -Eit

Assessment Behaviors, FY V

*TCTAL BEHAVIORS

ABACUS

IINTRY wasComessriussuese
(UIttiltota.l. '1;04 viogs)

(Emit/total behavic.rs)

uuuuIubUuUduuuuIuuuuIuIuuuIIluuIuuuuuuuIIuuuIuuuIuIuuuuuuuIuIuIIuuIuIuuuuuuuuI 164/209

.Immovielompisms.,. 53 /209

mmimmummommoimossommsammommusimmssel 145/209

206/209
182/209

'205/209

163/209

65/209

192/209

,
155/209

sk

mummumosummummusommumommummemossummommomi 187/209
204/209

.,. '

smommummesumessmimegessimuserammummimmummmumiu 182/209:

AL
,A111171111111MMONIN 208 /209

H-8 mommassomommemsemosimansmummtommumsammomthomi
171/209 207 /209

J-1-2 immissimetammusuantmentuto267/-:09

K-9

160/209
113/209
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190/209
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Teble 3.0

Child Summary Percent of ABACUSEntry-Exit
.

Assessment Behaviors, FY

Child COde . K-9

Vete of Birth
Bandicapped Code

OEVEZOPMENTAL
AREA

('tntal of

behaviors)
OS.

421TRY osowlie

(entry/total behaviors)

(exit/total behaviors) '

1imeamamommummetimmommummemmem 29/47
Sody Management.,

(47)

Self Care
(52)

Cbmemxhications

(29)

Pre-Academics

(58)

Socialization
(23) ,

^ 46/47,

mummommommiumamemmimmoutommtmemmummen 42/52
.

mommummummimmom memsommumm umm 20/29

51/52

29/29

ummesmammet 16/58
MOMMIMMMOMMOM 41/58

isamommnememmt 6/23
vmmilmormilmmomm

23/23

O 10 20 30 40 50 60 70 60 90 100

PERCENT OF ASSESSMENT EZHAVIORS
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Table 3.0

Child Summiri, Percent of ASIOLEhsg-Exit
Assessment Sehavlors, FY

Child Code H-8
Mite of Birth J/27/7§,
Sandicapped Code

VEVELOPMENTAL
AREA

(Motel of
. Behaviors)

maw suisamisimismsows
44ntryttota1 behavio;s)

=IT simirssammariamarar
(emit/total behaviors)

5 Body management immoiimmummummemsommumsommesummessomm

(47)

Self Care
(52)

COmmunications
(29)

preAca4emics
(59)

SociAization
(23)

35/47

esesmonommommummessommummosommemmummommue

41/47

43/52
4111

51/52

mommummmommommemmuipmemmummulimmommismium 26/29

29/29

4)/58

57/58

mussussmumssemsmemsamsammomminsamummommemmemmuusemem 23/23.

moor
23/23:
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op. Table 3.6

Child Summary Percent of AbACUS Ent -Exit

: Assessment Behaviors, FY

Child Code G-6-

Date of Birth 6.L2206

lAndicapped Code

41
OVUOPMENTAL

AREA
(total of

Behaviors)

BOdy Management
(47)

So lf Care

(52)

ENTRY as so No Ist
(eatry/total behavior:)

=IT
(exit/total behavidrs)

ounnummousummoimmommesumommiummummommommomommor 47/47
.

47/47

sumemummunumm11111111IIIIIIIIIIIIIIIIIIIIIII1111111111111111111111111111111111110111111111111152/52

52/52

-41
-Communications Iiiiiiliwitotilittputiminitliiimummummummummulamillimmulm 27/29

(;9)

PreAcademics
OP 00

Socialization
(23)

6

43/58

ummummummummonmeommommarlasm 13/23

57/58

23/23

1
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BEMENT OF ASSESSMENT BEHAVIORS
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Table 3.0

Child Summart ?ercent of ALIACULEntry-ixit
. Assessmerm Behaviors, FY

ChIld Code F-9 WRY s I au so n

Date of Birth 11/19/76
(entry/total behaviors)

landicappecl Code

DEVEWPMEYTAL
AREA

(Total of
Behaviors)

=ET
(teit/trital behaviors)

Body Management
LamemusssememmummummumismummmIsmiumnisommimmflumet 46/47

(47)

Self Care
(52)

low 46/47

ammommummaimunuinosimsommussesussimensamaimmemmimmr 50/52

conmunicat4ons--
1291

lomummommoliimmmilularigicummunintrittustutunussasssassu

52/52

Pre-Academics
(58)

Socialization
(23)

.

mommommumemoviimmaummommonssameolommt 41 /58

29/29

54/58

hamm muumuusomisammmassummummommunmemummimempomum23/23

N,

4111111 AM=
23/23,
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leble 3.0

Child Summary Percent of ABACUSEntry-Exit.

.
Assessmet Behaylors. FY

P'' Child Code E-9

Date of Birth 4/1§/7R
Nandicapped., Code

tZVELOiMITAL
ARM

(Total c f
Behaviors')

OF.

lady management Iuuiuuuuuuuuu Of
), /Ai

, (47)

Self Care
- (52)

7-

gip ctftwmatra:ta-dritr-

(29)

Pie-Academics
(54)

SociaIization
(23)

.

musommi 8/52

'vim 22/47

(.itty/total behaviors) 't

XXV
(exit/total behaviors)

31/52

smmmuummvmcmmvmmimcmmommrmmsmmlmmmmIIIIIf 2.:1/49 .

41111

mummussionsemaimur 18/58

1111111111111111111MIIIIIIIIIIMIMM- 8/23

29/29

0/58

23/23

(
O 10 20 30 40 50 60 70 80 : 90 100

PEICENT OF ASSESSMENT BEHAVIORS

1 7
ct.



:0

-0--- Ca)

.* Table 3.0

Child Summary Fertent lf ABACUS Ent -Exit
.

Assessment Behaviors, FY

Child Code D-9

Date of Birth 2/17/77

BWadiCapped Codl

glEVELOPMENTAL
AREA

(lbtal of
Behaviors)

Body Management
(47)

Self Care
452)

Communications

fteAcadeinics mmummommonsumm 19/58

C54)

;

ZNTPS-IInes I I .

(idtry/total behaviors)

if
=IT misiammi
(exit/total behaviors)

38/47

46/47

immommommemsommommummussommonimummsommummt **46/52

umassanumummumasasuasasasunassussassussIssussolmmous: 21/29
'

51/52

Socialization
(23)

.29/29

48/58

momismissimmilissimmomemmovammumussimommiumm 19/23

23/23
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TWA 3.0

Child Summary Percent of ABACUS EntErExit
Aisesiment Behaviors, FY

Child Code C-7 ENTRY as s min I IN ow s

Dete,of Birth (entry/total behaviors)

landicapped Code

DEVELOPMENTAL
AM!.

(Total of
Behaviors)

10/47
Body Management

(47)

SeIf Care
(62)

olommlem 10/52

24/47

XXIT
(exit/total behaviors)

Conmiunicittions-
16/29

(29)

48/52

PreAcademics 11/58
(50

Socizilization

(23)
111131111111111111111111111111

P/58

29/29

3

Mtle

23/23
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Child Su
ASS

'

Child Code
Data of Birth
Bendicapped Code

DEVEWPMENTAL
AREA

(Total of
...Behaviors)

I 9?

ody Management ,IIIIIImmowlimMIMIllionalolosolosoollogooloollogooloINIIIIIIIIIIIMIIIIIIIHNIIIINIMII.47/47

(47) 47/47

Table 3.0

arv Percent of ABACUS EntrvExit
sment Behaviors. FY----------

.

s.

WRY aressotsusameare
(entry/total behaviorS)

!ZIT
(mit/total behaviqrs)

Self Care
(52)

sollolooloostoomegoommoommoommulmemiesimmoomalmseloloommmoomiloomIllt 51/52

52/52

cations__ amoussowstostislasoossassmosIssitolossessumelommommellilismonolimillItilinern 27/29-

(29)

PreAcademics

Sociatization
(33)

A
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If

29/29

54/58
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Table 3.0

Child Summary Percent of ABAGU9 Entry-Exit
Assessment Behaviors, FY

Child COde A-6

pate of Birth 8/19/76

Mendicap;edr Code

DEVELOPMENTAL
AREA

(Total of
7-Llehaviors)

Body Management
(47)

Self Care
(52)

CtenninilCations

(29)

Pre-Academics

(54)'

Socidlization

2NTPX assamsonsimems
(entry/total behaviors)

EXIT samrsIlmic
Oenit/total behaviors,'

Immummummismummammemeemmussommumemmomniommom 44/47
11111111Or ,1111111111Mar .=4111111M111

47/47

***-As

Immummommusmocummussummummom mommummossumusseimst 51/52

tommum eon Immommosemmememummouse or 19/29

52/52

ammommommue es. ems essmme essimmimmummumet 43/58

I 7/23IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII

millissore

29/29
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20/23
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Tolle 3.0

4

. , Chi.ldSt......___L_a.__.M.._nunryPercentofABACUSEnt-Exit
lkssessment Behaviors, FY .

1 //

nallammA MI 1.1,11 rig ON II'

(entry/total behaviors)
10abd Code J-12

Sete of Biqh 5/21/76

SWalcepped Code

DBVELOPMENTAL
AREA

(Ibtal of
Behaviors)

-I
Body Management

(47)

Self Care
(52)

Cbmmunications
(29).

Pre-Academics

(54)
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(23)
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/
,/

SSIT
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25/47
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17/47
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29/29

0. 10

41111 21/23

20 30 40 . 50 60 70 80 90 100

PERCENT OF ASSESSMENT BEHAVIORS

.1



Child Progress Data: Project E.I.P.
Tucson, Arizona

Table 1 indicates that 9 children were involved in.thesPro3ect First

Chance outreach classroom for an average of 8,months per child2-Before begin-

ning the program; pre-test, data were taken on the ABACUS,-the post-test data

were also taken at the end of the program as shown in Table 1. This table is

useful to the teacher in looking at overall progress of all children in the

program, as well as areas of emphasis within the curriculum. A total of 294

behaviors were gained with individual child gains ranging from 7 behaviors

in child B12 to 63 behaviors in child F12. Of the 294 behaviors gained, the

largest number; 151, was in the area of Pre-Academics, with a ceiling effect

accounting for fewer gains in the developmental areas Of Socialization, Self-

Care and Communication.

Tz.1.10 II, summary of percent of ABACUS entry-exit behaviors, presents

data on all children in all areas sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 66% of the be-

haviors assessed, with a range of up to 94% of the behaviors assessed. . At

' posi.-test, scores ranged from 92% to 96%;

Table III, with.progress delineated for each child, is useful in

discussing each child's individual programs with the child's parents or new

teachers. It is also useful in checking on the appropriateneSs of the pro-
..

gram for each child. The dotted line indicates each child's progress at

6o1,0)
pre-testing and the stItgbt line indicates performance at post-iesting.

The child's performance is further subdivided by each developmental area:

Body Management, Self-Care, Communication, Pre4cadem1cs, and Socialization.

Ip this way the teacher can identify which area of the curriculum the child

123



...

made the most gains and in which area additional progress is needed. For

example, C12 completed 100% of the behaviors in Communication-and demon-

strated significant gains in Pre-Academics, moving from-40% at pre-testing

to 72% at post-testing for a total of 18'newrbehavioxs gained.



TABLE 1

PROJECT EIP
TUCSON, AZ

81-82

1

DESILCDiZYTAL AIZAS

aILD
1DCP
COL

1:CMSti
?EC

30OT
Y.AVACI2.S.IT

sr."
CA:1Z

COMMIN-
ICATIOX

PIE...
,ACADEXCC.5

SOCIAL-.
1./A11.01.1

TOTAL
3LEAVIORS
GAINEJ

.

A-12 8

.

2 0 2- 5

.

1 10.

B-1.2 8 : 0 ,
,

0 0 7 0 7

,

C-12. 7

.
6 0 0 18 29

-:

E-12 8 I 0 7 4 21 1 .33

P-12 '8 I 6 10 13 26 8 63 ..

11-12

ran
8 4 8 4 25 7 ,48

8 I . i2 8 14 1 40

2 7 5 16 0 30
i8

- .nN -
,

111111,11immil

mim
. ,1

TOTAL 3ZEAV.7.:RS
CAVEZ 27 51 41 151 24 294
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child/Hdcp
Cade

Sammai of Percent of ABACUS Entrv-E*it

'AsSessment Behaviors, FY V

TOTAL BEHAVIORS

ABACUS

ENTRYanumas mu eater. s

(entry/total behaviori)

110EZT

04A/total behaviors)

,

A-12 eltememminemeememm um ImmiineollIllsillIIMIIIII mime mumis nem 182/ 09
192/209

B-12 ...
11111111111111111IIIIIIIIIII1111111min mu mmelmosommonomminimmmullemen 1,95/269

202/209

C-12

D-12 elomemelemeleIlleseemelomelmeelemllsoelloomemmimmummT

158/209
187/209

16-5/209''
19 g-/ 20.9

.E-12

F-12

H-12

J-12

;memo mlimmemosionemome 1111111enummememmeimmemes 168/209

leimmelmemiememedemeeme mum mourn ole lower 135/209

148/209
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Table 3.0

Chi1d Summary-Percent of ABACUS Entry-Exit

. Assessment tlenylprs,alb

Child Code A-12
Date of girth 7-29-77
gandicapped Code

_DEVELOP:ENTAL
AREA'

(Total of
Behaviors)

.*

ENTRY s s ust we II

(entry/total behaviors)

TOCrrammummemommam.mommin
(exit/total betiavlort-)

a

Body Management 45/47,
(47)

Self Care
,(52)

Communications
(29)

Pre-Academics
(50

Socidlization
(23) IIIIIIImmIIIIIImmummillummumpllimummIllummosimmummIlliv 22/23

22/23

MI II I I MI 111111111111 INII IMMO 111111111111111i1111111111111111(111111111111111111111111111111 521 5

.

1111111111M II IIII 111111111MM MIS I II II INI III I 111111 II II r

0

36/58

41/58

47147

27/29

29/29
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Bc)dy Managenent 47/47
(47) ANEW 47/47

Table 3.0

Child Summary Percent cf7IttACUL1ntry-Exit
Assessment BF:navlors, FY .

Child COde B-12

Vate of Birth u...3777

gAzdicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

=BY s4 $ rot mu imn I am

(aatry/t bohavipi4)

-
=IT iciammatessues
(exit/total behaviorsi

-.Self Care milimmilmmilimmillimmilimilmmammucommemummillimommemm 52/52
(52) 52/52

Communications
(29)

Pre-Academics

(54)

Socidlization
(23)

.

4).

millimmullismillimillimmilmimminimilimmummimmilininnimmum 29/29
2V29

IIIIIIIIIII11111IIIIIIIMIIIIIMMIIIM1111111111111111111111111111111111111111111F 44/58
51/58

.
nummommummIlmommullnommammummIlmemmommulmmumemet23/2j

23/2j
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Table 3.0

Child Summar: Percent of ABACUS Entry-Exit
. Assessment tlt.:navlors, FY

Child Code O-12

Date of Birth 3-26-78

Uzdicapped Code

DEVELOPMENTAL
AREA

(Total ot
Behaviors)

MIT= tins to I cas soi No o

Witry/total behaviora)

socrT sommai!..m.a.mmommui.

(exit/total behaviors)

Body management yomiammullmillmIlluililillIMIIIIIiilmemmulmmolimummumillliof 40/47
(47)

46/47

Self Care

.(52)

Commuunications
(29)

Pre-Academics
(5p)

Socialization

49/52.
49/52-

moilmmommitolliiiiimiliMilmmillommumlimmullimummtmillillillillimmillir 28/29
28/29

23/58

41/58

- -
(23) 18/23

.11f
I
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.' Table 3.0

.

Child Summary Percent of ABACUS Entry-Exit
Assessmeat Senaviors, FY

Mild Code D_12 ZNTRY owswimstonser
Date of Birth 9_16_1R (entry/total behaviors)

.0.andicapped code
etameurnewarmainatesiese,

(exit/total behavicirs)

DEVELOPMENTAL
AREA

(ibtal of
Behaviors)

body Management
(47)

Self Care

.(S2)

COmmunications
(29)

Pxe-Acade-mics
(54)

411 Socialization
(23)

45/47
47/47

C.

111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111 114/52.

molommummalmlnummummemmluslImmulllummiummr 24/29
mominEmmlser

InIummlummonournoulnImulummu 30/58
49/58

29/29

Ilumaimummumsommomemommonimsmememmimmonummumumm. 22/23
23/23
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Table 3.0

Child Summary Percent of,AEACUS Entry-Exit
Assessment ilenavlors, FY

Child Code E-12

Pate of Birth _5...laz7R

Eindicapped Code

DEVELOPMENTAL
ARRA

(Dotal of
Behaviors)

VI= caltavtataissouswas
(entry/total behaviors)

EXIT sagarrainatianiara
(exit/total behaviors)

Body Management imiluilmilmigiminklilimmilmmillmmummilimmumiummilimmillist 47/47
(47) -

Self Care
(52)

-s

Communications
(29)

- Pre-Academics

Socialization
(23)

1111111211151111111515mommmumnsmem111111111111,111,111111111H1111111P11 43%52

mulnemosomselmsmommummactmoommimmommellmammom 25/29

oommossommommemormommessosommult 31/58

47/47

50/52

..29/29

52/58 .

5mm1ommilmiummtisirki:115111155511Imomolimm111511111111111511ilmoiesmon

0 10 20'

22/23
23/23
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit

. ,Assessment Re:lavlcrs, FY

child Code FL12 , ENTRY aZI1131111.111

Date of Birth 1-17-79 . (erary/total behaviors)

BAndicapped Code

DEVELOPMENTAL
AREA k

(Total of
Behaviors)

Body Management
(47)

Self Care
. (52)

EXIT ttraiiiiinsegansammilmenew
(grit/total behaviors)'

. .

nimmineliumilimielmmummentmenumensiormemisimemmutilr 41/47
AMV AWMMEMM 47/47

1 II II I III IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII II I I II 1111111 1111 II 111111111111M 41/52
51/52

Communications elmIllmauthrommumummemelmommIr 16/29
C29) 29/2

- Pre-Academics
111111111111111111111111111111511111111 .22/58

(54) 48/58

Socidlization
(23) eselumemellmemsommlithilmmummilimmelmi 15/23

Ammilm,23/2

1 1

II

0 10 20 30 40 50 60 70 80 90 200
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Table 3.0

. Child Summary Percent of AEACUS Entry-Exit
Assessment P.enavzors, FY

Child Code 11-12

Date of Birth 10-20-77

Nandicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

Body Management.
(47)

Self Care
.(52)

Communications
(29)

Pre-Academics

(54)

Socilization
(23)

=Br csa rmi s mai um me

(entry/total behaviors)

thl wammtapsomesimawelasau

(erit/totai behaviors)

43/47

-

47/47

43.152

Am.= 51/52

IIIIIIIIIIimmuslImmummumummmummummulvmst 25/ 29

lomMl11111111111111111111111ms 21/5.8

amotommussuommemmmilmomemesmismIsmommt 16/23

46/58

,29/2
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Tele 3.0

'

Child.Sur=arv Percent of Wen Entry-Exit
Assessment aenavlors, F7

-Mild Code 1-12

p.09 of Bir.thl_A-77

landicapped Code

DEVELOP:IENTAL
AREA

(Total-of.

Behaviors)

ENTRY tia s to ma e our ea I
(entry/total behaviors)

EXIT sanasoziwarmesseamewva.
(eXit/total behaviors):

Body Mamagement'llinnunnflunflunnunlinlinummulinliummunflunfluflumpum, 42/47

(47)
m, 4 7 / 44........p mo

41
Self Ca e

At .(52)

Communi1ca tions

(29)

Pre-Ac demics

Sooialization
(23)

11111111111111111111111111111111111111111 38/52
.0

50/52

...21/29

A
lummammummoulululuougululnly 11611 32/58

Ami 46/58,

1.6/Z3

0 10 20 30

17/23

29/2

I, I H.F-4 1..
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40 50 60 70 60 - 90 100
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Child Code ,

-Date of Birth:.

Eandicapped Code

Table 3..0'

Child Summar,/ Percent of AEACUS Entry-,Exit

: Assessment aenavlors, FY

3-12

lantLOPMF.Z.7AL
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care

A(52).

'

Communicitdons
(29)

Pre-Academics

(54)

Sociaization
(23)

1%.

S

ENTRY 1;12 s um sq a ea i

(entry/total behaviorS)

20= egainwaa;mumaassumage

(exit/total behaviors)
st

musIIIIIIIIIIIIIIIIIIIImmus1111111111111111111111111.1111111111111111111111111111111 45/87
. , 4,

A7/47

1
nflnfinfifillfilM1111111111Hflliflfl111111111111(111111111111ililfifillkl

IIIMMOMIMMMOI111W

*C.

42/52

ot 49/52

111111111111111311111111111111111111111111111611111111111111111111111111111111111111111111111111111 24/29

1

,,

mummululnInimmuluoululuoulimpouln 33/58

Ammirammimmilmw 49/58

-Isolimmilonimilmolisillisintimmilimisollimmiliminsolimilitmpollesolamilum 23/23
2/23
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F____i_____J__i
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Child Progress Date: Huntsville Middle School
Barliara Coleman/Berry

Table 1 indicates that 9 children were involved in the Project First

Chance outreach classroom for an average of 6 months per child. Before begin-

ning the program, pre-test data were taken on the ABACUS, the post-test data

were also taken at the end of the program as shown iniable 1.. This tablL is

useful to the teacher in looking at overall progress of all children in the

program, as well as areas of emphasis vithin the curriculum. A total of 115

behaviors were gained with individual child gains ranging from 10 behaviors

to 16 behaviors. Of the 115 behaviors gained, the largest number, 87, was

in the area of Pre-Academi-s, with less emphaiis placed on the other four

developmental areas.

Table II, of percent of ABACUS entry-exit behaviors, presents

data on all children;in all areas sampled on the ABACUS. On the initial'

ABACUS assessment the lowest functioning child had developed % of the be-

haviors assessed, with a range of up to t of the behaviors assessed at

pre-test. Post-testing yielded a range of % to %.

Table III, with progress delineated for each,child, is useful in

discussing teach child's individual programs wifle child's parents or new

teachers. It is also useful it. hecking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at

pre-testing and the stright line indicates performance at post-testing.

The child's performance is,further subdivided by each developmental area:

Body Management, Self-Care, Communication, Pre-Academics, and Socialization.

In this way the teacher can identliy which area of the curriculum the child

made the most gains and in which area additional 7rogress is For



..A'

*ea

example, Mil mastered 55% of the behaviors in Pre-Academics at prf-testing

nnd 72% of he behaviors at post-testing. In Socialization 85% of the

behaviors had been acquired at pre-testing and at post-testing 100% of the

behaviors had been acquired.

,
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Huntsville Middle School

HUntsville, Texas

Barbara Coleman/Berry

81-82

DETELUMZNTAL AXEAS
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MAUACZMINT
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Table 3.0

Child Summary Percent of kBACUS Ent Exit
Assessment Behavlors, FY

Child Code B.T.

Date of Birth 3/3/77

Sendicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

1121TRYIIrlsreass
(entry/total behaviors)

WIT
(exit/total behaviors)

11111111gslummougggpmegmmumgallagaglaggigeteestessesssismiggsgsmisivisomstmessoommg 46/47Body ManagemenV
(47) 47/47

Self Care
. (52)

Co=unicatitons
(29)

Pre-Academics

(58)

Socialization
(23)

mmammummummummumesumm 31/58

1mm 40/58
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
. Assessment Behavlors, FY

Child Code W.T.
Data of Birth

ilandicawed Code

DZVELOP..-;NTAL
AREA

frota1 of
Behaviors)

Mody Management
(47)

Seif Care
. (52)

Co=unica tion.s
(29)

Prit-Ac aderd cs
C54)

(23)

niTRY s ams s ems

(entry/total behaviors )

=IT
(mit/total behaviors)

r

IIIIIIIIIIIIIIIIIIIIImmilimmilmilimmilimmummislimmummummemem 29/29

29/29

olimmummlammemIlImmlasommullIIIImm 36/58

Am.= 52/58
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Table 3.6

Child Summary Percent of ABACUS Ent Exit
Assessment Sehavlors, FY

Child Code T.S.

Date of Birth _....11/9/74

Bebdicapped Code

OVELOPMENTAL
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care
. (52)

Co=unications
(29)

PreAcademics
(50

Socialization
(23)

(entry/total. behaviors)

XXIT
(mit/total behaviors)

/1111111111111111 similimiesisimisimisimmiummissomomminil 37/47

simmesimesmormssesismilsimismisisulammismislimmu 38/52

14/29

17/29

41/52

41/47
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TAU 3.0

Child Summary Percent of ABA,GRIEnt=.Exit
Assessment Behaviors, rt

Chad Code 3.14. =TRY . as s sum us s ws

Date of Birth 6/8Z77 (antsy/total behaviors)
Samacapped Code

DEVELOPMENTAL
AREA

(Total o f
Behaviors)

!Body Management
(47)

Self Care
. (52)

Communica tions
(29)

Pre-Acadenics
(50

Soci4.iza tion
(23)

4.

UITi
WU/total behavioral

amemommelsommIcumiummesseemeameessemist 37/58
47/58

4-7
0 10 20 30 40 SO 60 70 Su 90 100
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Behtavzors, FY

Child Code W.J.
Date of Birth a/24/77

Eandicapped Code

DEVELOPMENTAL
_AREA

(Ifttal of

.Dehaviors)

Body MAnagement
(47)

Self Care
. (52)

Coranunications
(29)

Pre-Academics

, (50

Socialization

(23)

29/58

'INTO assumeareourelas s
(entry/total behaviors)

XXI?
(exit/total behaviors) .

45/58

1
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Table.3.0

Child Summary Percent of ABACUS Entrv-Exit
Assessment Sehavlors. FY

Child Code D,H.

Date of Birth 5117/76
.1.andicapped Code

AlEVEIOPMENTAL
AREA

(Ootal of
Behaviors)

Body management

(47)

Self Care
.(52)

Communications
(29)

Pre-Academics
(58)

Socialization
(23)

(entry/total behaviors)

EMT arnern
(exit/total behaviors)

34/47

39/47

mommuemlimmummommommummommoisommommli 41/52

42/52

suummoommlimmumi.ummumuummummumum 20/29

41111111111INNEW 27/29
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Table 3.0

Child Summary Percent of ABACUS Entrv-Exit
Assessment Sehavlors, FY

Child Code m. H.

Date of Birth 5/30/77

Iltendicap;ed Code

0

DEVELOP:Man
AREA

(Total of
Behaviors)

moody MAnagement
(47)

Self Care
(52)

Communica tions
(29)

PreAcademics
(58)

Socialization
(23)

1

121TRIf sul sow alsoureires
(entry/total behaviors)

ZaT aummrmoaminuroms
(=it/total behaviors)

28/29

ommumommumemommemsemmum 30/58
41/58

mmememmemummossoissmommammliommommommummmi 20/23

29/29
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Sehavtors, FY

Child Code L. G. 121TRY ma s s me as
Vale of Birth 9/28/76 (=try/total behaviors)

Nindicapped Code

E.IFXTAL

('rio 1 of
viors)

Body H. agement
(47)

Self Care

.(52)

Communica ti o r.s
(29)

Pre-Academics
(58)

Socidlization
(23)

XX1T
(exit/total behaviors)

esummentlommummulmommummummumnsumnom 46/58
57/58
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Sehavlors, FY

Child Code C.E.'
We of Birth 3/7/77
Bandicapped Code

DEVELOPMENTAL
AREA

('Batal of

Behaviors)

Body Management
(47)

41, Self Care

.(52)

Co=unicatiors
(29)

Pre-Academics
(58)

Socidlization
(23)

14

ENTRY smeeproreesav stay
(tntry/total behaviors)

=IT
(exit/total behaviorst

)immstamIssestessegsmsommsesmommemssessmsessmess, 41/-58

55/58

1
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Child Progress Data: CO-PASS
Tucson, Arizona

.

Table 1.indicates that 16 children were involved in the Project First

.

Chance outreach/tlassroom for en average of 5.5 months per child. Before

beginning the program, Fre-test data were taken on the ABACUS, the post-test

data were also taken at the end of the program as shown in Table 1. This

table is Useful to the teacher in looking at overall progress of all children

in the program, as well as areas of emphasis within the curriculum. A total

of 455 behaviors were gained with individual child.gains ranging from 3

behaviors in child G7 to 64 behaviors in child L7. Of the 455 behaviors

gained, the largest number, 188, was in the area of Pre-Academics, with fewer

gains in the other four developmental areas as a result of their high pre-

test scores in these areas.

Table II, summary of percent of ABACUS entry-exit behaviors, presents.

.data on all children in.all areas sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 35% of the be-
.

41 haviors assessed, with a range of up to 95% of the behaviors assessed. At

post-testing scores ranged from 68% to 98%.

Table III, with progress delineated for each child, is useful in

discussing each child's individual programs with the child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-

gram for each child: The -dotted.line indicates each child's progress at pre-

41 testing and the stright line indicates performance.at post-testing. The

child'S performance is further subdivided by each developmental area: Body

Management, Self-Care, Communication, Pre-Academics, and Socialization. In

41 this way the teacher can ±dentify which area of the curriculum the child



made the most gains and in which area additional progress is needed. For

example, U completed only 65% of the behaviors in Socialization at pre-

testing and 90% at post-testing acquiring 6 new behaviors. In Communica-

tion Q moved from 65% mastery at pre-test to 80% mastery at post-test.

/'
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TABLE 1

Project CO7PAS
Tucson, AZ

81-82

DEVE101171.-L ALLAS
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'writ.
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Table 2

Summary of Percent of ABACUS EntryExit

Assessment Benavlors, FY V

TOTAL BEHAVIORS

ABACUS

Child/Hdcp
Code

ENTRY arsearssuesoremme
(entry/total behaviors)

=cm
(exit/total behavicrsi

F-7 Ileasomme111111selemolommlemllam11111111111111111111111111111sellmillimilummele -197/209
208/209

E 7 1111111111111111111111111111111111111111111121111111111111111111111111111111111111111111111' 187/209
............ 199/209

D-8 11111111111111111111,111111111111111111111111111111111111111111111111111111111 159/209
, 185/209............

ilimmillimmiliellielamommemmummummemmelmilimulimmilimmimm 186/209C 7

A-8

P-8

L-7

M-8/4

K-8

IMO

197/209

docullsloloollecilmerimmumlommelmellmesolllelelollumIllommulellamalloom 191/209
201/209

Illelemmellemollelelsommolsosollommelommommeemillmielloolommimeor 155/209
Ammommimmi.mminn 183/209

semmisesosellmillsommollommollemmosesselolommellomemeellelmelmIllvIlle
191/209 .

206/209

mmismIIIIImilmummumulemallummuselmellemmeml. 158/209

IIIIIIIIIIII11111111111111111,11111111 77/209

111181111111111111111111111111111111111111111111111111111111111111111

142/2CT

140/209

1111111111111111moollipmemmelomelemetellmelmemosemosismIllor

I

, meolluilemeleselemellessommullsmIllemellommulummIlle

, 193/209

188/209

166/209

137/209
167/209

IIIIIIIIImmulmumkummluenumummulusum, 126/209

usulumemulusummimmumulnumeusuln 110/209 .

, 166/209

1
sumulummulmmumululumulmullme1111111111111111mulmululuslisulm 183/209

"'"I'''''""11 203/209

ImIllemeolamillslaimumeluillmelmemelluilemellIllisememessommellIm
177/209

194/209

183/209

4 .1 I f

180/209
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Table 3.0

Chikci Summary Percent of knOUS Entry-Emit

. Assessment :ler.avlcrs, cl_

Child Code F-7

Bate Of Birth 4-1/1-76
MAndicapped Code

DEVELOPMENTAL
AREA

(lIbtal of

Behaviors)

Body Management:
(47)

man w.atitzsmasconstme
(entry/total behaviors)

EXIT curatimagmasmumumartioct
(exit/totzv behaviors)

IIIIIIImmilmiaollimmilmommommiemommimemoimimlumulmomm, 45/47

47/47

Self Care I 11111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111 47/52

(52)

Communica ti o r.s
(29)

Pre-Academics

(58)

Socialization
(23) imulesommomommimiliiiimmimilimoimemommellimmoillimmummit 22/23

3/23

51/52

29/29

29/29

IIIIIIIIIIIIIIIIIIIIIIIIII111111111111111111111111111111111111111111111441111111111111111111111111 54/58
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Table 3.0

Child Summary Percent of A1.2ACUS Entry-Exit
Assessment t;enevlcrs,

Child Code E-7

Date of Birth 7..6...77 (entry/total behaviors)

Eandicapped Code

Enna 12141 5 E=1 WAT I =la WI 1

CS1T-LOPMENTAL
AREA

(rotal of
,Behaviors)

Enaga=cestrartaistemargmcogsA

(weit/total behaviors)

B°dy Management Z111111111111111111111111111111111111111111111111111111111111111111511111111111M1111111111110111111111111111 46/47
(47)

47/47

Self Care
.(52)

Cammunica tip nz
(29)

Pre-Academics
(58)

Socidlization
(23)

11111111111111111111111111111111131111111111111111111111111111111M11111111111111111111111111

111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111

0

IIIIIIIIIIIIIIMIII111111111111.11111111111111115111111111M1111111111111111111111 46/58

tir

47/52

51/52

27/29

29/29

49/58

11111111111111111111111111111111111M111111111111111111111111111111111111111111111111111111111111 21/23
AmMilwerN1111011111113111. 23/23
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Table 3.0

Chi lj Summary Percent of ito-ACUS Entry-Exit
Assessment aenaviors,

Child Code D-8

Date of Birth 1-11-79
BAhdicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

. .

=TRY an ro =I I L e rum

(entry/total behaviors)

=cm $112121=WWItiersorgatuassreraTle

(exit/total behaviors

BOdy Milnagement 1111111111111111111111111111111I11111111111111111111111111111111111MMM1111111111111111 42/47

(47)

Self Care
(52)

Coi=unicatdorz
(29)

Pre-Acadezlics
(58)

Socialization
(237,

111111111111111111111111111111118111111111111111111111111111111111111111111111111111111 44/52

47/52

Illmmull emulloll1111111111111111mIllelmelommommusommea lUlloullumlimur 28/29

29/29

$111111111111111111111111111111111111111111 24/58

39/58

- -
IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII,IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII 21/23

H-1
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Table 3.0

Child Summary PPrcent of A.BACUS Entry-Exit
Assessment L;;:ravlors,

Child Code C-7

D4te of Birt.b.

Eandicapped Code

MUM in sums w= 1 UM DM 1

(entry/total behaviors)

EXIT cxx====zicarcaxas=c3
(exit/total behaviorsj

1

DEVELOPMENTAL 1

AREA
(Total of

.. ,1

Behaviors) 1

.
: 1

I

Body Managerient 'IleammullImmemIllmelmmullummIllIIIIIIIIINImmellmsommelmIllmi 45/47.
(47)

Self Care

.(52)

Communications
(29)

Pre-Acade=ics
(58)

Soci4lization
(23)

46/47

50/52

51/52

1



Table 3.0

Child Su=tarv Percent of kBACUS Entry-Exit
Assessment :lenaviors, FY

Caild Code RR
Date of Birth 2-77../7

RAadicapped Code

a
DEVELOPMENTAL

AREA
Crotal of

rwria 1=3 1=3 OM I itel

(entrY/total behaVior2)

EXIT c=s=cortmwansetaliegmem
Volt/total behaviors)

1

.
Behaviors)

I

41
iBody management illummalmallummumilimomIllmalasamulmlummummumummIllummt 46/47

(47)

Self Care
(52)

Communication:.

(29)

Pre-Acadsmics
(58)

Socialization

47/47

mmalallmmummIlluslollimmollalmIllimmumullom11111111111111118111111111111 49/52

"11.111 51/52411111111111.

111111111111111111111111111111ilmommalmmlumllull111111111111111111111111111111111111111111 29/ 2s.

2912(

46/58

51/58

(23) 11111112111111118181118181818181111111111181111111181118181111181111111f1111811111111118118111 21/23

4.

111111110. am 23/2
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment i,,enav:ors, FY

Child COde A-R

Date of girth 8-2-78

Sandicapped Code

DEVELOP:11=AL
AREA

(Total of

Behaviors)

Body Management :IllalallImmalmmessummesestmememIllmeememelmellImellemememe 43/47

(47)

ENTRY on s i zi s I tra

(antry/total bohaviorn)

EC= aszem==namiraguerrazs
(exit/total behaviors)
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PERCENT. OF BELliAVIORS

Self Care

.(52)

COmmunications
(29)

Pre-Acade=ics
(58)

Socialization
(23)

AIIMMII1111.11111111111111, mwmmummum46/47

43/52
44/52

23/29

111111111111111111111111111111111111111111111111111111111 27/58

ailmir 43/58

ismemumellmelmmumeilemmullmmlisulellimemmulelemmIll 19/23
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28/29
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Table 3:0

Child Summary Percent of ABACUS Entrv-ENit
Assessmer,t F...enavlors, FY

Child Code P-8

Date of Birth 10-24-32
11Andicappe&Ccde

DEVELOPMENTAL
AREA

(Total of
Behaviors)

Body Managecent '1111111111111111111111111111111111111Z1111111111111111111111111111111111111111111111111111111111111111111111 47/47

(47) 47/47

ENTRY 0:2111011Valtulstrial
(ontry/total behaviors)

EXIT Caml=larmmusamosrotaws=
(exit/total behaviors)

Self Care

(52)

Communications
(29)

Pre-Acade=ics
(55)

Socialization
(23)

1118111111811INIIIIIIIBIIII1112111111M1111111118111111111111111111111111118811181111111111111111111 50/52

1./52

1111811111111818181111111118111111111111881118111811111111111111881111111111111118111181IMIIIIIIIIIIIII29/29

29/29

1111111111111111111111111111111111111111181181111111111181111111111111111111111118 44/58
/v.

57;58

-

111111111111M111181811111811111111111881111M81111;11111118111111111111111111111811111111111111i1 22/23

23/23
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Table 3.0

Child Summary Percent of AEACUS Entry-Exit
Assessment aenavlorri, FY

Child Code 0-7

Date of Birth 12-9778

Undicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care
.(52)

Communications
(29)

PreAcademics
(50

Socialization
(23)

=TRY czx zrs s I cm nal

(entry/total behaviors)

FaZIT anzt=itroravatazazadasez=ut
(c.7.it/total behaviors)

111111111111111111111111111111111111111111T111111111111111111111111111111!, 35/47

111111111111811mmilmtmilmstultimmetimelowilltrits 34/52

Nem 41/52

43/47

mummtustlIttmelmmilittillitomummtmeseolloolmoolmmemlutimmilmilm 29/29

Non 29/29

11111111111111111111111111111111111111111111MISIIIIIIIIIIIIIIIIIIIII .40/58

57/58

111111111111111111111111111111111111111/11111111111111111111111111111111111111111111111111I
20/23

Alia23/23
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Table 3.0

Child Summary Percent of ABACULE9sEtt
Assessment ts..enaviors, F7nt,

Child Code N-8/2

Date of Birth 11-27-77

giladicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

40

=TRY c22 vms am i riel tvo

(entry/total behaviors)

EXIT 111=liptitrAMICMCMCWISZCI

(exit/total behaviors)

11°(ly Management !IIIIItimmilimmillimmilimitimilleimilmilliimenumeopuntemzimsom 43/47

(47) /47/47

Self Care
(52)

Conmunications
(29)

Pre-Academics

(58)

Socialization
(23)

1111111111111111111111111111111111111111141111M1111111111111111111111111111111111
42152

18/29

knolommanummultImIlv 19/58

1.1.111.11111P 42/58

50/52

..01.10 26/29

IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIiii111111111111111111i111111111111111111111111, 18/23

(23/23
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Table 3.0

.N...0r.Child Sunman, Percent of AEACUS Entry-Exit
Assessment -2f:r.a.vlofs, F?

Date of Birth 777
Mild Code M-8/4

KAadicapped Code

DEVELOPMENTAL
AREA

(Total
Behaviors)

Body Management
(47)

Self Care

.(52)

* co.umunicatiors
(29)

Pre-Academics
(58)

41 Socialization

MTV t elt eze

(entry/total behaviors)

12342=rwrstrotaixammermno°
(exit/to tal behaviors)

mlumusulusulflonsumaullivuluminsululuminonsuommulummoululul 45/47

47/47.

.1MmullsommillollsollImmulmmollmmullsollmIlltimItal 'mm*11115111821111 50/52

.......I......Eo......=mo.00 52/52

111111111811111 11181111111111111111111111111111111/11111111111 29/58

26/29

43/-58

.(23) 1,111111111111111111111111111111.1111111131111111111111111111111111111111111 16/23
11111mastammummoinw +1111111.

29/29

.1.11123/23
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Tab .t 3.0

Child Surnary Percent of AEACUS Enti-y-Exi. t
Assessment-. .tlenavlorz,

Mild Code L-7
Date of Birth 9-9-78 .

OA:uncapped. Code

DEVELOPMEMAL
AREA

(Total of
Begaviors)

ENTRY c:31 is= Ica: a tua

(entry/total bohaviorz)

Caux=ottufamsmouravaumts=

4
(exit/total behaviorsj

Bc/dy Me-nagement :ociamitatittimitiommintottomoutir
. .

(47)

Self Care
.(52)

Y.CommunIca tio
(29)

Pre-Acade..-.0.,*cs

(50

Socidlization
(23)

20/47

111111111111111111111111/11111111111111111111, 24/52

ulugulfilmululululflumniulfigulu1111fiellur 17/29

1

Ileum, 6/58

21./58

12/23

33/52

37/47

29/29

rissossmourosam23/2
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Table 3.0

Child Surraarv Percent of LEACLIS Entry-Exit
Assessment :20-1.r.o.vIcr5,

Child Code
Date of Birth 10-16-78
EAndicapped Code

D2VELAPMENTAL
AREA

(Total of
Behaviors)

EMILY =11r31111111:111etill
(entry/total behaviors )

xI cionserrancasoisounaenzrame
(exit/total behaviors)

..
Body l'iariagement 1111811111111184111111111111111111111111111111111111131111111111118111111s11111111111111111111111111111 46/47

(47) 47/4

Self Care
(52)

Communications

35/52

43/52

111111111111181811111881111111M11111MMIMIIIIIIIIIIIIIIIIMMEI 19/29
(29) isrmaNsi 27/29

Pre-Acadwics
(58)

Socialization
(23)

1111111111111111111111111111eme 19/58

28/58

- -
1111111111111111111181181111111111111141111111111111111111111111111111Ther 16/23

21/23
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Table 3,0

Child Sur-nary PPrcent of ABACUS Fntry-Exit
Assessmenz

Child Code J-7

Date of Birth .9-16-77

EAn4icapped Code

DEVELOPM=TAL
AREA

(Total of
Zehaviors)

Body Management
(47)

Seli Care

.(52)

Communica ticns
(29)

Pre-Academics
(58)

Socidlization
(23)

ENTRY Ezi v itz s =It cel

(entry/total behaviors)

EZIT car=agrassum
(exit/total behaviors)

1111111111111111111111111111111111111111111111111$11111111111111111111111111111111111111111111111111I

a

35/47

44/47

Imulflimululululululumululululululululv 31/52

a.... 48/52

mmummummumumummumummmumumur 20/29

irwommirerwarairrarr

133111111111111111111111111 12/58
32/58

IIIIImmummIlmlimullillignimmilmmillimmiluminclumult 19/23

Ato 29/29

23/23
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PERCENT OF ASSESSZENT BEMVIORS



czna Code
Date of Birth

Table 3.0

Chilct Su-nary Percent of kBACUS Fntry-Exit
Assessment ::eravlors,

T-R
2-'22-7R

Uandicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

ENT= imslisme tzts i t=a

(ontry/total behaviors)

10)==i/22,====covatiatmus
(oxit/toial behaviors;

130cly Management 11111111111111101111111111111111111111111111111111111111111111111111111111111111111111111111111

(47)

1, Self Care
.(52)

41 Communications
(29)

Pre-Academics
(58)

11
Socializa

(23)

tior.

36/47

i
11111111111111111111111111111111111111111111111111111111112111111111111111111111111111111111111111' 44/52

I 47/52

IIIIIIIIIIIIIII.IimmummilmIll III 12/29

1111111111MIIIIIIIIIIIIIIIIIIIIIIIII1111111111 11111 27/58

1111111111111111111111111111111111111munr 8/23\.
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41 Table 3.0

Child Summary PPrcent oe ABACUS F.ntrv-Eit
Assessment r,len,lviors,

Child Cede H_8

Date of Birt-h 6-3-77

gandicapped Code

DEVELOPMENTAL
AREA

(Total of
.Behaviors)

Body Management
(47)

Self Care
.(52)

Couzmunicatior..s
(29)

Pre-Acade.mics

(50

Socidlization
(23)

.



Table 3.0

Child Sunman, Percent of A.EACUS FntrvExit

Assessment i,'F:ravlsr.s,

Child Code
Date of Birth

gandicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

ENTRY mstroirnetrzisnial
(+entry/total behaviors)

EMT agan..,,-rasomacatirancoramniezzcs

(exit/total behaviors)

Body I(47) 31/47lanage=ent

32/47

Self Care

. (52)

Collmunica o r.5
(29)

PreAcadcmics
(58)

Socialization
(23)

1111111111,M11,111111111611n1118111111111H1111111111111111111111111111111, 37/52
38/52

IIIIIIIIIIIIImIllumemIIIIIIIIIImussismummmummIIIIIImmussmoslimmilsm 29/29
29/29

uslimmullummlimmmillinumillIIIIIIIIIImilmslimmilliollsolmilmmisilim 58/58
mum. 58/58

1111111 4Ummi Im3IIIIIIIIM111111111111111111111111111111111111111111111111¶IIIIIIIIIIIIIIIIIII1' 22/23
23/23
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PERCENT OF ASSESSZ.= BE:LAVIORS



Child Progress Data: Robert E. Lee
Lamar Consolidated School District
Rosenberg, Texas
Brenda Horner

Table 1 indicates that 6 children were involved in the Project First

Chance outreach classroom for an average of 9 months per child. Before begin-

ning the program, pre-test data were taken on the ABACUS, the post-test data

were also taken at the end of the program as shown in Table 1. This table is

useful to the teacher in looking at overall progres- of anl children in the

program, as well as areas of emphasis within the curriculum. A total of 209

behaviors were gained with individual child gains ranging from 21 behaviors

in child B-9 to 52 behaviors in child F-1. Of the 209 behaviors gained, tne

largest number, 54, was in the area of Pre-Academics, followed by high gains

in Self-Care with 51 new behaviors.

Table II, summary of percent of ABACUS entry-exit behaviors, presents

data on all children in all areas sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 45% of the be-

haviors assessed, with a range of up to 94% of the behaviors assessed. Post-

testing demonstrated scores ranging from 65% to 85% mastery.

Table III, with progre4 delineated for each child, is useful in

discussing each child's individual programs with the child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-

gram for each child. The do-ted line indicates each child's progress at

41 pre-testing and the straight line indicates performance at post-testing.

The child's performance is furthet subdivided by each developmental area:

Body Management, Self-Care, Communication, Pre-Academics, and Socialization.

41 In this way the teacher can identify which area of the curriculum the child



made the most gains and in which area additional progress is needed. For

-example, A-8 completed 40% of the behaviors in Pre-Academics at pre-test

and by post-testing had completed 62% of the behaviors for a gain of liew

behaviors in the Pre-Academics area. In the Communication area, A-8 went

from 65% mastery at pre-testing to 100% mastery at post-testing.

a



Lammar Consolidated School District
Robert E. Lee
Rosenberg, TX
Brenda Horner

1981-82

DEVELO FIZtirAl. lS

CM)
IDC?
CODE

'alrras
Ci

?EC

,
SOOT

MAZIAC17
SELF

CARE.

CC.11."....N--

ICAIICS

?ID.

ACADE=CS
SOCIAL-

MATZO:I

IOT.AL

3F.F.A7TORS

CAINM

E- 9 6 2 5 4 15 1 27

D-1 9 9 6 5 4 7 31

8-9 8 0 0 12 8 1 21

A-8 9 6 10 10 14 4 44

F-1 9 14 19 5 7 52

c-5 9 11 11 2 6 4 34

,

WIDI. 3i7,..W.:.5:R
CAI=

,

42 51 38 54 24 209



Childigdcp
Cod*

A-8

F-1

C-5

Table 2

ummar of Percent of ABACUS Entry-Exit

Assessment Benaviors, FY V
_

TOTAL BEHAVIORS

ABACUS

gtiTPX failarsamaisrome
Centry/tOtal behaviors)

(exit/total behaviors)

111111111111111111111111111111111111011111111111111111111111111111111111111111111111
127/209

111111111111111111111111111111111111111111111111111111111111111111111111111111smm
115/209

154/209

146/209

167/209
sossmussussImIllssmosslossmsgssussaulassossollIgullsmossmssolossl, 188/209

134/209essolsosumossmommulsollummommussolussmosnoul

lim5555515111111111111111111111111111111111111111111111111111
89/209

104/209
1111111111111111111111111111111111111111111111111111111111111111111111111111111'

141/209

148/209

180/209

) I

0 10 20 30 40 50 60 70 80 90 100

PERCENT OF ASSESSMENT SEEAV:ORS

1 7



Table 3.0

Child Summarv Percent of ABACUS Entry-Exit
Assessmen: Eenavlcrs,

Child Cbde E-9

Date of Birth 7-17-78

iandicapped Code

VEVTLOPMENTAL
AREA

(rotal of
Behaviors)

Body Management!
(47)

Self Care
.(52)

Communications
(29)

Pre-Academics

(56)
c)

Socialization I
,

(23) 'esosssassisamsassmummossmsessommissasommussmussemsammussmssIn
\,......1.

ENTRY watratimstusgema
(entry/total behaviors)

ECM amiarninumeaguitm
(exit/total-behaviors)

IMIIIIMNIMMIUM81111111111111111111111142/47

40/52

12/29

missassmissimm12/58

'gm 16/29

21/58

mmilimm. 45/52

10

MNIMMININ! 41111111111111111=1/

44/47

21/23

Nms22/23
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Child Cbde
Date of Birth 3-19-77

gAzdicapped Code

Table 3.0

ChilJ Summary Perc.mt of AEACUS EntryExit
,Assessmen: L:enavlors,

D-1

DEVELOPMENTAL
AREA

('llotal of

Behaviors)

-Body Management 37/47
111111.111111111111111111111111111111111111111111111111181118111111111111111111111111111111111111111111111111111111111111

46/47

Ma= 1:co s tam

(entry/total behaviors)

=IT suaczmantsexamlaisioxagsma

(e3cit/total behaviors)

(47)

16

Self Care
(52)

pommunica tions

(29)

Pre-Academics

(54)

Socialization
(23)

INIMOMMr

40/52

46/52

9/29

16/58
111111111181111111181111111111113118111

mm 20/58

14/29

13/23511111151111111111111111111111111111111111111111111111111111111111111111111

20/23
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1
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Table 3.0

Child Sumnarv Percent of ABACUS Fntrv-Exit
Assessment 2.enavloi-s,

Child Code B-9

Date of Birth 4-15-77
Undicapped Code

DEVELOPMENTAL
AREA

(lbtal of
,Behaviors)

ENTRY sci s sm. inn I um I me

(entry/total bchaviors)

IT aszsoczasommtwangiveruni
(exlt/total behaviors)

Body Manage=ent
111111111111111111111111111111111111111111111111111111111111111111111111311.1111111111111111111111111 1 147/47

(47) 47/47

Self Care

.(52)

Ccuumunications
(29)

.1 Pre-Academics
(58)

Socidlization
(2.3)

111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111251/52

51/52

lisommememememessessessamesestmessim 15/29

1111111111112111111111111111111111111111111111111111111111 32/58

40/58

27/29

liememenummummumemenseemeemememumeememeeemesememememermc 22/23

23/23
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Table -3.0
,

1
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Child Sunmary Percent of ABACUS Entry-Exit
i

. Assessment r'..er....y2.crs, Ci o

1

tbild cOde A-8

7-22-78Date of Birth
fAndicatped Code

DEVELOPmD;TAL
AREA

(Total of
Behaviors)

Body Management
(47)

ielf Care
.(52)

CommUnications
(29)

PreAcademics
(58.)

Socidlization

(23)

ENTRY coutionvitammome
(entry/total behaviors)

iccrr esaagzumnawrocammamil
(cdt/total behaviors)

40/47

37/52111111111111111111111111111111111111111111111111111111111111111111111111111111 111111111

19/291111111111111111111111111M111111111111111111111111111111111111111111111
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46/47
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Child Cbde
. Date of Birth

24.1dicapped Code

Table 3.0

Child Summary Pertent of ABACUS Entry-Exit
Assesiment aenaviors, FY

F-1
7-2p-'7"/

DMVEZOPMENTL
AREA

(Total of
/rehaviors)

Body Management.
(47)

Self Care
.(52)

Communica ti o r.s
( 29 )

Pre-Academics

C58)

Soolilization
(2.3) 15/23

*MTV/ 111111111111111111SONIIIMIll

(aatry/total behaviors)

=IT ammonmairmarimminrui
tiMititotal behaviors'?

28/47

11111111111111111111111111111 ummusessul 27/52

1117111111111111111111111111111i 9/2.9

1111111111111111' 10/58

17/58

14 / 2 9

42/47

46/52

22/23
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Behavlors, FY

Child Code C-5 ENTRY Erriproanumesre
Date of Birth (eatry/total behaviors)

Itandicapped Code
Pan mommosimrow
(exit/total behaviors)

DEVELOPMENTAL
AREA

(Total of
Behaviors)

I

50dy l'ianage=ent .IIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIIII 28/47

I

(47)

Self Care
. (52)

Communica tions
(29)

Pre-Academics

(58)

Socialization

(23)

11111111111111121111111111111111211112111 20/52

31/52

39/47 .

22/29
1111111111111111111111111111111111111111111111111112111111111111111111111M

mommommommelimilmimilly 26/58

0 10

32/58

24/29

18/23
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20 30 40 SO 60 70 SO 90 100
,,

PERCENT OF ASSESSMENT BEHAVIORS



Chqd Progress Data: R and D Center
;
Conroe, Texas

' Jacque Minter

Table 1 indicates that 5 children were involved in the Project First

Cha 'e outreach class. ,ora for an average of 7 months per child. Before begin-

ning the program, pre-test data were taken on the ABACUS, the post-test'data

were also taken at the end of the program as shown in Table 1. This table is

useful to the teacher in looking at overall progress of all children in the

Program, as well as areas of emphasis within the curriculum. A total oi 46

*behaviors were gained with individual child gains ranging from 6 behaviors

in child SB'to 15 behaviors in child TC. Of the 46 behavlors gained, the

largest number, 19, was in the area of Body Management, with significant

gains.also in the area of Self-Care.

Since this group of children was severely handicapped, their numbers

of behaviors gained were significantly less than the mildly handicapped

children in the other outreach sites. For this reason no group gains are

,presented,

Table III, with progress deli eaied for each child, is useful in

discussing each child's individual pr rams with the child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at

pre-testing and th:: straight line indicates performance at post-testing.

The child's performance is further subdivided by each developmental area:

Dody Nanagement, Self-Care, Communication, Pre-Academics, and Socialization.

In this way the teacher can ideniify which area of the curriculum the child

made the most gains and ir which area additional progress is,needed. For

example, MB completed 10% of the behaviors in Self-Care at pre-:testing and

25% at post-testing.

1:7
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41 Table 3.0

11411LSummar.Percent of ABACUS Entry-Exit
Assessment Benavlors, FY

Child Code S.B.

Date of kirth. 10/19/76

MAndicapped Code S.P.H.

DEVEZOPMENTAL
AREA

(Total bf
Mehaviocs)

BOdy Hanagemenjmummi'm 7/47

(47) ' immimammila 8/47

Self Care
.(52)

Communications
(29)

Pie-Academics
(58)

ii 5/52

6/52

0/29

1/29

Socialiaation 11111/23

(2-3)

,

4/23
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Table 3.0

Child SummarY°Percent of ABACUS EntryExit
Assessmer.t aehaviors, FY

Child Code T.B.

Date of Birth 'JAL_
Xandicapped code SPH

.0

DEVELOPMENTAL
AREA

(Total of
Behaviors)

limemeelmem 9/47
Body Management

9/47(47)

Self Care
(52)

Communications
(29).

Pre-Academics
(54)

Socialization
(23)

1

mum 3/52
6/52

1U

11111

1/29
2/29

3/58

3/58

111U111111 3/23

miummmilms 3/23.

ZNTRX suismeamealisen v.

(entry/tbtal. behaviors)

1212TamEmmummimilimmo...
(exit/total behaviors)
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Tible 3.0

Child Summary Percent of ABACUS Entry-Exit.
. Assessment Behavlors,.F(

Child Code Nt.B.

vate of girth 1-8-78

Mendicapped Code S.P.H.

DEVELOPMENTAL
AREA

(Total of
Behaviors)

1

Body Management'
(47)

Self Care

:s (52)

Comoimications
(29)

Pre-Academics

(50

'Socidlization
(23)

181111181111511111;11111111III.
14/47

Imur 2/52

4/29

5/29

sum' 4/58
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lik11111111111111114111111IIIIIIIII
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(entry/total behaviors)

o rar
(exit/total behaviors)
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment Behavlors, FY

Child Code T.C.
Date of Birth 1/22/27
Undicapped Coae

4, DEVELOPMENTAL
AREA

("Dotal of

Behaviors)

l(mmummumemsempesemsnimmemampo
104 Management

(47)

=TRY masurressuswisme
(entry/total behaviors)

MUT
(exit/total behaviors)

27/47

mmememmemeemi 14/52

Communications 'mom. 3/29
C29) 3/29

Pre-Academics

(54)

Socidlization
(23)

19/52

36/47

OHMIC! 6/58

7/58

emomme 3/23.
3/23
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment Behavlors, FY

Child Code S.D. ENTRY mosommore mem

Data of Birth 11/6176 (entry/total behaviors)

Sandicapped Code

DEVELOPMENTAL
AREA

eibtal of
Behaviors)

Body Management Illimsame. 5/47

(47) 8/47

Self Care
(52)

4/52

5/52

muun nur 4/29
Communications

:29) 5/29

2re-Academics

(5S).

Socidlization
(2.3)

I. 1/58
5/58

4/23

4/23

rrn
(ecrit/total behaviors)
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Child Progress Data: Henderson Elementary School

Bryan, Texas

Table 1 indicates that 10 children were involved in the Project First

Chance outreach classroom for an average of 7 months per child. Before begin--

111
ning the program, pre-test data were taken on the ABACUS, the post-test data

were also taken at the end of the program as shown in Table 1. This table

is useful to the teacher in looking at overall progress of all children in

11 the program, as well as areas of emphasis within the curriculum. A total of

267 behaviors were gained with individual child gains ranging from 19 behav-

iors in child RK to 39 behaviors in child AO. Of the 267 behaviors gained,

the largest number, 157, was in the area of Pre-Academics, with fewer gains

in the other developmental areas because of ceiling effects. The children

approached near mastery of the other four developmental areas at pre-test. .

Table II, summary of percent of ABACUS entry-exit behaviors, presents

data on all children in all areas sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 75% of the be-

haviors assessed, with a range of up to 90% of the behaviors assessed.

This represents a highly sophisticated group of children at ire-testing.,

Post-testing scores ranged from 95% to 100%.

Table III, with progress delineated for each child, is useful in

discussing each child's individual progiams with the child's parents or new

teachers. It is also ,.Aseful in checking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at

pre:testing and the straight line indicates performance at post-testing.

The child's perfornance is further subdivided by each developmental area:

Body Management, Self-Care, Communication, pre-Academics, and Socialization.

1 'S



In this way the teacher can identify which area of the curriculum the child

made the most gains and in which area additional progress is needed. For

exampin, BP completed 100% of the behaviors in Socialization at pre-test.

However, in Pre-Academics BP moved from 50% mastery at pre-test to 80%

mastery at,post-test.
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ChildludcP
Code

$. B.

B.P.

C. C.

Table 2'

) ;denary of Percent of ABACUS Entry-exit

Assessment BehavLors FY V

TOTAL IPERAV IORS

ABACUS

mu mew
antratotal baaviors)

Zar missiewegna
(exit/total beha*acrs)
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Table 3.0

Child Summary Percenr,of ABACUS Entry-Exit
Assessment Senaylors, FY

Child Code ,

Data of Birth 2/16/76
. garedicapped Code

a

DEVE1OPM.LNTAL
AREA

(Total of
.Sehawtors)

Xody Mamagement

.(47)

Self Care
. .(52)

Comnunications
(29)

Pre-Academics

(58I

INTRYarege_Ameasure
(entry/total behaviors)

=IT wircilammilmmi.m.
(vet/total behaviors)
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VIIIIITGViiiiiiMMINIEMMINEN 46/47

eslumummullusilliolmsomilimmiimmIlImmums1111.11 39/52
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Table 3.0'

Child Summary Perce.nt of ABACUS Entry-Exit
Assessment Sehavlors, FY

Child Code N.S.

Date of Birth 8/5/77

Igandicapped Code

DEVErARMLNTAL
AREA

(ctal of
Behaviors)

Body Management
(47)

Self Care
: (52)

0 Communications
C29)

Pre-Academics

(58)

Socialization
C23)

(entry/total behaviors)

=LT ams
(edt/total behaviors)
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.42/zi7
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41 Table 3.0

Child Summary Perdent of ABACUS Entry-Exit
Assessment Behavlors. FY

Clad Code R. J.
sate of Birth 2a51.15
Igamdicapped Code

OLVELOPMENTAL

(Total of
.ketiviors)

Body Management
(47)

Self Care

.(62)

Communications
(29)

Pse-Academics

(58]

Socialization
(23)

ZWITX-eaneauessume
(mmtry/total behaviors)

latIT
(exit/total behaviors)

maamentganamamememcsisomumemsessessummessessmissumssessmissms 44/47

46/47

it
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map

r.
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
ASSessment Behaviors, r:

Child Code /4. R.

Date of Birth 2/.22226

Sendicapped Code

O BVELOPMENTAL
AREA

(Total of
Behaviors)

IttiTRYtoreamserissis
(entgy/total behaviors)

Da"
(exit/total behaviors)

ll ll111111mommommumpommumommISMO1111111Sody Management
(47)

Self Care
(52)

Comgminioations
(29)

lorer-Academics

(54)

Socialization
(23)

42/47

-
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411-
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2
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.* Table 3.0

Child Suirmatv Percent of ABACUSEntryExit
Assessriezt Behaviors, f.".&

Child Code
Date of Birtli 6/25/76
landicapped Code

DEVELOPMENTAL
AREA

Optal of
Behaviors)

rz/ 0 14'

ZITTRY a. ms Ns sr or I
(entxy/total behaviors)

=ET
(exit/total behaviors) .

Body Management mummIllormummummelmmtmlummummummIlmIIIIIIIIImmIr 43/47 -

(47) 47/47

talf Care
. (52)

Communica ti\ons
(29)

Pric-Academics

(581

Socidlization

(23)

4.

mommommommommumfiammommommummumm 38/52

1111 11 IMMO MIMI III II 11 11 111111 II 24/58
.

9
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29/29
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Table 3.0

Child Sur:nary Percent k8ACTJS,Entryxit
cAssessment Sehaviors, FY

Child Code R.K. IDITRY-saismaluse
Date of Birth 3/16/76. (entry/totalbehaviors)
SeAdicapped Code

t

DVELCPNENTMe
AREA

(Totel of
Behaviors)

CUT
CaLtitotal behaviors)

Sody Ma.nagement 46/*47

Self Care
. (52)

Cosniunications
(29)

Pre-Academics
(58)

Sooidlization
(23)

(47)\ 47/47

,
Immommilmommummummemommismommllislomm
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11111.
36/58
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50/52
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23/23
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Table 3.0

'Child Summary Patriot of ABACUS Entry-Sxit
Asessent Senavlors, FY

Ild COlde M. B.

Date of Birth 6/10/75

Sandicapped Code

tENTIOPM:ENTAL
AREA

(Total. of

,Seurrs)

UNTIVENIssolearisuilase
(entry/total behaviors)

=IT
(sait/total behaviors)

Body Z4a.nagement mommaimommommlumummommommamemmoumnuelmiummommus 41/4 /

'(47)

Self Care
(52)

Communications
(29)

Pre-Academics

(50

Socialization

(23)
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table .3.0

Cbild-Summarv PercertLILARLEELEttEna.
Assessment Sehavlors, FY

ChnkilOmde 13,P .

Date of Birth, 10/5/75

iiiinacapped atrile -

DEVELOP:M:1TM.
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care
(52)

Communicat.ions
(29)

Pre-Academics
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(2.3)
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Mils 3.0,

Child Suitmary Percent of ABACUS Ent -Exit
Assessment Behavzors, FY

,

111 Child Code T.J. Raw an 1 so I smi 1 .. I au 1
Cate of Birth 10/1176 (eary/total behaviors)

SAndicapced Code
ZEIT
(eKit/total behaviors)

EMNIUJORMENTAL
AREA .

("Dotal. of

c-

Behaviors)

oo oo 46/47agement'
(47) I 47/47

Silf Care
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C
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Communica t.io illimilliiiiimemommimmommemommoloommommememolommommoomment

(29)

,
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calm Code
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Table 3. 0
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Child Summary Percent of ABACU3 Entry-Exit
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3 /2 2 / 7 7

fgamdicapped Code
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Behaviors)

Ty

a

INTO ow s sa I a I
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Child Progress Data: 'Rice Elementary School
Conroe, Texas '

Table 1 indicates that 12 children-were involVed in the Pfoject First

Chance outreach classroom for an average'of 7 months per child. Before begin-
,

sting the program, pre-test data were taken on the ABACUS,..the post-test data

7

were-also taken at the end of the program aa shown in Table 1. This table

-1efhi-to tLe teacher in looking at overall progress of All children in
A

the program, as well as areas of emphasis within the'curriculum. A total of

399 behaviors were gained with individual child gains ranging from 18 behav-

iors in child TE to 46 behaviors in obild Age Of the 399 behaviors gained,

the largest number, 171, was in the area of Pre-Acaderaics., with leas emphasis

placed on Body Management and Self-Care. The significantly fqwest gains in

the areas of Socialization, 24 behaviors, and Communication, 68 behaviors,

can be explained by level of'functioning of the group. &any children

approached ceiling on these developmehtal areas at pre-testing.

Table II, summary of percent of ABACUi ntry-exit behaviors, presents

data on 'all children in all areas gampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed-48% of the

behavior's asseesed, with a range of up to 78% of the behaviors assessed. 'At

post--te4ting the percentage of behaviors mastered ranged frola'

Table III, with progress delineated for each child, is useful in

discussing each'child's individual programs with the.child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-
.

gram for each child. The dotted line indicates each child's progress at

pre-testing and the straight line indicates performance at post-testing.

The child's performance is further subdivided by each developmental area:



0

0

r,

Body ManagementOelf-Care, CoMmunication, Pre-Academics, and Socialization.

In this way the teacher'can identify.which area of the curriculum the child

made the most gains and in which, area additional progress is needed. For

example, SG completed 1Q0% of the behaviors in Socialization gaining no new:

behavior because he had mastered all of the behaviors at pre-testing. For

this reason we do not know his true gains in the area of Socialization for

thia 7 month period. However, in Pre:Academics SG moved'from 387. mastery

at pre-test to 687. mastery at post-test.

;

it
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Rice Elementary School

Conroe, Texas
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Cibild/Racp
code

S.G

Table 2
6- . 4"

Summarv-6f Percent of ABACUS EntryExit

A3sessment Behaviors, EY V

TOTAL BEHAVIORS ENTRY aseartimeasiims

ABACUS
Ointryitotal.behaviors)

ussessomessonsummess111111111211111111111matimmemst

In= Ilmitsommummummousurs
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.

P.M. misisilmosmosessommessmussessmellismessIsmoommitlessm!issesst. 370/20%
............ "Imormirimh 411NigialNIIIMIII

191/209-
-
'T.E . imumunotimmassissass sissmssimmuss 79/157

,. g. 9/157'
, \

O.K. musermuserromermssommermismImmitssis 120/209
0 wim

Jens 174/

'4)

J. L.

164/209

111111111111111111111111111111111111111111111111311131IIIMMIMMIM111111,11111111
1b7/209 187/209

A. A. mossommselsommissemslimmissessismissommessukst 137/209
169/209

N. T. sessemilississummemomossessymissmessill lissmessmsAmmosios 160/209........... 196/209

N. L .

A.M.

150/209

issommumessomemosismisimmemesscsmo 110/209

179/209

156/209

A. K. geggraggieg111e1 gIg21111111111112111111111111111111111111$111111121111111111 154/209 183/209
;

A.J. smsaassilmessoism ten swum massmssammossam 123/209
yamapMwhim.

411110111111111010

NalNW.111

".

ymammmimplim 164/209

10 20 30 40. 50 60 70 8V 90 100
.0

ERCEig OF ASSESEnNT BEHAVIORS':

J



Zable 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment 8ehavlors. FY

Child Code
Date of Birth 6/12/77

Itandicapped Code

DEVELOPMENTAL
AREA

('Botal of

Behaviors)

Body Manaaement
(47)

Self Care
(52)

tonmA.acations
(29)

treAcademics
.(54)

Socidlization
41 (23)

>

"NOV

ENTRY s s

(entry/total behaviors)

=IT
(exit/total behaviors)

\\
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit

Assessment Behavlors, FY ,

Child Code J ZNTRYameaweinstanarais

Bate of Birth 4/25/77 (entry/total behaviors)

gamdicapped Code

DEVELOPMENTAL
AREA

(Toth]. of

Behaviors)

Body Management
(47)

Self Care
(52)

Communications
. (29)

Prec-Academics

=IT warmirimrwalommmis
Oerit/tOtal behaviors)

mmummonommmoutammemommemmumumummomeammumo 40/47



Table 3.0

Child Summary Percent of ABACUSEntatEILt

.

Assessment .2ehaviors, FY

Child Code
Date of Birth 1/20/78

laDdicapped Code

st,

MUM promeavasinisme
(entry/total behavio;s)

ZXIT
(exit/total behaviors)

LIEVEWPMENTAL
AREA

(Total of
*Behaviors)

Body management osmusullummIIIIIIIIImmumummIssumummumm1111111118111211111111111
mommilmere

(47)

Self Care
(52)

Communications
(29)

PreAcade.nics

(4)

Socialization
(23)

S.
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5
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Teble 30

. IChild Surmilarv Percent of ABACUS Entry-Exit

A .
Assessment Behaviors, FY

Child Code T.E.

Date of Birth 8/28/76
Bandicapped Code

VIEVEZOFMENTAL
AREA

('ING6.1 of

Behaviors)

41 Sody Hanaiement
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Self Care
(52) .
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(29)
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Socidlization
41 (23)
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.491
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(exit/total behaviors)
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment Behaviors, FY

'Chl id Code , K .

Date of Birth 11/16/76

Sandicapped code

DEVELOPMENTAL
AREA

("Dotal of

Behaviors)

=TR! unsaviewilmiase
(entry/total behaviors),

=IT ang
(exit/total befiaviors)

Immummummummuilhommumshimmommompsomm 35/47

Body Mapagements
(47)

7 Self Care
(52)

Communications
(29)

Pxe-Acaderaics

(58.)

Socializaiion

(23)

nommomelommommommonmonmenImuml 32/52
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Table 3.0

tbild Summary Percent of ABACUS Ent -Exit v.

Assessment Bthaviors, FY
. Mmr. 0

,

Child Code J.L.
ZNTRY an ii am a as 1 Nu 1 um, 1

'Date of Birth 11/23/75 (entry/total behaviors)

Ilandicapped Code

.4,

DEVELOPMENTAL
AREA

(Dotal of
Behaviors)

IsO4 Management
t47)

MCIT
(elcit/total'behaviors)

I

Isimummullemmemellummommommomememmernmemimium
41/47

44/47

. Self Care memlammamvemsummummIlemmemmumulemmormlimmIme. 11/52

(52) mmiumismomminmer
AmwmplimmommmOmmilmarmin 48/52

S.

Communica tio ns
: mullommIllImme 29/29

(29)
29/29
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(54)

Socialization
(2.3)

musumusnsulusumpulummummummu 31/58

arriminnin. Imam .11= 45/58

11111memelismummmelmmem11mmel1Im1I1um1U1hmmemIllwOm1he1I
21/23
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Table 3.0

.41)
Child Code
Date of Birth
itandicapped Code

DEVELOPMENTAL
-AREA

(Total of
Behaviors)

Child Summary Percent of ABACUS Ent
Assessment Behaviors, FY

A. A.
7/24/78

-Exit

ENTRY au s ass or

(entry/total behaviors)

=IT aampommr
(exit/total behavi s)

4

!III11111%11 II 1 III I 111111 II III I III 1 ICI 1111 II III1 ill II 11111 IIII I III I IIII IIIII 1 III H
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Self Care
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(?9)
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(54)
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41 (23)

S

40/47
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" Table "3.0

Child Summary Percent of ABACUS EntryExit

.
Assessment behaviors, FY

Child Code M. T..
=TRY am in as um t in I .

bate of Birth 9/7/76 (efitry/total behaviors)

landicapped Code ECIT gimigamimmomm
(exit/total behavior)

DEVELOMENTAL
AREA

(lidtal of

Behaviors)

, 111111111811111111118111111111811111111111111111111111111111111111111111111111181111111IIIIIIIIIIIIi
38/47

(47 )
4.46/47

Self Care
(52)

Communications
(29) .
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(50
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(23)
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Table 3.0

Child Summary Percent (iilmcgspitEttEaL
,

Assessment aehaviors, FY

Child Code. N.L.
Date of Birth 1-5-78

BAndicapped.Code H.1.

"i.

DEVELOPMENTAL
AREA

(Total of.
Behaviors)

=TRY mem emorcisree
(entry/total behaviors)

=IT minummw......amon_
(exlt/total behaviots)

Body management . ammonsumemmemememsumuummtummumamsrmineetemmuummumm 46/47

(47)
47/47

Self Cite
(52)
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111111111111111 ANN
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tmesum mmeememotemsemmemesemsomeemmemmesommemmemsmeall 22/23
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19/29

41/58

49/52
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Table 3.0

Child Summary Percent pf ABACULEntprExit
Assessment Sehaviors

Child Code A.M.

Date of Birth 10/18/78

Eandicapzed Code

DEVELOPMENTAL
AREA

(Total of .

Be.haviors)

Body 4anagement
(47)

Self Care
(52)

COmmunications
(29)

Pre-Academics

(54)

Socidlization
(23)

ENTRYasumiluelmusine..
(entry/total behaviors)

rirr
(exit/total behaviors)

11111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111111f 41/-47
,45/47

11111111111111111111111111111111111111111111131111111111/1111 30/52
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=H 1-7-1 I-1

22/23

F"-F--"-+"
0 10 20 30 40 SO '60' 70 SO . 90 100

PERCENT OF ASSESSMENT BEHAVIORS



Child Code
Date of Birth 3/22a/L.

Itandicapped Code

Table 3.0

Child Summary Percent of ABACUS Entry.t.Exit

.
Assessment Behaviors,

A.K.

DEVELOPXENTAL
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care ,

(52)

Communications
(29)

Pre-Academics

(50

Socialization
(23)

MST wistmeassauwas
(entry/total behaviors)

EXIT
(exit/total behaviors).
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment Behaylor, FY

Child cole.e A.J.

Date of Birth 9/14/78

land/capped Code m.i.

DEVELOPMENTAL.
AREA

(Total of
Behaviors)

Body Management
(47)

Self Care
(52)

Communications
41

(29)

Pie-Academics
(5A) .

Sooidlization

(23),

If

121TRYorsaresameares
(entry/total behaviors)

EXIT
(exit/total behaviors)

40/47

mommummummommessessessammemslemsommumw 38/52
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Child Progress Data: Oakridge Elementary School
Conroe, Texas

Table 1 indicates that 16 children were involved in the Project First

.

Chance autreach classroom for an average of 7 months per child. Before begin-

ning the program, pre-test data were taken on the ABACUS,. the post-test data

were also taken at the end of the program as shown in Table 1. This table is

useful to the teacher in looking at overall progress of all children in the

program, as well as areas of emphasis within the curriculum. A total of 500

behaviOrs wgre gained with individual child gains ranging from 14 behaviors

in child NA.to 49 behaviors in child AG. Of the 500 behaviors gained, the .

largest number, 219, was in the area of Pre-Academics, with fewer gains in

Body Management, Self-Cire, Communigation and Socialization. Fewer gains in

Communication and Socialization could be due to a ceiling effect with many

children reaching near mastery at pre-testing.

Table II, summary of percent of ABACUS entry-exit behaviors, presents

data on all children in all areas,sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 52% of the be-

haviors assessed, witha range of up to 92% of the behaviors assessed. This

reflects a highly sophisticated group of children entering the program.

Post-testing dcores ranged from 65% to 96%.

" Table III, with progress delineated for each child, is useful in

discussing each child's individual programs with the child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-

gram for each child'. The dotted line indicates each child's progress at

pre-testing and the straight line indicate- performance at post-testing.

4

The child's performance is further subdivided by each developmental area:



11

Body Management, Self-Care,. Communication, Pre-Academics., and Socialization.

In this way the teacher can identify which area of the curriculum the child

made the most gains and in which area additional progress is needed., For

example, WH completed.95% of the behaviors in Socializatipn at pre-test,

gaining the one new behavior not previously mastered and.mov:Ing to,l00%

mastery in this developmental area. In Pre-Academics WH moved from 35%

mastery at pre-test and 60% mastery at post-test.

,2 1
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Table 3.0

ti Child Summary Percent of ABACUS Ent -Exit
Assessment Sehavtors, FY

Child Code W.H.

Date of Birth 4113/78

landicapped Code ('_p_

DEVELORMENTAL
AREA

(Total of
Behaviors)

a

Ilsommenamsommummmem 18/43
bOdy Management

(47)

Self Care
.(52).

Communications
(29)
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(58)
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(23)

N/A

.5/47
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit

Assessment Behaviors, FY,.

Child Code N.A.

Date of Birth 11,115/76

andicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

liOdy Management
(47)-

Self Care
.(52)

ENTRY artaatirssustor..

(entry/total behaviois)

EXIT
(exit/total behaviorS)
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Iiblo 3.0 .

Child Summary Percent of ABACUS.Ent -Exit

Msetsment Behaviors, FY

dild Code J.K.
Date of Birth 10/25/77

landicapped Code

DEVELOPMENTAL
ASUA.

(AO. of
Behaviors)

=TRY is we I so on
(entry/total behaviors)

320rf

(exit/total behaviors)
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,Table.3.0

Child Summary Percent of ABACUS Entry-Exit
_ Assessm;Int Behaviors, FY

Child Code n_w_ DITRY =saw sin s s am

Date of Birth 1z=_i4z2.6 (=try/total behaviors)

IGuaiicapped Code

VEVEINNIETZAL
AJW.A

('tal of
Behaviors)

CCM
(exit/total behaviors)

Body management 39/47
(47)
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.(52)
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(29)
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(58)
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Tible 3.0

Child Summary Percent of ABACUSLattII7Exit,
Asessmehe Behaviors, FY

;)-")

Clad Code
Date of Birth 1/14/77

Sandicapped Code

t .

DEVELOPMENTAL
AREA

(btel. of

/ Behaviors)
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Table 3.0

Child Sum:nary Percent of ABACUS Entry-Exit
Assessment eenavlors, FY

Child Code R.R.
Date of Birth 11415/77
Itandicapped "Code

DEVE1OP1ENTAL
AREA

(Total of
Behaviors)

ICBM motosesursuesaits.
(=try/total behaviors)
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(exit/total behaviors)
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: Table 3.0

Child Summary Percent of ABACUS Ent -Exit

Assessment Behavlors. FY

Child Code J.C.

Vela of Birth 4/26/78

atadicapped Code

DEVELOPMENTAL
.A,REA

(Total of
Behaviors)
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Behavzors, FY

Child Code D.M.

Date of Birth 5/19/77

Nandicapped Code

DEVELOPMENTAL
AREA

(Total of
,Dehaviors)

IIITRYglowsameme
(entry/total behaviors)

7121T

(exit/total behaviors)

Immrsommostimmmummousommmormmommuumummossmsoommog
Body Management'

(47)

Self Care

.(52)

Communications
(29)

Pre-Academics

(58)

Soci4.ization

C23)

43/47
46/47

usommumvammosemosommumememsommommommosomassoms:
42/52

47/52

mommommimamommosmossmsmommoommommomosommossoossommosor
28/29 +

29/29

mommummimmummussummammommumsur 39/58
56/58

Immomilmulommomumusumimmummumummommummosesomessmessr
23/23

0 .10

PERCENT OF ASSESSMENT BEHAVIORS

AmmINMMIIIMM23/23

90 3.00



'. Table 3.0

Child Summary Percent of ABACUS Ent -Exit

Assessment gehavloq40FY

Child Cbde L.M.
Date of Biith
aandicapped Code

VEVELOPMENTAL
AREA

(ptal of
Behalilors)
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Table 3.0

Child Summary Percent of ABACUS Entrv-Exit
Assessment Behavlors, FY

Child Code 141L____

Vele of Birth 6/24/77
liandicapped Code

DEVEZOPMENTAL
, AREA

(Total of
Behaviors)
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leile 3.0

43x,

-Child Summar-, Percent of ABACUS,EntmExit
.

Assessment Behaviors, FY

, .

Child Code 5.c.

Date of Birth 10/Z9/77
gandicapped Code
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Taile 3.0

Child Summary Percent of ABACUS Entry-Exit

.
Assessment Behavtors, FY
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Table '3.0

Child Summary Percent' of ABACIILErlsg-Exit
. Assessment Behaviors, i"i

Child Code
Date of Birth, 6/13/76
Ilandicapped Code

OEVELOEMENTAL
AREA

(Itotal of
Behaviors)

."

**

4.

ENTRY or I se I ow 2 ow= s
(entry/total behaviors)

EMT IIIMMINIIIIImlossiamlistewal

(ftrititotal behav io r s )

t.

inmsommussmossomum.mmusommummaimmommosmommommomiling 45/47
-0 Body Management. 47/47

(47)

Self Care
,(52)

.

Co=unications
(29) ;

Pre-Academics
(58)

,

Socidlization
(23)

-, .

Isummommummonmossommommommommummummommommt 47/52
49/52

Istommumommosimmummomemiimomminmimommemmommitsim 27/29
28/29

mommummommomimmommommonsimmommomi 42/58

t

56/58

I1 1 1 I SIMMIIIIIIIIIIIIIIIIIII II IIIIIIIIIIIIIIIIIIIIIIIII II lifilmum 10/23
MEM 23/23.110111MINIIM.

s

I
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit

.
Assessment Behaviors, FY

Cad Code C.L.
Date of Birth 12/§/75

Sendicapped Code

DEvELopmr.yrAL
AREA

(ibtal of
Behaviors)

,

I. ENTRY onswenue. erg
(entry/total behavio4s)

=IT
(exit/total behaviors)

Imoommommommammommemonmommommommommummumni
Body Hanagementi

(47)

Self Care
.(S2)

.

Communications
(29)

Pre-Academics
(58)

Socialization
(23)

..

,

mommummummummommummummommlioTmmui 40/52

42/47
t46/47

50/52

immimillimimmummommumillommummummilimmummummomm 29/294111. 41111

moolummommummommommumulammugm 36/58

44/58

mommemommIlmommummummommommommommumet 19/23

I

,

i
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23/23
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Table 3.0

Child Summary Percent of ABACUS Ent -Exit
Assessment Sehaviors, FY

Child Code J.L.
Date of Birth sz13z2.6_
Xendicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

a.

!WRY amersortersiore
(entry/total behaviors)

12:XT
(exit/total behaviors)

1111111IIIIIIIIIIIImummitImmilifimmummlummummummlimillamulips111147/47
Body Management ;

4111 47/41
(47)

Self Care
(52)

Co=unications
(29)

Pre-Academics

(58)

Socialization
(23)

IIIIIIIIIIIIIImmImmommulmillummIllmeammumummullImIliIIIII 48/52
51/52

111111111111111111nummlailmmemIlluelemlummullmommIll 45/58

mmillIIIIIIIIIHIsmIlummilmummullomplImmummIlmelmmu 19/23
19/23

29/29
29/29.

57/58
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Teble 3.0

Child Summary Percent'of ABACULyntry-Exit.
Assessment Behavlors, FY

Child Code A. G.

Date of Birth 8/3/78

Zandicapped Code

DEVELOPMENTAL
AREA

(Motal of
Behaviors)

=TRY assumeausamsew
(entry/total behaviors)

SZIT
(exit/total behaviors)

411 Management
41/47

46/47
(47)

Self Care

(52)

mmormimmommimummernmencummommet 33/52

Communications mommummomIIIIImmummu 13/29
(29)

Pre-Academics 24/58

(58) ',moms.= 40/58

Socialization IIIIIIIIIIIImmillimmummimm11111111111111111111 14/23

(2.3)

22/29

45/52

s

21/23
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Child Progress Data: Project Full Potential

Table 1 indicates that 6 children were involved in the Project First

Chance outieach classroom for an average of 7 months per child. Before

beginning the ?rogram, pre-test data were taken on the ABACUS, the post-test

data were also taken at the end of the program as shown in Table 1. This

Labla is useful to the teacher in looking at overall progress df all chil-
to,

dren in the program, as well as areas of emphasis within the curriculum.

A total of 220 behaviors were gained with individual child gains ranginefrom

29 behaviors in child A-4 to 46 behaviors in child A-5. Of the 200 behaviors

gained, the largest number, 63, was in the area of Pre-Academics, with major

emphasis placed on Communication, 51 behaviors gained, and Self-Care, 54

behaviors gained. Fewest gains were made in the area of Body Management

with only 23 behaviors gained.

Table II, summary of percent of ABACUS entry-exit behaviors, presents

data %rn all children in all areas sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 40% of the

behaviors assessed, with a range of up to 82% of the behaviors assessed. At

final cesting percentage of ABACUS behaviors mastered ranged from 55% to

95%.

Table III, with progress delineated for each child, is useful in

discussing each child's individual programs
with the child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-

gram for each child. The dotted line indicates each child's progress at

pre-testing and the straight line indicates performance at post-testing.

The chiid's performance is further subdivided by each developmental area:

Body Management, Self-Care, Communication, Pre-Academics, and Socialization.



fri

In this way the teacher can identify which area of the curriculum the child

made the most gains and ineich area additional progress is needed. For

example, A-3 completed 98% of the behaviors in Socialization gaining 4 new

beffaViors. In Communication, A-3 moved from 42% mastery at pre-test to 75%

mastery at post-test.

24-



Project Pull Potential

Richmond, California

Alan Sigel

81-82

trnionallam. ARIAS

CULD
EDCP
CODE

LTNT*-4.5

0
nc

!OCT
MANAGE:CZ=

SMT
CARS

CC.:01.,.
ICA:EON

PIZ-.
ACAD =CS

SOCIAL
TOTAL
3 E"...E.A7ZORS

A-1 7 1 7 9 10 3 30

A-2 7 1 7 9 10 3 30

A-3 6 5 12 10 13 4 44

A-4 . 7 0 4 8 13 4 29

A-5 7 11 12 6 8 46

A-.6 7 5 12 9 8 7 41

.1111111111111111=1

.
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ChIld/Hdcp
Code

A-3.

A-2

A-3

A-4

A-5

A-6

olkwr.

1111011111

Table 2

Surenary of Percent of ABACUS Entry-Exit

Assessment Behaviors, ZY V

TOTAL BEHAVIORS

ABACUS

SO

Van assimmeasamilems
(intry/tota1 behaviors)

ammminmmome
(oat/total behavicrs)

entrummtioationlistommumemtemmiumnsetmemmumuseltei
164/209

amosommuumossumtommumatelmsmommemoummusemem 164/209

ameimmommememsummemmimume 106/209
150/209

190/209

174/209

esieltmetiumemummummttusuottommusummmor 139/209 k
MMENAMMMAMMMWWM 168/209

,Ilmosomemoommemsmot 65/209
111/209

emsemettommumiumensuesimmionsomeses 122/209
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Table 3.0

and Summary Percent of ABACUS Entry-Exit

.
Assessment Behaviors, FY-

.

Child Code A-1

Date of Birth 7/12/77

Bandicapped Code ,

DEVELOPMENTAL
AREA

(Total of
Behaviors)

ENTRY emstosteartme
(entry/total behaviors)

(exit/t3tal behaViors)

ImmlumusimmmlimmemmemmussImmulmusumillIsmsImmmum 44/47
Body Management: .""""

C47)
45/47

Self Cate
(52)

Communications
(293

Pre-Academics

(58.1

Socidlization
(23)

sussummummmussmummummulmimmummilimmur 41/52.

ellimmumlmemellmemImumemmulemelnuesessel 20/29

48/52

minsmusesmsellumummIlmopmelummosommessw 40/58

29/29

50/58

mummommummammummemsumellummosellsommimuslum 19/23

22/2.3
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4 Table 3.0

Child Summary Percent of ABACUS Entry-Exit
tlassment Behaviors,

Child Code A-2 N

Date of Birth 7/12/77
Nandicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

N
LIMY tortmosesteseart
(entry/total behaviors)

rxrr
(exit/total behaviors)

1

Body Management IIIIIIIImilmillmiliwurirmlilmollimimilmIIIIIIImmulmummmullum; 44/47
(47)

Self Care
(52)

Communications
(29)

Pre-Academics

(58.)

Socialization
(23)

45/47

Isslimssissmissommummummillusssisimelolisiielipi 41/52*.

Immormimw vino. 100111 48/52

3111111111111111111111111111101IIIMIIIIIIIIM1111111118211111111111 20/29

eisssmsesisimssmemimalemIllimmeimmommeow ono 40/58

29/29

50/58

IIIIIIIIIImmessmssommIsmoillessImstssilmilliamillimmuselmo 19/23
22/23
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Behaviors, FY

Child Code A-3

Vete of Birth Atia2/72

BAndicapped/Codef

DEVELOPMENTAL
AREA

(Total of
Behaviors)

=TIM arearesirelase
(=try/total behaviors)

MCIT
(exit/total behaviors)

way management ismomssiossillimemosmmismemmessemmesseseneummtememi 38/47

rimmmuir 43/47
(47)

f Care
(52)

\
\.

Communications
(29)

Pre-Academics

(54)

Sociaization
(23)

11111111111111111111111111111111111111111111 lllll 1111111111111111' 22/52
34/52

111111111111111111111111111111111111111111111111111111 12/29

ummollesisolomemet 16/58
' 29/8

22/29

ummumansommummususumensulmumpulmfimisennimmue 18/23

22/23
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Table 3.0

Child Summary Percent of ABAqaghtry-Exit,

.
Assessment Behavlors,

Mild Code A-4

Date of Birth 2/25/77

MIAdicapped Code

DEVELOPMENTAL
AREA .

(Total of
Behaviors)

=TRY e ees e

(entry/total behaviors)

XXXT "...4610
(emit/iotalehaviors)

11111111111111111.1811211121111111111111111111111111111111111111.111111.11111111111111111111111.11

Body Management
(47)

Self Care
(52)

Communications
(29)

42/52

46/52

1111111111111111111111111111111111111111111111101111111111111111, 18/29

Pre-Academics IIIIIIIIIIIIIIIIIIIIIIIIIII,
16/58

(50 29/55

Socialization
18/23

45/47

45/47

26/29

(23)
AMMMIIIMMOW

22/23
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PERCENT OF ASSESSENT BEHAVIORS
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Table 3.0

Child Summary Percent of ABAtUS Ent Exit

.
Assessment Behaviors, FY

Child Code A-5
Date of Birth 5/Z4/78

iandicapped Code

DEVELOPMENTAL
AREA

(Total of
Sehaviors)

411 itody management smummummememormsommummummemm 30/47

(47)

1124TRT swims messmeare
(entry/total behaviors)

ECM allmosmommemsmasi
(eadt/total. behaviors)

Self Care
(52)

11
%.100:immtinications

(29)

io
(58)

Pre-Academics

Socialization
(23)

6/29

10/58

14/52
26/52 9

111=11(411111

5/23

19/58

a2/29

13/23

F I.

0 20 20 30 40 50 60 70 SO . 90 100
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Table 3.0

Chila.SuMmarv Percent of ABACUS Ent
Assessment Behaviors, FY

Child Code A-6

Date.of Birth 9/1y78
Xatidicapped Code

DEVELOPMENTAL
AREA

(Dotal of
Behaviors)

-Exit

WAY ! amspos arettai
(eotry/total behaviors)

WOITVImirmillmirmwomirmar
(exit/total behaviors).

Body management :sossomommulsonssomeommossusommememsuseourossummososmsesr
41/47

(47)

Self Care
(52)

Communications
(29)

Pre-Academics

(50

Socidlization
(23)

ImmullmslimINIIIIIIIIIIIIIIIImilleallummulmimil 36/52

Nessomesessoo:Nossossiossoluselishaelhoshoessmasnoshohossr 17/29

osse11111111111111mum- 16/58
24/58

111111111111111mommeemessolmmmomesr . 12/23

I

0

46/47

48/52 .

Am 26/29

19/23 .
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Child Progress Data: Navasota, Texas

Table 1 indicates that 11 children were involved in the Project First

Chance outreach classroom for an average of 7 months per child. Before begin-

ning the program, pre-test data were taken on the ABACUS, the post-test data

were also taken at the end of the program as shown in Table 1. This table

is useful to the teacher in looking at overall progress of all children in

the program, as well as areas of emphasis within the curriculum. A total of

494 behaviors were gained with individual child gain§ ranging from 88 behav-

iors in child DR, to 27 behaviors in child JA, SK and NG. Of the 494

behaviors gained, the largest number, 202, was in the area of_Pre-Academics

with less emphasis placed on Body Management, Self-Care, Communication, and

Socialization.

Table II, summary of percent of ABACUS entry-exit behaviors, presents

data on all children in all areas sampled on the ABACUS. On the initial

ABACUS assessment the lowest functioning child had developed 28% of the be-

ik haviors assessed, with a range up to 75% of the behaviors assessed.

Table III, with progress delineated for each child, is useful in

discussing each child's individual progress with the child's parents or new

teachers. It is also useful in checking on the appropriateness of the pro-

*
gram for each child. The dotted line indicates each child's progress at

pre-testing and the straight line indicates performance at post-testing.

The child's performance is further subdivided by each developmental area:

Body Management, Self-Care, Communication, Pre-Academics, and Socialization.

In this way the teacher can identify which area of the curriculum the child

made the most gains and in which area additional progress is needed. For

2 1
-



example, JA completed 95% of the behaviors in Socialization gaining only one

new behaVior because 11P was so near to ceiling in this area. However, in

Body Management JA moved from 65% mastery at pre-test to -75% mastery at

post-test.



Table 1
Navasota Elem. Selool

Navasota, Texas

Jackie Baker
81-82

DLTC.CFY1-.-NTAL. ARLAS

c/aLD

ILDC7

CODE

'Z:N17.2.5

7.-`1

?EC
30.01'

.'..,ULLLa:7-r:
SV...7

C.A.R.F.

CC11-
:C.A.:::;:i

PIE-
ACADE1....rtCS

soCIAL-
1LIII

=AL
3E1:ATI:CRS

G.1.Z.:;n

J.A. 7 10 1 8 7 1 27

T.W. 7 12 16 9 32 8 77

K.R 7 4 7 14 26 6 57

D.R. 7 I 12 26 17 23 10 88

K.O. 7 9 8 1 14 0 34

J.M. 7 8 22 4 46

S.K. 7 1 P6. 5 13 2 27

N.G. 7 2 1 5 a 17 3 27

S.D. 7 1 4 0 16 7 28

7 11: 4 1 21 0

9 12 46

:=1.:. 3::::.-.)
cAzym 74 93 72 202 53 4.94 1
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Table 2
Navasota, Texas

portmary of Percent cf ABACUS Entry-Exit

Assessmenc. BenavLors, FY V

TOTAL BFZAVIORS

ABACUS

up.

ENTRY motwoonmemessais
(antry/total behaviors)

=TT tgamiesgmsemliinne
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/41fill111111111111111111V111111111111111111111111111171I
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Table 3.0

Navasota, Texas

Child Summary Percqnt of ABACUS Entry-Exit
Assessment i:ehavlors,

Child Code J.A.

Date of Birth 1 -14 -7(1

VAndicapped Code

DEVELOPMENTAL
AREA

(Total of

Behaviors)

Body Management'
(47)

Self Care

.(52)

Communications
(29)

PreAcademics
(58)

Socialization
(23)

=TRY irn car t p wom r

(entry/total behavlo.cs)

22317maymanumonammummwomm
(exit/total behaviors)

31/47

29/52

30/52

ISSIIIIIIIIIIIIIIIIIINIIIIINOIIIIi111111111 12/29

18/58

25/58

20/29

41/47

511111111111111151151111111111111111111511111MISSISIIIIIIISIVIDIMIIIIIIIIIIMIIIIIIIIIIIIII:k 21/23
22/23
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Table 3.0 1

Navasota, Texas

Child Sumsrarv Percent of ABACUS Entry-Exit 1

t

Assessment 3.a.r.avior3, i?

child Code T.W. DITRYnos=etztostotrat
Date of Birth 12-10-77 (entry/total behaviors)

Handicapped Code

DEVELOPMENTAL
AREA'

(Total of
Behaviors)

EXIT gragoanaltmiffroarmtivesatata
(exit/total behaviors)

0 111111111111111111111111mammammisiimetasenammossramississ 35/47
BOdy Earlage.ment.

Mai
(47)

Self Care

.(52)

Communications
(29)

Pre-Academics

(58)

Socialization IIIIIIImmumilmansssss IIIIIIIIIIIIIMMIIIIIMM11111111 15/23

.. 111111211111111W

ImmalesummilesisliiimmiillicImimmemmuiss 32/52

itillisillimmitimmillimmimmitummilmillismus 20/29

111111111111111111 11/58

48/52

(2.3)

s

43/58

47/47

29/29

23/23
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Table 3.0

Navasota, Texas

Child Surlmarv PerccInt of A.EACUS Entry-Exit
Assessment: IL-enavlors,

Child Code K.R.

Mite of Birth 10-4-77

gandicapped Code

DEVELOPMENTAL
AREA

(Dotal of

Behaviors)

Body Management
(47)

Self Care
(52)

Communications
(29)

PreAcademics
(58)

Socialization
(23)

ENTRY cozsmacsmaclassme

(entry/total behaviozs)

IZITrwartramwenalmanomweimmi

(ar-it/total behaviors)

41/47

45/47,

1111/111111111111111111111111111111111111111111111111111111111111111111111111111111101 32/52

15/29

11112111111111111n111111111 16/58

39/52

willimmemm.m,,,,mmommcori 29/29

LIMP

12/58

21/23
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Table 3.6
1

Navasota, Texas
Child Summary Percent of A3ACUS Entry-Exit

Assessment :ter.aviors, iY

Child Code D.R.

Date of Birth 2-19-78
Handicapped Code

DEVELOPM=AL
AREA

(Total of
aehaviors) -

Body management 1,1111111111151111114111111111111111111/1111111111181118111111111

(47)

Self Care

.(52)

Communications
(29)

Pre-Academics

(58)

Socialization
(23)

ENTRY misseamorminotrali
(entry/total behaviors)

EXIT acirtmeasmmaziaisianningew
(exit/total behaviors)

30/47

IIIIIIII,1511111ssmilllima, 18/52

81818181111181511111111111111115111111111
12/29

111115111111111111111112m, 16/58
all, A.m.' 39/58

1111111111111111111111111518111811115111111111 11/.23

42/47

44/52

I.

29/29

21/23
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Table 3.0
Navasota, Texas

Child Sumnnry Percent of ABACUS Entry-Exit
Assessment Flenaviors, rY

Child Code K.O.

40 Body Manageileht.

(47)

Date of Birth 1-7-77

gandicapped Code

DEVELOPM=AL
AREA

(rootal of

Behaviors)

Self Care
.(52)

COmmunications
(29)

PreAcademics
40 (58)

lairitY mot roma $ row II

(entry/total behavlors)

EZIT etscsanummesegassmasememe

(axit/total behaviors)

38/47

11111111111111111111111111111311111111111111111111111IIIIIIIIIIIIIIIIIIIIIIIIIII 40/52

31/58

47/47

48/52

28/29
Arrommiumm. 29/29

47/58

Socialization 111111112111111111111II1IIIIIIIIIIII111111111111111121131111111111111111111114111E11111111111111111111111111
23/23

(23) 23/23
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Table 3.0
Navasota, Texas

Child Summary Percent of ABACUS EntrY-Exit
Assessment :1,e-,navlors,

child Code J.M.

Date of Birth
Handicapped Code

DEVELOPMENTAL
AREA

(llotl of
Behaviors)

Body Management
(47)

Self Care
.(52)

Co=unications
(29)

PreAcademics
40

(58I

Socidlization
(23)

ENTRY =a ow sue s

(entry/total behavlos)

Egal'Empamommammommummums

(Cat/total behaviors)

42/476111111111111111111111111111111111111111111111111111111111111111011111111111111111111111111 I

Namommimmommoommounw tarmicsuerarasansissmaiscm 47/47

111112111111111111111111111111111111I11111111111111111111111111I 32/52

20/29lllll
NEINCIft.

muluminlulum 14/58

NAIL 41111101=1IfIVIIIIIS, 36/58

39/52

111111111111111111111111111111111111111111111111111111111111111111111111111 76/23

28/29

20/23 .
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40 Table 3.0
Navasota, Texas

Child SLIT-nary PFIrcent of ABACUS Entry-Exit

Assessmont

Child Code S.K.

Vate of Birth 9-14-74
aandicapped Code

DEVELOPMENTAL
AREA

('Dotal of

Behaviors)

Lir 121TRY taiwrzlemismatml
(entry/total behaviors)

InaT Platulwansassual
(exit/total behaviors)

111111111111111111111111111111111111111111111111111111111111111111IIIIIIMINUMIIIIIIIIIIIIIIIIIIIIII 46/47Body Management'
47/47

(47)

Self Care
.(52)

Communicationr
(29)

4111111111111111111111111111111111181111111111111111111111111111111111111111111 38/52
mlimemm 44/52

011111111111111111111111111111111111111IIIIIIIIIIIIIIIIIIIIIIIIMIlIMIMIMU 23/29

40
Pre-Academics immuslo 1111:11ln:um II II I liii II t 111i:11111111 31/58

(58)

Socialization

44/58

lllltlllllllllltlll
41 (23)

28/29

21/23
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. Table 3.0
Navasota, Texas

Child Sunznary Percent of ABACUS Entry-Exit
Assessment 8t-havlors,

Child Code N .G.

'xite of Birth 8-9-77

landicapped Code

DEVELOMENTAL
AREA

(Total of
Behaviors)

Body liana3eraent
(47)

Self Care
(52),

Corm:tunic-a

C29)

Pre-Acade.mics

(583

Socialization.

(23)

rarRy t raw I rma I sat I s

(entry/total behaviors)

(exit/total behaviors)

44/471$11111111121111$2111111 sssss sesstimeetemeseemsseetesessmistsetsummosissessmissimmeiss

waramsorainm 46/47

nem sssss immultmummemeimmummIlms 40/52
IOW" AIIIIISM/11111 45/52

11111111188111111111111111111111111111111111111111111111111ellItellIlallIle11111011111G1111111111111111111311111 29/ 29

29/rmmmmmmm=mmimmm=w 29

11111111111111111111111111111111111131111111111111111111111 30/58

lowersosimmarsrromurrImollssor
47/58

118111111111811S1181111111111111111111111118111111n1111111111111111111118111111111111111111 19/23
%

immoimavm... 22/ 23...

0 10 20 30 40 50 60 70 80 90 100

PERCEYI OF ASSESSMENT BEHAVIORS



TabIe 3.0

Navasota, Texas-

-Child Summar: Percent of ABACUS Entry-Exit

Child Code S.D.

Assessm,2nt

Vete of Birth 4-24-78

Etndicapped Code

DEVELOPnENTAL
AREA

(llotal of

Behaviors)

% 24/47
Body Management. 25/47

(47)

Self Care
.(52)

Communication_i
(29)

Pre-Academics
41

(58)

Socialization
(23)

4.

masimittuatiamitilm 15/52
19/52

ENTRY =it ii ilwalarst alm I

(entry/total behaviors)

El= Cziwaxv=amtaspituanasamisic

(exit/total behaviors)

1121111111111111111111111111111111111111IIIIIIIIIIIIIImmi11211811111111111111111111111111111111.1 29/29

29/29rawslismellumsa

11111111111111111111111111111112111111111111111 131111111111 35 )t. 58

11111111111111111111111111111111111111111111111113111111111111 14/23

0

AMMO 51/58 .

13MMMONWOMMI 21/ 23
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Table 3.0
Navasota, Texas

Child Summary Percent of ABACUS Entry-Exit
Assessment t;enavlors, FY

41 Child Code K.C.
Date of Birth 12-2-75
Handicapped Code

DEVELOPMENTAL
AREA

enotal of
Behaviors)

,11111111111111111111111111111111111111111111111111113111111Body Management ,

(47)

Self Care
.(52)

Oaunications
(29)

.Pre-Academics

(58)

ENTRYsestmesmossawate
(entry/total behaviors)

EXIT manommumww!,,........ma

(exit/total behaviors)

26/47

IlImmummummallmmummuilmt 25/52

ANIsammonipmissmemow 29/52

37/47

1111111111111111111111111111111111111111111111111211111111$11111111111111111111,1111111111111111111 26/29

1 mululululum 13/58
34/58

Socialization limmillmmallm11111111111111111ImmullommullummellM11111111 19/23
(23) umm mak 19/23Amil

27/29!
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Ttble 3.0

Navasota, Texas

Child Summary Percrmt of A_BACUS Entrv-Exit
Assessment tenavlor, re-

Child Code M. 13 .

Date of Birth 10-23-77

Uandicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

vody manage-ent ,IIIIIIIIWI11111111111:Isummumullm1111111111

(47)

Self Care
(52)

Communications
(29)

Pre-Academics

(58)

Socialization
(23)

25/47

=TRY as I no I us I mt I

(entry/total behaviors)

EXIT a=1.11112==.113511010111510310

(exit/totai behaviors)

AMMO= 33/47

112111111111ml 20/52

AMMOINW JIVOMMMUWA=MMMOIMMIN 29/52

1,111111111111111 5/29

7/58

mlimmum 4/23

16/58

14/29

16/23

0 10 20 30 40 SO '60 70 80 90 100
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Child Progress Data: Brenham Elem. School
Phoebe Smith

Table 1 indicates that 13 children were involved in the Project

First Chance outreach classroom for an average of 7 months per child.

Before beginning the program pre-test data were ta%en on the ABACUS,

the post-Lest data were also taken at the end of the pi-ogram as shown in

Table 1. This cable is useful to the teacher in looking at overall

progress of all children in the program, as well as areas of emphasis

within'the curriculum. A total of 395 behaviors were gained with

individual child gains ranging from 18 behaviors in child BW to

54 behaviors in child AF:. Of the 395 behaviors gained, the largest

number, 197, was in tIse area of Pre-Academics.

Table II, summary Of percent of ABACUS entry-exit behaviors,

presents data on all children in all areas sampled on the ABACUS.

On the initial ABACUS a
I

sessment the lowest functioning child had

developed 50% of the be14viors assessed, with a range up to 88%

of the behaviors assessed, This indicates that the children even

at pretest were functionin at a high skill level. This also helps

to explain why the greatest mumber of gains was in the area of

Pre-Academics. This was the\area in which the children showed

the lowest pre-test scores thUs there was the greatest opportunity

for gainl. Many of the children were approaching ceiling in the other

\

developmental areas at pretesting.

Table III, with progress de\I\ineated for each child, is useful in

discussing each child's individual progress with the child's parents
1

,

or new teachers. It is also useful in checking on the appropriateness

of the program for each child. The, dotted line indicates each child's

progress lt pre-testing and the straght line indicates performance

at post-td,Sting. The child's performance is further subdivided by



each developmental area: Body Management, Self-Care, Communication,

Pre-Academics, and Socialization. In this way the teacher can identify

which area of the curriculum the child made the most gains and in which

area additional progress is needed. For exnmple, DH completed 68%

of the behaviors in Socialization at pretesting and at posttesting

completed 88% of the behaviors. In the area of Pre-Academics,

DH's lowest area of functioning, 38% of the behaviors were completed

at pretesting and 65% of the behaviors were completed at posttesting.



Brenham Elementary School

Brenham TX

Phoebe Smith

1981-82

MMTVWXDMAILAXUS

caw
EDCP
CODE

yxyrds
ct

PEC

unmYAr SJ
C3

cm..mmr...

=ION
rtz...

MULDICASECS

=mu.-
MIX=

TIMUL
3nUNTORS
CUM

A.M. 7 10 10 5 10 3 38

D.H. 7 7 t 1 9 16 4 47

L.B. 7 4 8 2 13 1 28

D.G. 7 4 8 1 21 0 34

L.T. . 7 2 2 5 20 1 30

J.S. 7 5 6 0 15 1 27

Y.G. 7 3 3 1 10 1 18

A.F. 7 6 3

-..

15 25 5 54

B.W, 7 2 5 0 11 0 18

L.R. 7 1 6 5 12 0 24

R.T. 7 4 5 2

-........

15 1 27

2 7 0 12 1 22

S.B. 7 4 7 0 17 0 28 -

-.'

7.02AL 3E.EA17.:, RS

CALM 54 81 45 197 18 395



0114/Hdcp
Coda

A.M.

D.H.

L.B.........
D.G.

L. T.B:

J .S.

Y.G.

A.F.

B.W.

L. R.

R. T.

S.B.

Table 2 .

Aluemary of Percent of ABACUS EntryExit

Assessment Benaviors, FY V

TOTAL BEHAVIORS

ABACUS

mummluellmellImelsimimIsimmillumi 112/209

ummiummummummumulluillemIlm1111111 117 10,1

ZUTRIC as I ors 2 in uto I

(UXI/total bchaviors)

ZXIT
(it/total beatavicrs)

150/209
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197/209
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment erleviors,

Child Code A.M.

Date of Birth 7/29/77

gandicapped Code

DEVELOPMENTAL
AREA

(Total of
Behaviors)

Body Management'
(47)

Self Care

.(52)

Communica tions
(29)

Pre-Academics
(58)

Socialization
(23)

=rim sir s e sms s s sus 11

(entry/total behaviors)

=IT
.
(exit/total behaviors)

33/47

Nmmimmumw Ammimmrimmilmimmon 43/47

Ilml11111 ellsomem11111111111118m111111111 29/52

39/52

11111moullummummemem11111111111111111111mmommemm11111111 24/29

UUUUUUUIUUUUUUuUUUUUUlt 12/58

22/58

melmmIlesemsmiellweliest 14/23

17/23

29/29
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Table 3.0

Child Summary Percent of ABACUS EntrvExit
Assessment .L,enavlors,

Child Code
Date of Birth 9/7/77
BAndicapped Code

DEVELOPMENTAL
AREA

(ctal of
Behaviors)

Body Management
(47)

Self Care

.(52)

Communications
(29)

PreAcademics
(58)

SocUlization
(2-3)

IDITRYsaarnmsamtars
(=try/total behaviors)

EXIT 40~9
(exit/total behaviors)

37447
44/47

mommemeemeememmvemammemememmumumemc 37/52

emmasmoreetrumemeresemmumememam 15/29

emallememeemmemmum 22/58
38/58

16/23

24/29

48/52

20/23
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Table 3.0

Child Summary Percent of A2ACUS Entrv-Exit
Assessment gehavlors, FY

0 Child Code L.B.
Date of Birth 2/1/77

Ondicapped Code

DEVELOPMENTAL
AREA

(Dotal of
Behaviors)

=TRY as r as Nis, sr

(entry/total behaviors)

=ET som.m....unemmenom
(salt/total behaviors)

limmommilmommulmilmommosmoulloolommammsommilimiummou 43/47
Sody Management

(47)

Self Care
.(52)

COmmunications
(29)

Pre-Academics
($8)

Socidlization

(23)

1111111111111811111111111111111111111111881111111111111811111118111111115:111411 40/52

IIIIIIIIIIIIIIIVIIIIIIIIIIIIIIIIIIIIIII11111111111111111111111111111111118111111u11118181118111121

48/52

smommummummoissomor 21/58
34/58

27/29

29/29

immommilimosommommommoolutomisommosoloommoismossim 19/23
isiamr."""" 20/23

0 10 20 30 40 SO .60 70 80 90 100

PEnENT OF ASSES5aENT BEHAVIORS



IP -. Table 3.0

Child Summary Percent of ABACUS Entrv-Exit
Assessment i3ehaviors, El
,

Child Code D.G.
Date of Birth 6/29/77
Landicapped Code

VEVELOPHEVTAL
AREA

(btal of
Behaviors)

DITRYINIs-10.11.11-1
(entry/total behavi.ors)

(exit/total behaviors)

IIIIIIIIIIIIIIIIIIIIIIII;IIIIIIIIIIIIalmummummummullmommItmlalli 42/47
Body Management ; .

(47)

Self. Care
.(52)

Co=aunications
(29)

PreAcademics
(58)

Socialization
(23)

et

i

s

memoussessomessmemosssmmemssmumssesessommemmussans
42/52

46/47

50/52

1111111111111111111111111111111111mosimumesmanumuummulmsommusemssum
28/29

IIIIIIIIIIIIIIIIIIIIIIIIIIIIIMIMIIIIII 22/58

VIIIIMIIIIIMMINIMILASII

23/58

29/29

smommumosommommemsesisassmsommummuummessmummmusumue 22/23
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Table 3.0

Child Sumnarv Percent of ABACUS Entrv-Exit
Assessment Benaviors, Fi--

Child Code L.T.B.
Date of Birth 12120/76

Sandicapped Code

DEVELOPMENTAL
AREA

('Dotal of

Behaviors)

Body Management
(47)

Self Care

.(52)

Communications
(29)

PreAcademics
(58)

Socialization

(23)

121TRY smisremoussme
(entry/total behaviors)

IX=
(exit/total behaviors)

ssmossmslingellsellsmumwswImmemilimmumususImessusimgelm 46/52

'AMY

111111111111111111111111111111111111111111111111111111111111111111111111mmIssmulu511
it 24/29

45/47

47/47

48/52

immellivismisseslissimosusullissoussos 26/58

46/58

29/29

22/23

23/23
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
ASsessment Eznaviors, FY

41, Child Code j.s.

pate of Birth 9/7/76

MAndicapped Code

DEVELOPMENTAL
AREA

(Ibtal of
Behaviors)

1121TRYtressartme
(entry/total behaviors)

MUT
(exit/total behaviors)

liellemememmememovemememmeememmereeememmummilms
t_Body Management.

(47)

Self Care

.(52)

Cbsmalinications

(29)

39/47

:44/47

mummummenommumummummumumenonumuniniumenmil 40/52.

Ammo 46/52

immommeglimmlummIlleummullimulmmumemmenmememmommam 29/29

1Irmerinw

PreAcademics plionsummenommumummummunalimanim 34/58
40

(58)

Socialization

(23)

4.

29/29

49/58

nommummillimmummumemmIlImmullsommullummIllememml, 22/23

3/23
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Table 3.0

Child Summary Percent of ABACUS EntryExit
Assessment 8enavlors, FY

Child Code Y _

Date of Birth 4/4/77
Bandicapped Code

DEVELOPmENTAL
AREA

'(Tatta/ of

Behaviors)

(entry/total behaviors)

Omit/total behaviors)

Imormagoorroommorroolsomormorromourforrommorsorsomorforrourromot 44/47
Body Management' 47/47

(47)

111 SelL Care
.(52)

Coxamunication.s
(41)

Pre-Academics
(583 \

4,
Socia/ization

(23)

isammusamememsionessussmummisumussimuumomussommessimum 48/52

51/52

ossumummuumessummisomessuessossmossmummumessmusessmormumossumu 28/29

29/29

isvasosessmuumosermsuummui cuismuumessoolossevesea 36/58

46/58

immissmorimucummanimumommmovmsmommusillumalimmummons 22/23

Immoral; morimmoommorm 23/23

a
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Table 3.0

Child Summary Percent of ABACUS EntA7Exit
Assessment enavzors, EY--

Child Code A.F.
Date of Birth 5/2/78
Mendicapped Code

DEVELOPMENTAL
AREA

.(Total of
Behaviors)

ZIRTRYamsammeamems
(entry/total behavlors)

=LT amnammem.......ri
(exit/total behaviors).

1Body management :.mmormummerumeuelmolememmelemasumuummum 33/47

(47)

Self Care
.(52)

Ctccalinications
(29)

PreAcademics
(58)

Socialization
(23)

111111111111111111111111111111111111MMIIIIIIMMINIIIIIIIIIIIIIIIIIMIIMION

Imolemosmuumemmems .10/29

33/52
36/52

39/47

14/58
IIMENIMMINIMMINk VEIL

imuumassnommes111111111111111Sememsffitilesemes 14/23

39/58 .\

25/29

imommilummirmwommo 19/23
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Sehaviors, fY

1D4 Child Code B.W.

Date of'Sirth 2/22/77

SAAdicapped Code

DEVELOPMENTAL
% AREA

(Tptal of
Behaviors)

121TRY-ssummuirlome
(entry/total behaviors)

11303!

(eidt/total behaviors)

lummulammummusiummuusemnimummimmommummimmammum 45/47
47/47Body Management

(47)

Self Care

.(52)

411 Connuulications
(29)

Pre-Academics
(58)

40
Socidlization

(23)

-

sgsssssssssssisssssssussisissssssiiissssss '45/52
50/52

semsommemiummussmussmossussmemsommummismossImmummutss nem 29/29
4,1C,

mmsommw 29/29

Imessummumssmsemossommulsommummassof 36/58

0111111111111111MEMmmey

47/58

.i,..inHHHr+a
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UM.* 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Benavlors, iY

ChIld Code R. L.

Date of girth. 7/31/75
Sandicapped Code

10
DEVELOMENTAL

AREA
-Intal of
Bahaviors)

Body Manag,ement.
(47)

Oommnications
s. (29)

Pre-Academics
(58)

Socialization
(23)

ZNTRYamerilserema.
(intry/total behaviors)

EXIT dlion.
(exih/total behaviors)

museelimmsommlsommosommormsmememsommiesm 37/52

8/29

;72.'-al 13/29

19/58

T-1111211111:1111111
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31/58

15/23
15/23

43/52
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46/47
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Child Summar'..f.21Isn7.5._ALjDni,t/SY-Exit
Assessment Benavlors, FY \

,
--------7---77

Child COde i 124TRY msonsirsusesses
Date of Birth 8/1/77 (sotry/total behaviors)

BAndicapped Code
,

CUT moirommo
(exit/to tal behaviors)

DEVELOPMENTAL
AREA

(Total of
Behaviors)

imommalv.Issommommomessummummommiplemommesucumeem 43/47
Jody Management 47/47

(47)

Self Care

.(52)

Commnications
(29)

44/52
49/52.AMININNIMINAlv =01

mommammommommemmoommosommumeimmemssummememmt 27/29
29/29

Pre-Acadamics 27/58
(58)

Socializa;ion
(23)

42/58

I

22/23
viammomm..... 23/23
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Table 3.0 .

Child Summary Percent of ABACUS Entrw-Exit
,

,

_

Assessment aehavlors, Fi
....

40 Child Code R.H.

Date of Birth 1/3/77
handicapped Code

VEMOPMENTAL
AREA

("iNatal of

Behaviors)

Er

=TRY tromesissmoss
(entry/total behaviors)

%

ICCIT
OuLt/total behaviors)

44/47
Sody Management : 46/47.

(47)

Sell Care

.02)
mommummuminommimmommmimiosmimmusimmmeni 42/52

IIIMMEMINIANW
49/52

Communications 81111111111111111118111111111iiIIMIIY11111111811111111111111111101111111111111111111111111111111111111111111 29/29

(29)

4) PreAcademics
(58)

Socialization
(23)

111111mommemsmInimmemmosimmumossmrs 36/58
48/58

29/29

8111111111111111111C111,11111111111111811111111111111311111111111811111111111111111111111111111111111111111111 21/23
22/23 °
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Table 3.0

Child Summary Percent of ABACUS Entry-Exit
Assessment Behavlors, FY

, Child Code
Diqe of Biith

Oa/capped Code

DEVELOPMENTAL
AREA

(Total of
Sehaviors)'

lawid assareurisireme
(lmtry/total behaviors)

warraimmmosolowi'm
(rdt/total behaviors)

Body Management tommaelmormummummommemmusemeenecuessommminemem
(47)

Self Care
(52)

111111LIIMIIIMMINA

41/47
45/47

eissommemememsommommimmummemememsommemssomm 44/52
51/52

Co=unication.s ammumammemimessmilimssimessessesomsessmassIstssmussissmossmeammur29/29
Imme 29/29C29)

Pre-Academics
(50.

Soci4.ization
C23)

lmiissmIslummummummullimmulli 32/58
Irrimimaim...rror Am. 49/58

nommummommeerommememsemmemsemsommecumummummeemammer 23/23
23/23
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,

PROJECTS

DEVELOPMENTAL AREAS

,

LEA
No. of

Children
in Class

BODY

MANAGEMENT

.

SELF

CARE

,

COMMUNI-

CATION
PRE-
ACADEMICS

SOCIAL-
IZATION

TOTAL
BEHAVIORS
GAINED

Rice Elem. School

Cdhroe, Texas 12

.

65 71 68 171 24 399

,

Brenham Elem.
Brenham, Texas 13 54 81 45 197

.

18 395

Huntsville MiddleS Iool
Huntsville, Tex. 9 10 4 11 87

_. .

.

_

3

.

115
.

.

Henderson Elem.
Bryan, Texas 10 28

(

77 0 157 -

.

5

.

267

.

Navasota Elem.
Navasota,.Texas 11 74

.

93 72 202 53, 494

,

Oakridge Elem.
Conroe, Texas 16

4

69 85 67 219. 60

.

500 '

R & D Center
Conroe, Texas 5 19. 13 4 6 0

.

40

Sahuarita Pres6hool
.

Sahuarita, Arizona 5 29 . 44 26 59 23 181

Project Fuilpotenti=1
Richmond, Calif. 6 23 54 51 63 . 29 220

Timbercreek Elem.
Lewisville, Texas 10 80

.

106 64 206 89 545

70TAL BEHAVIORS

GAINED
-, --

0'
3156
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Evaluation Summary

The data collected indicates that the primary objective of

stimulating the development or impravement of educational services to

preschool children and families has been met with a great deal of suc-

cess. A. total of 22 new sites in the State of Arizona have been trained

by Projeci First Chance staff and are using Project First Chance compo-

nents. Of these new sites, we are most pleased with Project First

Chance's success with American Indian populations including Navaho Child

Development Center, Sells Indian Head Start, and White River Indian Head

Start.

The second principal objective, to stimulate the development or

improvement of educational services to young handicapped children tnd

families in the Southwest region and nation with emphasis on currynt

replication sites, has also-been met with a great deal of success. The

Lamar Consolidated School District in Rosenberg, Texas paid for trans-

portation costs of five visits during the 1981-82 year from Project First

Chance staff to provide techninal assistance and support for previously

established p..eschool handicapped programs and the extension of the

Project First Chance model to their kindergarten programs. In addition,

all Project First Chance sites in Teras supported Project First Chance

technical assistance for their preschool handicapped classrooms.

The third principal objective, to furt.. usvelop the model for

dissemination and replication has met with large success. The model has

bedn adopted by two sites in Cala.fornia and extensive materials revision

and development has occurred.



PRINCIPAL OBJECTIVE SUBORDINATE OBJECTIVE ACTIVITIES EVALUALION/PRODUCT DEGREE OF ACCOMPLISH-
MENTS OF OBJECTIVES

i

. To stimulate the devel- 1.1 Continue the Model Assist Sunnyside Calendar dates for 5

oprient or improvement

of comprehensive educa-
tional services to
preschool handicapped

Demonstration Center
in Sunnyside School
District as a train-
ing and demonstration

School District in
the selection of
demonstration staff

T.A.

children and their
families in the State
of Arizona, 6.trengthen-

facility

1.2 Continue Project

Employ a demonstra-
tion site staff

1

Contracts of Employment
c

5

ing and extending the First Chance Outreach Employ necessary Contracts from the 5

services provided by
the SEA

activities: Staff University of Arizona .

a. Participate in a
major public aware-
ness campaign
planned by the SEA
as part of the

Plan and conduet
awareness activities
on a county-by-
county bxsis

Log of Awareness
Activities

..

4

State Implementa-
tion Grant
activities

.

b. Continue product
development of.

those products

Revise materials as
necessary

Revised Products 5

listed in Develop training New Training Materials 5

Appendix C materials .

0
Field test materials Field Reviews 2

c. Continue to
stimulate high
quality programs

Train screening team
for LEA's receiving
incentive funds for
screening

Log of Calendar Dates
for Technical Assistance

I

.

Provide technicil
assistance on program
planning and implemen-

Log of Calendar Dates
for Technical Assistance

5

2 &
tation to LEA's receiv-
ing funds for start ;up

costs 28

,
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PRINCIPAL OBJECTIVE SUBORDINATE OBJECTIVE AgTIVITIES EVALUATB.,a/PRODUCT DEGREE OF ACCOMPLISH-
MENTS OF OBJECTIVES

.

\

...

.

.

Provide technical
assistance to grantees
of VI-B Discretionary
funds as detailed
below:

i.e., On-site help in
program planning,
needs assessment,
budgeting, staff
selection, physical
facility requirments,
proposal writin8,
staff training, and
program evaluation

Follow-up contacts
with specifically
targeted agencies
interested in imple-
mentation of the model

.

Continue planning and
implementation activi-
ties with agencies and
school districts in
Arizona who have ex-
pressed interest in
Project First Chance

Contpue planning
with Tucson District
1/1, the largest school
district in the State
of Arizona

.

Log of Calendar Dates
for Technical Assistance

Evaluation forms completed

by participants

Training materials devel-
oped to meet specific
needs

.

Correspondence ,

Log of Phone Calls

.

.

.

.

Correspondence "
Log of Phone Calls
Log of Meetings

.

.

. . .

5

i

...\\\,

,

4

..

.

5

.

.

3

,
,

.
..
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'PENCIPAL OBJECTIVE SUBORDINATE OBJECTIVE ACTIVITIES EVALUATION/PRODUCT DEGREE OF ACCOMPLISH-
MENTS OF OBJECTIVES

d. Support SEA in-
volvement in
programs for
preschool handi-
tapped children

e. Provide training
to graduate stu-
dents in Early
Childhood Handi-
capped Program

Cqntinue planning with
Sunnyside Schocl
District for addition-

al classrooms

Provide T.A. to other
targeted agencies,

/ i.e., BIA, Headstart,
TACC, Office of Indian
Child Services, DDMR,
etc., as detailed above

Participate in activi-
ties proposed in State
Implementation Grant
Proposal, i.e., legis-
lattve study, Incentive
Grant, State Plan, polic7
formation, development
of-standards-,-Interagency
Agreements, consortia
activities

Provide practicum
facilities and intern-
ships

Provide short-term,
or one-time workshOps
off campus

Provide a 5 day inten-
sive training program
for replication site ,

staff

ir

Log of Meetings

a

Calendar of Activities

Specification of Objec-
tives of Student

Workshop Syllabus

Agend4

3

5

5

5

5

5



PRINCIPAL OBJECTIVE SUBORDINATE OBJECTIVE ACTIVITIES EVALUATION/PRODUCT DEGREE OF ACCOMPLISH-
MENT OF OBJECTIVES

f. Provide specific Participate on Early Letter of Appointment 5

.

other consultative
assistance

Childhood Task Force
at SEA request

Log of Meetings

.

Review VI-B proposals
on request

Letter of Appointment 5

Participate in Gover-
nor's Council on Devel-
opmental Disabilities

Letter of Appointment
Log of Meetings

5

Legislative Action
Committee

Attend meetings and
contribute written
material for testimony

State Standards for
Preschool Program for

the Handicapped

5

A
to support Senate Bill

.

#1145

Respondr.to requests

Text of Testimony
,..,

Conference Programs 5

for special presenta-
tions for varying
target audiences, e.g.,
State (CEC, ACLD, local
service clubs, etc.)

Log of Letters
Log of Phone Calls

2. To continue to stimu- 2.1 Prothote awareness of Plan and conduct Conferences 4

late the development
or improvement of

the .leed for high

quality programs.

awareness activities Copies of Programs

comprehensive educa-

. tional .services for

preschool handicapped

.

children and'their c

...
.

families in the South-
west region and the

..

nation, with emphasis
on current replication ,

sites and their

effort,, to develop . '

1),"L

second 17newtion site-
4.,

.0.

,.., ...i. .. . .
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PRINCIPAL OBJECTIVE SUBORDINATE OBJECTIVE ACTIVITIES EVALUATION/PRODUCT

..

DEGREE OF ACCOMPLISH-
MENT OF OBJECTIVES

.

,

.

/

,

2.2 Provide technical
essistance tq Texas
Educatiov Agency

2,,3 Provide technical
assistance to Texas
Outreach sites:

a. Fort Worth
Regional Service
Center (RSC XI)

Saginaw School
District

. .

b. Huntsville
Regional Service
Center (RSC VI)

Navasota School
District Demon-
stration site

c. Austin Regional
Service Center
(RSC XIII)

'

o

,

Assist inplanning and
model development on'a
state-wide basis inclu-
ding planning, needs
assessment; budgeting,

staff selection, physi-
cal facility require-
ments, proposal writing,
staff training, and
program evaluatidn

Provide training to
site staff in all
phases of model
implementation

Provide training to
Regional Service
Canter Trainer

Provide training to
site staff

Provide-technical
assistance in all
phases of model

implementation

Provide training to
RSC trainer

Provide technical
assistance as request-
ed by Early Childhood

Coordinator in RSC

,
,

Schedule of Activities

4

Technical Assistance

Training Materials
Developed

ss

u

.

II

,

5

5

, .

.

5

5

5

5

2' ;..., a

s

.

.

.

.

.

,



PRINCIPAL OBJECTIVE

I
.

SUBORDINATE OBJECTIVE ACTIVITIES

.

EVALUATION/PRODUCT'
.

DEGREE OF ACCOMPLISH-
MENTS OF OBJECTIVES

-

,

.

,

2 , 1
,.., .

,

Seguin School

District .

d. Houston Regional
Service Center

, (RSC IV)
.

Lamar Consolidated
School District

.
,

4

,

2.4 Provide technical
assistance to sites

in California:

, a. Richmond
h. Santa barbara_

2.5 Provide technical
assistance to sites
in Maryland who were
reached by 1980-81
awareness conferences

Provide technical
assistance in program
planning and in devel-
oping the Project
First Chance model at
Seguin School District

Provide training to-
site staff in all
pha'ses of model

implementation

ProvIde technical.
assistance in all
phases of,,podel imple-
mentationiat Lamar
Consolidated School
District.

ProvAe training to
site staffs in all
components of model

implementation

Provide on sites,help

in program planning,
needs assessment,
budgeting, staff
selection, physical
facility requirements
proposal writing,
staff training, and
program evaluation

-

Training Materials
Developed

,

11

.

. .

It

Written Documents
Training Materials

.

Technical Assistance
Document f

SEA Task Force
funded through
John Hopkins

.

'

.

.

q

0

,

5

,

.

iNA

2Q,.../ .1.

.

.

.

.4

.
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PRINCIPAL OBJECTIVE SUBORDINATE OBJECTIVE ACTIVITIES EVALUATION/PROJECT DEGREE OF ACCOMPLISH-
MENT OF OBJECTIVES

3, To further develop the
Interactive Outreach
Model for the dissemina-
tion and replication
components of Project

First Chance, a cogni-

tive-behavioral-develop-
mental approach to the
education of young
handicapped children
developed over the past

five years of KEEP
funding

,

.-

0

. -
.

To promote awareness of
the need for high quality

programs

To facilitate the com-
mitment to replicate
the model

To develop linkages
between the model,site
and the replicglion
site

To hold a planning con-
-ference with replica-

tion sites

To provide guidance in
all steps of the imple-
mentation process

Develop newspaper
stories, TV and radio
presentations, prepare
presentations for local

and state CEC groups,

etc. Establish liaison
between SEA and repli-
cation site

Complete arrangements
for a written retter

of intent

Assist in staff selec-

tion, facilities
selection, ordering,
invite replication
site for additional
visits

Complete needs assess-

ment:
Priorftize needs;
Select target

,activities;
Dev'elop a time line;

Organize fiscal
agreement

Develop local child
find procedures:

. Establish eligibility

criteria;
Select children

.

Copy oi Materials
Calendar
Visit from SEA personne

,

-

Letter of Intent
..

.

.

Written Documents

,

Schedule of Activities

.

'

.

5

5

5

. .

5

4 ,)

.

Q

,

,



PRINCIPAL OBJECTIVE StARDINATE OBJECTIVE ACTIVITIES

- I

EVALUATION/PAODDOT DEGREE OF ACCOMPLISH-

' MENTS OF OBJECTIVES

Provide resource support
in model replication

Continue to,implement an
efficient evaluation com-
ponent

Assist in.necessary
modification of cowpo-
nents of model reflecting
local needs

Organize Fall Training

Conference;
Initiate on-site

consultations;
Start program for
children and parents

Evaluate training
activities and needs:
Monitor child Progres6;
Develop, data display

Review local variations

Review program status;
Receive feedback from

\teplication si.te

Review modifications
of the model dictated
by local needs as
model is assimilated

Schedule

Data display of
child/parent progress

Rewritten components

Written reports

Rewritt.en components

5

5

5
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APPENDIX

f

Indicators of Impact AcrOss' All Activities

EvaluationData
.,

Training Session Agendas

Log of Participants Trained

Statements of Committment

Log of Parent Contact

Log of Visitors to Model Demonstration Site
.--

SAMPLE,ABACUS MATERIALS: Developed F'Y 1981
sl..

.
The Ariiona'Basic Assessment and Curriculum Utilization

. System

_

(..

If

Pre ABACUS Screening System Level I

Pre ABACUS Screening,System Level II,

Revised ABAUS

' 1
ABACUS Assessment/Curriculum Cross-Reference

'ABACUS Curriculum Individual Program List

ABACUS Communication Sample

ABACUS Socialization Programs

ORDER FORM

ABACUS MATERIALS BY,AREA

BEHAVIORAL TERMINOLOGY EXAMINATIONY

#

/

)





a LD CCDE

CHILD
CCDE

DATE CF
HUH

HANDL
CCCE

DATE CF
ENTRY

DATE CF
EXIT

S. C. 2/4/76 9 1/4/82

\,

5/27/82

J. C. 8/14/76 1 10/5/81 15/27/82

L. C. 7/19/76 12 11/30/81 5/27/82

G. D. 7/6/76 6 10/5/81 5/27/82

S. L. 6/21/76 1 1018/81 5/27/81

G. M. 5/25/76 - 12 9/16/81 5/27/82

J. P, 1/18/76 12 1/25/82 5/27/82

9 R. 6/25/76 1 8/25/81 5/27/82

M. Y. 7/23/76 . 9 10/26/81 4/23/82



APPENDIX

INDICATORS OF INPACT ACROSS

ALL ACTIVITIES

100
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NUMBERS TRAINED

.
Region VI Educational Service Center

Huntsville, Texas 20 persons trained

Purpose: Further development of replication site

White River Indian Head Start
Parker, Arizona 30 persons trained

Purpose: Establishment of replication site

Project Amor
Tucson, Arizona 5 persons trained

Purpose: Establishment of replication site

Mohave Valley Preschool Handicapped Program-

Mohave Valley, Arizona 4 persons trained

Purpose0' Establishment of replication site

Region XI Educational Service Center

Fort Worth, Texas 2 persons trained

Purpose: Further development of replication site

Austin Local Education Agency
Austin, Texas 6 persons trained

Purpose: Further development of replication site

Tucson Association for Child Care

Tucson, Arizona 20 persons trained

Purpose: Further development of replication site

Sells Infant Stimulation Program
Tucson, Arizona 2 persons trained

Purpose: Establishment of replication site

Lamar Consolidated School District

Rosenberg, Texas 50 persons trained

Purpose: Further development of replication site

Project Full Potential
Tucson, Arizcma 1 person trained

Purpose: Establishment of replication site

Navajo Child Development Center
Flagstaff, Arizona 21 persons trained

Purpose: Establishment of replication site

Region XI Educational Service Center

Fort Worth, Texas 20 persons trained

Put?ose: Further development of replication site



s
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o'

Sells Head Startl Papago Indians

Tucson, Arizona 16 persons trained

Purpose: Establishment of replication site,

Early Intervention for Preschoolers Project.

Tucson, Arizona 20 persons

Purpose: Partial replication site

Mohave Valley Preschool Project
Mohave Valley,.Arizona 5 persons trained-

Purpose:- Etablishment of outreach site

Project Yaqui
Tucson, Arizona 4 persons trained

Purpose: Partial replicatior, site ,.

Navajo Child Development Center
Tucson, Arizona

4, 6 persons trained .

Purpose: Training of trainers for further replication sites

Navajo Child Development Center
Flagstaff, Arizona 20 persons trained

Purpose: Establishment of outreach site

Project Amor
Tucson, Arizona 2 persons trained

Purpose: Further training for replication site

Lamar Consolidated Public Schools
Rosenberg, Texas 40 persons trained

Purpose: Further development of replication site

-Santa Barbara Early Childhood Program

Tucson, Arizona 1 person trained

Purpose: Establishment of outreach site

Project Yaoui
Tucson, Arizona 5 persons trained,

Purpose: Further training for partial replication_

Sierra Vista Preschool
Tucson, Arizona 1 person trained

Purpose: Partial-replication site

Navajo Child Development Center
Tucson, Arizona 6 persons trained

Purpose: Further development of replication si:e



PROGRAMS USING ADAPTATION OF
PROJECT FIRST CHANCE MODEL

11/4/81

1. Tucson Association for Child Care, Inc.
Educational Intervention for Preschoolers Project, Tucson, AZ

2. Tucson Association for Child Care, Inc.
Social Skills Development for Physically Handicapped Preschoolers Project,

Tucson, AZ

3. Project AMOR, Tucson, AZ

4. Project Headstart, Parker, AZ

5. Project Headstart, Sells, AZ

6. Navajo Tribe, Project Headstart, Tsaile, AZ

7. Infant Stimulation Program
Special Learning Center, Sells, AZ

NOTE: These do not, include programs in Texas which are adapting model.

We are unaware of how many.

Does not include programs using entire Project First Chance model,

i.e., Mohave Valley Preschool Program.
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EVALUATION DATA:

Sample from training
Sample from technical assistance

-
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0
Replication site:

u

TRAINING EVALUATION SCALE

1.- CA
name)

(city) (state)

Presentation: r

Date(s)

Briefly outline major objective of this training session:

INSTRUCTIONS

TO determine whether or not this training session met your needs and our objectives,

owe would like fox you to give us your honest opinion on the design, presentation,

and value of the presentation. Please circle the number which best expresses your

reaction to each of the items on the following list. Space is provided for your

comments.

EVALUATION CAITERIA

I., A. The organization was: Excellent

B. The objectives were:

CP 6 5

Clearly Evident
CP 6 5

C. The work of the trainer(s)-
consultant(sJ was:

Excellent

D. The ideas and acti- Very Interesting

vities presented were: (f) 6 5

5

E. The scope (coverage) was: Very Adequate

F. My participation
should prove:

G. Overall, I consider

this presentation:

Very Beneficial
7 (6) 5

Excellent
6 5

H. Do you feel a need for additional

information about the topic

-34-

1. Yes

Poor

4 3. . 2 I

Vaguf

4 -1F-' 2 1

Poor

4 3 2 1 .

Dull

4 3 2 1

Inadequate

4 3 2 1

No Benefit

4 3 2 1

Poor

4 3 2 1

(ij No



0 II. 'Indicate the degree to which you agree With Strongly Strongly

the following statements: (circle one) Disagree Disagree Agree Agree

A. The training objectives were

met as outilined

D B. The trainer was well prepared

and communicated clearly

C. The material presented was
delivered at a desirable
time in the school year

D. Over, the presentation was
satisfactory and assis'ted

me in furthering replication
'activities in the Project

Firqt Chance Model

.10

00.0 0111

The stronger feattres of this training session were: P.

4.0.11

The weaker features were:

General Comments:

Adapted from: EvalUation Scale: by Earl McCallon, Ph. D.

-35-

3



4,
TRAINING EVALUATION SCALE

Replication site:
(name)

7.

(city) '(state)

Presentation:

Date (s) - 2r/

Briefly outline major objective of this training session:

I-,
+

1 it. 1.0.1.. 01,1

INSTRUCTIONS

To determine whether or not this training session met ycur needs and our objectives,

we would .like for you to give us your honest opinion on the design, presentation,

and value of the presentation. Please ciroll the number which best expresses your

reaction to each of the items on the following list. Space is provided for your

comments.

I. A. The organization was:

B. The objectives were:

EVALUATION CRITERIA

Excellent

7

Clearly Evident

7 (9)

C. The work of the trainer(s)- Excellent

consultant(s) was: 7 (6)

D. The ideas and acti- Very Interesting

tti,ties presented were: 7

sc)po (cove:age) was: Very Adequate ,
7

F. 41+ paiticipntion
shoulG prow:

G. Overall, I o)nsider

this presentation:

VI:ry Beneficial
6

Excellant
7 6

H. Do you feel a need for additional

information about the topic 1. Yes

Poor

5
4 3 2 I

Vaguf

5
4 3 2 I

Poor

5 4 3 2 1

Dull

5 4 3 2 1

Inadequate

5 4 3 2 1

No Benefit

5 4 3 2 1

Poor

5 4 3 2 1

2. No



I. Indicate Z-Jhe legree to which you agree with Strongly Strongly

the following statements: (circle one) Disa.gree Disagree Agree Agree

A. The training objectives were
net as outlined

B. The trainer was well prepared

and communicated clearly

C. The material presented was
delivered at a desirable
time in the school year

D. Over, the presentation was
satisfactory and assisted

me in furthering replication
activities in the Project
First Chance Model

OMR

The stronger features oi this training session were:

('

.11

ft

The weaker features were: 1,

\

General Comments:

r

Adapted from: Evaluation Scale: by Earl McCallon, Ph. D.

^35-



TRAINING EVALUATION SCALE

Replication site: 1)Qe., Al 0 (e
( &me)

2

(city) (state)

Presentation:
cA c .43_ rcx c

I 0
. 3

Date(s)

Briefly outline major objective of this training session:

INSTRUCTIONS

To determine whether or not this training session met your needs and our objectives,

we would like for you to givlus your honest opinion on the design, presentation,

and value of the presentatioa Please circle the number which best expresses your

reaction to each of the items on the following list. Space is prt:.vided for your

comments.

I. A. The organization was:

B. The objectives were:

EVALUATION CRITERIA

Clearly Evide

C. The work of the trainer(s)-
consultant(s) was:

D. The ideas and acti-
vities presented were:

E. The scope (coverage) was:

P. My participation
should prove:

G. Overall, I consider
this presentation:

7 6 5

5

5

Vety
6

Very

Poor

4 3 2 1

Vaguf

4 3 2 1

Poor

4 3 2 1

Dull

5 4 3 2 1

Inadequate

7 6 5 4 3 2 1

Very Beneficial._
7'

H. Do you feel a need for additional
-information about the topic

-34-

1E_

No Benefit

5 4 3 2 1

7 6 5 4

1. Yes

3

Poor

3 2 1



II. Indicate the degree to thich you agree with Strongly Strongly

the following statements: (circle one) Disagree Disagree Agree Agree

A. The training objectives were
met as outlined

B. ,The trainer was well prepared

and communicated clearly
4

IMMO

INO

11,17 IMO

C. The material presented was
delivered at a detirable
time in the school year

D. Over, the presentation was
tatisfactory and assisted
me in furthering replication
activities in the Project
First Chance Model

111.

MM. ns 1111

The stronger features of this training session were:

The weaker features were:

General Comments:

40L 4.4J -AAA.4-44.

rvA,

Adapted from: Evaluation Scale: by Earl McCallon, Ph. D.



TRAINING EVALUATION SCALE

Replication site: .t) 71

11/114:.,

(name)

1
(city) t_ (state)

7 .1 I
; 1

1- n
Presentation:

Date(s)
/ - -

(1

ariefly outline major opj.:ctive of this training session:

/NSTRUCTIONS

To determine whether or not this training session met your needs and our objectives,

We would like for you to give us your honest opinion on the design, presentation,

and value of the presentation. Please cireln the number which best expresses your

reaction to each of the items on the following list. Space is provided for your

comments.

1. A. The organization aas:

EVALUATION CRITERIA

Excellent
0)

B. -The objectives were: Clearly Evident

C. The work of the trainer(s)- Excellent

consultant(s) was; 0

D. The ideas and acti-
vities presented were:

Very Interestin

E. The scope (coverage) was: Very Adequate

P. My participation Very

should prove:

G. Overall, I consider

this presentation:

7

Excellen

()

Do you feel a need for additional

information about the topic ,. 1.

4

-34-

Poor

6 5 4 3 2 1

Vaguf

6 5 4 3 2 1

Poor

6 5 4 3 2 1

Dull

6 5 4 3 2 1

Inadequate

6 5 4 3 2 1

No Benefit

6 5 4 3 2 1

Poor

6 5 4 3 2 1

Yes No

Vg



4111. Indicate the degree to which you agree with Strongly Strongly

the following statements: (circle one) _SlisagreDisagree Aaree Agree

A. The tr aining objectives weee

mgt. odtlined

B. The trainer was well prepared

and communicated clearly

C. The material presented was
delivered at a desirable
time in the school year

D. Over, the presentation was
satisfactory and assisted

me in furthering replication
activities in the Project
First Chance Moeel

MI%

O N.

The stronger features of this training session were:

MM. 40.

1110.

6

411.3

1

7

The weaker features were: Aro..

General Comments: , f/

/ /
L r

Adapted from: Evaluation Scale: by Earl EcCallon, Ph. D.



Nbvember 10 & 11, 1981

1

PFC: TECHNICAL SITE VISIT ASSISTANCE
.

LCISD--Early Childhood

I t0

Ts

.a)

.-;i

g

c\)

CCMENTS

,

Group Programming:

Nbdified math programs on site 11/9 11/10 Continue models

leaving model for staff. 81 61 established

Data management checked 11/9 11/10 On target
81

I
81

Maximize staff/student time V LCISD staff follow

Individual Programming: .

Implementation &.data management
,

.dhecked and discussed 1

11/9
81

11/10
81

On target

Naximize staff/student time 11/9. LCISD staff follcu
81'

0
Establighing Program Priorities:

Reducininterferring behaviors' T.A. *Teachers tax
several children

1

Implementation of Communication 11/9 I T.A. expansion of

i
81 ulum

Implementation of Hcme Programs 11/1C vi Develop LCISD plan
81 teacher and suppox

involvement

Socializstion/affective Curriculum EXplbre with Vaugh
Development Problem Solving Approach Study with respect

I

Secondary Affectiv
ulum.

,

1

. EC Teachers very i

*(TA-Technical As:

-uP

up

eting

Curric-

for
staff

to
e Curric-

terested'

istance)



November 10 & 11, 1981
I

PK: TECHNICAL S.LTh VISIT A.9SISIANCE

.0

1

.x
s-I

g u

ICISDEindergartere
(i)

, .

Program Implementation:

11/9/ 11/10/

,

-Adaptiodlity/understanding of value

for Kindergarten population 81 81

-Clarification/modification of data 11/9/ 11/10

sheets for Kindergarten 81 81

-Fe-establish Kindergasten'student 11/9/ V
needs and priorities: 81

Thinking Skills 11/10 V
1

81

-Sunnary of each Kindergarten implemen-
tation design (by campus)'

-Develop evaluation design by type/
intensity of PFC program '

Group and Individual Programs:
1

*Data management system

-Effective use of staff/student tire
1

Screening & mr Testing Program:

-Identify a good screening instrument

-Identify determiners for first grade

placement
i

I

CavIMENIE

cellent Kindergarten
awareness training

ICISD staff to disseminate
to field

ICISD Staff, Continue
training

ICISD Staff

TA with LCISD staff

TA with LCISD

TA

TA

TA



NOvember 10 & 11, 1981

1.N.

?EC: TECHNICAL srrE VISIT ASSISTANCE

Staff De.felopment/Regional Training

rij g
r0

B

k
a4

,

.

. .

Foundations for PFC: .

-Region Wide Awareness 11/9/ 11/9/

81 81

-Principal Awareness Session 11/9/ 11/9/

81 81

K. Teacher Awareness Session 11/9/ 11/9/

81 81

Communication Section Training

11/9/*Introduction (tapes) Language

PREQUISITES
81 V V

-Implementation for Sp. Therapists V

-Implementation in Multihandicapped
/

-Expand Curriculum beyond 3-word

ut*-erance
6

EXPANSION OF P.F.C. (urriculum and/or

)casic format to other areaslof special

education

Region-Wide Training:

Materials prepared & Shared 11/9/ 11/10

(tapes, overheads, agendas) 81 81

.Surmary session to plan training 11/10 11/10

81 81

-Develop Agenda for 3-day training

at LCISD site ,

-Develop evaluation system to follow

new sites using P.F.C.

.
.

V

'

COMM'S

Well done, thorough.
Excellent follow-up
Comments from Sp.Ed.
Directors in Region &

fram School principals.

EXpand with LCISD Staff
training & supervision

Begin implementation
11/81 .

TA/LCISD Sp. Therapists

LCISDstaff to develop

with TA consultation

Excellen t preparation

by Arizona Consultants

Very Valuable

LCISD Staff, Cy Fair.ISD
Training scheduled 12/82

LCISD/Reg.IV/PFC Team

Continued
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November 10 & 11, 1981

PFC: TECHNICAL &at, VISIT ASSISTANCE

Staff Development/Regional Training

40
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11
'--1

g

9

Z

'°
P)
w
1-1

2

.

OCMENTS
,

In District Training/Stff Development:

4

,

,

V

V

V
l
V
V

V

.

,

TA/LCISD Staff

TA/LCISD Staff
TA consultation to
LCISD staff
TA
TA
TA
TA

.

TA/LCISD Staff
.

g

.Expansion to MH Settings,K-5.

'Intensive Training
PFC (Continuous)

Language Experience App. R & LA
Generalization of skills
(Conceptualize, gen. across settings)

Direct teaching tactics

:Dat4 Gathering and Analysis

%
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MONDAY

PROjECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION

11/30 - 12/3/81

8:00 a.m. Ottentation to Valencia

11:00 a.m.

12:00 NOON

1:00 p.m.

PROJECT FULL POTENTIAL
Berkeley, CA

Valencia Adaptive Education Center

Drexel and Campell
Phone 294-1411
Project Phone 889-8636

Introduction to Staff

Slide Tape Presentation:

"WELCOME TO MY WORLD"

Overview of Model Components

Philosophy & Rationale

The Process of Assessment

ABACUS
I.E.P.

LUNCH BREAK

The Curriculum
1) Group Program Fo,Tat
2) Individual Program Format

2:30 p.m. Orchestrating the Classroom

PROJECT FIRST CHANCE STAFF:

ET. Jeanne McRae McCarthy, Director

Dr. Sharon Vaughn, Assistant Director

Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Clasroom Teacher



PROJECT FIRST CHANCE

TRAINING SESSION

TUESDAY
8:00 a.m.

10:00 a.m.

Introduction to Data Monitorin S stem

1) Introduce Sam -Sample's Clipboard

2) Communication Inventory
3) Reinforcement Inventory
4) Individual Programs

VTR.- Presentation:
"INVISIBLE OBSERVER"

Group Assignment.

1) I.E.P.

1100 a.m. Discuss Group Programs

12:00 NOON

1:00 p.m.

Procedures for taking data

VTR - 1M - Group Programs

LUNCH BREAK

Discuss Individual Programs

Procedures for taking data
Introduce 11-2

Introduce 11-3

Baseline
Daily dati taking
Daily updating
Probing
Ending a program
Maintenance
Graphing

J



PROJECT FIRST CHANCE

TRAINING SESSION

WEDNESDAY
8:00 a.m. Individual Assignment

1) Prepare Mr-2

Prepare 11-3

VTR - 214 - Individual Program

2) Set up Materials for

Individual and Group Prograns

3) :Bble Playing

VTR - Data Collection

11:00 a.m.
Questions and Answers

11:30 a.m. LUNCH BREAK

1:00 p.m.
Introduction to Behavior

Management

2:15 p.m.
Continuation of Behavior Management

Interfering Behaviors
M-4a
M-5
M-5a
Levels of Reinforcement

4



PROJECT FIRST CHANCE
TRAINING SrSSION

THURSDAY

8:00 a.m.

9:00 a.m.

Review Assignment

Independent Assignment

1) Prepare M-2
Prepare M-3

2) Set up materials for a program

Introduction to Language Curriculum

Communication Sample

12:00 NOON. LUNCH BREAK

1:00 p.m.

2:00 p.m.

3:00 p.m.

Points on Home Programming

End of the year transparencies

Mut happens to the data?

Why is the data important?

Review total process

Questions & Answers

Evaluation



LAMAR CONSOLIDATED INDEPENDENT SCHOOL DISTRICT
ADMINISTRATION BUILDING
930 EAST STADIUM DRIVE
ROSENBERG. TEXAS 77471

AREA CODE 713 342-5521

MARCIA VOGELSANG
DiAtctox, Speciat Education

December 16,1981

M. Genevieve Gallardo
Department of Special Education
College of Education
University of Arizona

Tncson, Arizona 85721

Dear Genevieve:

Please excuse the delay in relating this information to you concerning the

training Vicki and I did on October 19, 20, 21.

NAMES:
Ellie Madison Region IV Early Childhood Consultant

Kathy Mbody Supervisor for Infant Stimulation Program,

RichmondState School

Davis Werlla Supervisor, Regular Education Lamar C.I.S.D.

Eva Hardy Supervisor, Regular Education Lamar C.I.S.D.

Evie Beasly Special Education Counselor, Lamar C.I.S.D.

Enclosed is a copy of our training schedule. We are projecting that we will

he training one school district in January and another in February. I'll

get you the information after the fact. Have a marvelous holiday!

Sincerely,

ez/AfAzez,
Kathy DeGroff

enclosure



8:30 - 9:00

9:00 - 10:00

10:00 - 10:30

10:30 - 11:30

11:30 - 12:30

12:30 1:00

.1:00 - 2:00

2:15 - 3:30

8:30 - 10:30

10:30 - 11:30

11:30 - 12:30

PROJECT FIRST CHANCE TRAINING SCHEDULE

DAY ONE

Introduction
Components--
Review Philosophy

ABACUS--practice in

Guided Observation in Classroom

Assessment to I.E.P.

LUNCH

Visit with Teachers

Orientation to Curriculum--individual, group

What's different about this curriculum?

--Principles of learning
--Principles of data collection

Group Programming
--Data Sheet

--Demonstration
--Select program to run

DAY TWO

Review group program/prepare for instruction

Run program
Set up another group

Language Curriculum
--Bloom and Lohey Model
--Scope and Sequence Chart

LUNCH

12:30 - 1:00 Visit with Teachers

1:00 - 2:15 Individual Programming
--Setting up a clipboard

--Data Sheet--M-3
--Demonstration
--Review clipboards--select program to run

2:15 - 2:30 Travel to Terry Highscheol

2:30 - 3:.JU Spotting Fl.m

Film of Individual Programming



8:30 - 10:30

Page 2of2

PROJECT FIRST CHANCE TRAINING SCHEDULE

DAY THREE

Run indSvidual programs (2) + baseline

Observe circle timespotting_
Set up a "mock" clipboard

10:30 - 11:30 Reducing interfering behavior

11:30 - 12:30 LUNCH

12:30 - 1:00 Visit with Teachers

1:00 - 1:45 --Data Evaluation--Instructional Decisions

--L.C.I.S.D. 1981 Data

2:00 - 3:15 Plan implementation timeline and procedures

--Review daily schedule
--Develop imPlementation timeline - -

3:15 - 3:30 Critique of Training



Technical Site Visit

Proposed Schedule
November 9 & 10, 1981

r

Consultant Monday Tuesday
.

Materials Needed

--.1

8:00 - Welcoming 8:00 - Adm. Bldg. 1: Blatk copy of Home

9:00 - Lee-TE.C. 9:00 - Lee--K-3 Progiam padket

10:00 - Bowie-- Principal

K/MH Meeting 2. Filmr-Invisable

McCarthy 11:00 - Lunch 11:30 - Lunch with ObserVer (Spotting)

12:00 - Travel to trainers & .

.

Houston
.
K debreifing 3. FilmIndividual

1:00 - Region TV (10 persons) Training Units
f 13f 1.71. 2:30 - B.C. Staff

75 to 100 Meeting 4. Materials needed for ..-

EXpected (10 persons) Awareness Session

5. Training materials for

8:00 - Welcoming 8:00 - Socialila: Communication Section

9:00 - Observation
11:00 - Lunch

/ tion
, .

Traaming 6. Wbrksheets for Guided

12:00 - Observe 9:00 - Visit IC Observation

K at Lee Classrooms

1:00 Discuss K. 11:30 - Lunch 7. Kindergarten Materials

V ughn implementa-
tion with

Meeting with
trainers & R

that would help us
Eacilitate implementation

Coordina-
tors

(101riefing

2:30 - B.C. Staff

(modified data sheets)

2:45 - K teachers
meetin0H
teachers
(35 persons)

Meeting. 8. Additional items to

consider
.

-Video Tapes for review
1

.Screening materials

8:00 Welcoming 8:00 - Training in

9:00 - Lee, E.C.

observation
and lunch

Socializa-
tion Section

9:00 - Technical

Materia1s.used for
training

12:00 - Discussion
with E.C.
Staff

Assistance
Training,
Methods &

-Handouts for sessions,
Vs in boxes on schedule

(8 persons) Materils

C1Pllardo 1:00 - Continue (5-7 persons)

Technical
Assistance

11:00 - Meet 4ith
tairrs

'to EC Staff 2:30 - E.C. Staff

2:15 - Meeting,with - meeting

MH, Sp.T and (.10 persons) .

E.C. Staff
on Ccamunica
tion Section

,

.



Awareness Session on Project First Chance

Presenter: Dr. )pean McCarthy; University of Afizona

Date: November 9, 1981

Time: 1:00 p.m. - 4:00 p.m.

Location: Region IV Education Service Center
7200 West Tidwell
Houston, Texas

-- Administrators, support personnel and diagnosticians working with the
Early Childhood age handicapped student as well as directors or supervisors

of elementary education are encouraged to attend.

Lamar Conso)idAied Independent School District's Project First Chance will

provide training in their district for any interested personnel. Technical

assistance will be provided by Ellie Madison, Early Childhood Consultant,

Region IV to participating districts.

Lamar has also expanded the original PFC curriculum into their kindergarten

classes this year.

If you have any questions please contact Ellie Madison, Early Childhood

Consultant at 462-7708.

orosikI I/I In. 1/... W.* 120144 Vort 11221



Tuesday

)

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

PROGRAM

TRATNING SESSION

2/9/82

6:30 - 7:00 p.m. Dinner

7:00 - 9:00 p.m. Fun Activities that Teach

"--".......

PROJECT FIRST CHANCE STAFF:

Guest Speakers:

Saundra Wood

Kay Huber

Dr. Jeanne McRae McCarthy, Director

Dr. Sharon R. Vaughn, Assistant Director

Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher
Betty Ball, Project Secretary



*PROJCET FIRST,CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

PROGRAM

TRAINING SESSION

or s op
Bisbee, Arizona
July 9, 1982

FRIDAY, JULY 9

9:00

9:20

9:50

- 9:20

- 9:50

-12:00

a.m.

a.m.

a.m.

Introductions

Welcome to My World

Introduction to Assessment
1. Criterion referenced vs.

formed referenced testing

2. ABACUS Introduction

3. ABACUS Role-Playing

12:00 - 1:00 p.m. LUNCH

1:00 - 1:30 p.m. CAN DO - CANNOT DO
(Goal Setting)

1:30 - 3:00 p.m. Introduction to the Curriculum

*PROJECT FIRST CHANCE STAFF:
Dr. Jeanne McRae McCarthy, Director
Dr. Sharon Vaughn, Assistant Director
Genevieve Gallardo, Coordinator of Personnel Development
Angela Roll, Classroom Teacher
Betty Ball, Project Secretary

3 'J.)



Wednesday

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

.AIN..... PROGRAM

TRAINING SESSION
12/2/81

6:30 - 7:00 p.m. Dinner

7:00 - 9:00 p.m. Behavior Problems in the Classroom:

A Panel Discussion

PROJECT FIRST CHANCE staff:
Dr. Jean McRae McCarthy, Director
. Shari Vatin, Assistant Director
Genevieve Callarde, Coordlnator of Personnel Development

Angels, Roll, Classroom Teirher



TUESDAY

4/12/82

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION

1/12-14/82

Introduction and Overview (Large Group)

Slide Tape Presentation:

"Welcome to My World"

Overview of Model Components

Philosophy and Rationale

The Process of Assessment (Small Group)

ABACUS

Lunch Break

ABACUS (Small Group)

Review items
Administer ABACUS items

Developing an I.E.P. (Large Group)

Introduction to I.E.P.

Introduction to Curriculum

Sample I.E.P.

I.E.P. A3sigpment (Small Group)

PROJECT FIRST CHZCE STAFF:
Dr. Jeanne ncRae McCarthy, Director

Dr. Sharon Vaughn, Assistant Director

Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Cla,zsroon Teacher



WEDNESDAY
1/13/82 Introduction to Data Monitoring System

1) Introduce Sam Sample's Clipboard

2) Communication Inventory

3) Reinforcement Inventory

4) Individual Programs

Discuss Individual Programs

Procedures for taking data

Introduce modified data sheet

Baseline

Daily data

Daily updating

Probing

Ending a Program

Maintenance

Lunch Break

Continuation of Individual Programs

Set up sample baselines

Role playing

Introduction to Communication

(Small Group)

(Small Group)



THURSDAY
1/14/82 Review of Data Collection

Toilet Training Program

Classroom Management

Lunch Brolk

Activities for the Classroom

Confidentiality of Records
i.c.-

Total Review

4

30 I

(Large Group)



rity

ARIZONA BEHAVIOR ANALYSIS MOI:EL
PROGRAM

TRAINING SESSION
10/6/81

6:00-6:20 p.m. Introduction Susie Peterson

6:20-6:50 The Assessment Process Shari Vaughn
Genevieve Gallardo

I. Introduction to Assessment

a) Purpose of AssessMent

b) Criterion Referenced Testing

c) Attending Behaviors During
Assessment

6:50-7:20 II. A.B.A.C.U.S.

a) Introduction to the ABACUS:

The Areas of Skill Development

b) Face Sheet

c) Explanation of Items on

Assessment Sheet

7:20-7:30 BREAK

7:30-8:10 III. Guidelines for Administering the

ABACUS (Small Group)

a) Classroom Setting

b) Reinforcement

c) Where to Begin Testing

d) Administering the ABACUS

8:10-8:20 IV. Scoring the ABACUS

a) Complete Scoring of Face Sheet

b) Analyzing Test Results

c) Using Results for Instructional Purposes

PROJECT FIRST CHANCE STAFF:
Jeanne McRae McCarthy, Ph.D., Director

Sharon R. Vaughn, Ph.D., Asst. Director

Genevieve Gallaruo, Coordinator of

Personnel Development

TACC STAFF:
Susie Peterson, Coordinator of

EIP Program



S.

-ars

Tuesday

2/16/82

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

PROJECT FIRST CHANCE STAFF:
Dr. Jeanne McRae McCarthy, Director

Dr. Sharon R. Vaughn, Assistant Director

Genevieve Galiardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher
Betty Ball, Project Secretary

TRAINING SESSION
2/16-19/82

Orientation to Valencia

Valencia Adaptive Education Center
Drexel and Campbell
Phone 294-1411
Project 889-8636
Universipy Office - 626-3248

Introduction to Staff

Slide Tape Presentation:
"Welcome to My World"

Overview of Model Components
Philosophy & Rationale

The Process of Assessment

Criterion vs Norm-Referenced
Testing
ABACUS

Lunch Break

Introduction to IEP

UP Writing

The Curriculum

1) Group Program format
2) Individual Program format

Orchestrating the Classroom



PROACT FIRST CHANCE
TRAINING SESSION

WEDNESDAY
Individual Assignment

1) Prepare M-2

Prepare M-3

'rm.- 2M - Individual Program

2) Set up Materials for
Individual and Group Programs

3) Role Playing

VTR - Data Collection

Questions and Answers

LUNCH BREAK

Introduction to Behavior

Management

Continuation of Behavior Management

Interfering Behaviors
M-4a
M-5
2+-5a

Levels of Reinforcement



PROJECT FIRST CHANCE

TRAINING SESSION

THURSDAY
Review Assignment

Independent Assignment

1) Prepare M-2
Prepare M-3

2) Set up materials for a program

Teach Program

Question & Answer

Communication

VTR - COMMUNICATION SAMPLE

LUNCH BREAK

Introduction to Language Curriculum

Continuation of Language Curriculum



PROJECT FIRST CHANCE
TRAINING SESSION

0
Friday
2/19/82 Independent Data Monitoring Assignments

Prepare M-2 .

Prepare M-3



ARIZONA BEHAVIOR ANALYSIS. MODEL

PROGRAM

TRAINING SESSION
10/6/81

6:00-6:20 p.m. Introduction Susie Peterson

6:2G-6:50

6:5G-7:20

The Assessment Process

I. Introduction to Assessment

a) Purpose of Assessment

b) Criterion Referenced Testing

c) Attending Behaviors During
Assessment

II. A.B.A.C.U.S.

a) Introduction to the ABACUS:

The Areas of Skill Development

b) Face Sheet

c) Explanation of Items oh

Assessment Sheet

7:20-7:30 BREAK

7:3G-8:10 III. Guidelines for Administering the

ABACUS (Small Group)

a) Classroom Setting

b) Reinforcement

c) Where to Begin Testing

d) Administering the ABACUS

Shari Vaughn '

Genevieve Gallardo

8:10-8:20 IV. Scoring the ABACUS

a) Complete Scoring of Face Sheet

b) Analyzing Test Results

c) Using Results for Instructional Purposes

PROJECT FIRST CHANCE STAFF:
Jeanne McRae McCarthy, Ph.D., Director
Sharon R. Vaughn, Ph.D., Asst. Director
Genevieve Gallardo, Coordinator of

Personnel Development

TACC STAFF:
Susie Peterson, Coordinator of

EIP Program



MONDAY

SELLS

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION

11/2-5/81

8:00 a.m. Orientation to Valencia

1

V.Iencia Adaptive Education Center.
Drexel and Campbell
Phone 294-1411
Project Phone 889-8636

Introduction to Staff

Slide Tape Presentation:

"WELCOME TO MY watur

Overview (15 Model Components

Philosobhy & Rationale

11:00 a.t. The Process of Assessment

ABACUS
I.E.P.

12:00 NOON LUNCH BREAK

1:00 p.m. The Curriculum
1) Group Program Format
2) Individual ProgramkFormat

2:30 p.m. Orchestrating the Classroom

PROJECT FIRST CHANCE STAFF:
Di. Jeanne McRae McCarthy, Director
DT. Sharon Vaughn, Assistant Director

Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher



PROJECT FIRST CHANCE

TRAINING SESSION

TUESDAY
8:00 a.m. Introduction to Data Monitoring System

1) Introduce Sam Sample's Clipboard,

2) Communication Inventory
3) Reinforcement Inventory
4) Individual Programs

VTR - Presentation:
"INVISIBLE OBSERVER"

10:00 a.m. Group Assignment

1) I.E.P.

11:00 a.m. Discusg Group Prograns

Procedures ior taking data

VTR - 1M - Group Programs

LUNCH BREAK12:00 NOON

1:00 p.m. Discuss Individual Programs

Procedures for taking data

Introduce M-2
Introduce M-3
Baseline
Daily data taking
Daily updating
Probing
Ending a program

Mainteliance

Graphing

I.

3;jj



PROJECT FIRST CRANCE

TRAINING SESSION

WEDNESDAY
8:00 a.m. Individual Assignment

1) Prepare 14-2

Prepare M-3

VTR - 2M - Individual Program

2) Set up Meterials for
Individual and Group Programs

3) Role Playing

7TR - Data Collection

11:00 a.m. Questions and Answers

11:30 a.m. LUNCH BREAK

1:00 p.m. Introduction to Behavior

Menagement

2:15 p.m. Continuation of Behavior Management

Interfering Behaviors
24-4a

M-5a
Levels of Reinforcement



PROJECT FIRST CHANCE
TRAINING SESSION

8:00 a.m.

9:00 a.m.

Review Assignment

Independent Assignment

1) Prepare 147.2

Prepare 147.3

2) Set up materials for a program

Introduction to Language Curriculum

Communication Sample

12:00 NOON LUNCH BREAK

1:00 p.m.

2:00 p.m.

3:00 p.m.

Points on Home Programming

End of the year transparencies

What happens to the data?

Why is the data important?

Review total process

Questions & Answers

Evaluation

"'r -11r1
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Project ENRICH
2555 N. Stapley Dr.
Mesa, Ai 85203

Dr. Shari Vaughn
Project First Chance Outreach
Department of Special Education
College of Education
University of Arizona

Tucson, AZ 85721

Dear Shari,

We enjoyed having the opportunity to observe the First Chance

program and to interact with you and your staff.

We look forward to meeting with you on December 14th and 15th

for technical assistance in your data collection/curriculum components.

I have made reservations at the Best Western Mezona at 250 W.

Main, Mesa. (602) 834-9233. The rate is $35/night.

I have also included a map showing you how to get to the project

site.
We look forward to seeing you on December 14th.

LS/kj

1

Sincerely,

eslie Small
Program Specialist
Early Childhood
Project ENRICH



FRIDAY

PROJECT FIRST CHANCE

S H OLE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION
11/6/81

8:00 a.m. Orientation to Valencia

Valencia Adaptive Education Center
Drexel and Campbell
Phone 294-1411
Project Phone 889-8636

Introduction to Staff

Slide Tape Presentation:

"WELCOME TO MY WORLD"

Overview of Model Components
Philosophy & Rationale

10:00 a.m. The Process of Assessment

ABACUS

12:00 NOON LUNCH BREAK

1:00 p.m. I.E.P.

Developing an I.E.P.

Use of Curriculum

2:30 p.m. Group Assignment

Sample Face Sheet

PROJECT FIRST CHANCE STAFF:
Dr. Jeanne McRae McCarthy, Director
Dr. Sharon Vaughn, Assistant Director
Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher

3



PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION

Orientation to Valencia

44 Valencia Adaptive Education Center
Drexel and Campbell
Phon 294-1411
Project Phone 889-8636

Introduction to Staff

Slide Tape Presentation:

"WELCOME TO MY WORLD"

Overview of Model Components
Philosophy & Rationale

The Process of Assessment

ABACUS

PROJECT FIRST CHANCE STAFF:
Dr. Jeanne McRae McCarthy, Director
Dr. Sharon Vaughn, Assistant Director
Genevieve Gallardo, Coordinator of Personnel Development
Angela Roll, Classroom Teacher



4

FIRST PRIORITY

'I

A FOLIC r.!:\REESS CCIFERE1E ON THE Ui\VET 4EEDS T PRESCHOOL CHILDREN 0-5

IT'S THEIR FIRST CFMCE

IS IT YOUR FIRST PRIORIll'?
. k. _ 3-1 -1--

4



PROJECT FIRST CHANCE
ARIZONA BEHAVIOR ANALYSIS MODEL PROGRAM

TRAINING SESSION

9/8/81 9/11/81

TUESDAY
9/8/81

WEDNESDAY
9/9/81

9:00 a.m.

9:00 a.m.

PROJECT FIRST CHANCE STAFF:

Dr. Jeanne McCarthy, Director

Dr. Sharon Vaughn, Assistant Director

Introduction of Staff

Slide Tape Presentation:

"Welcome to My World"

Overview of Model Components Jeanne McCarthy

Philosophy and Rationale

The Process of Assessment

ABACUS

I.E.P.

Group Activity

Questions and Answers

Review of I.E.P.

The Curriculum

1) Group Program Format

2) Individual Format

Introduction to Data Monitoring

1) Introduce Sam Sample's Clipboard

2) Communication Inventory

3) Reinforcement Inventory

4) Individual Data Sheet

Questions and Answers

Genevieve Gallardo, Coordinator
Angela Roll, Classroom Teacher

'



IN

THURSDAY
9/10/81. 9:00 a.m. Group Assignment

Discuss Individual Programs

Procedures for taking data

Introduce 147.3

Baseline

Dateline

Daily Data Taking

Daily Updating

Probing

Ending a Program

Nhintenance

I Data Collection Sample

FRIDAY
9/11/81 9:00 a.m. Review Individual Programs

VTR

Introduction to the Language Curriculum

Review Total Process

Evaluation



MONDAY

*PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

PROGRAM

TRAINING SESSION

9/14-18/81

7:45 a.m. Meet at Motel

Septem er

8:00 a.m. Orientation to Valencia

11:00 a.m.

Valencia Adaptive Education Center

Drexel and Campbell
Phone 294-1411
Project 889-8636

Inixoduction to Staff

Slide Tape Presentation:
"WELCOME TO MY WORLD"

Overview of Model Components
Philosophy & Rationale

The Process of Assessment
ABACUS
I.E.P.

12:00 NOON LUNCH BREAK

1:00 p.m. The Curriculum
1) Group Program Format
2) Individual Program Format

2:30 p.m. Orchestrating the Classroom

IBROJECT FIRST CHANCE STAFF:
Dr. Jeanne McRae McCarthy, Director

Dr. Sharon Vauon, Assistant Director
Genevieve Callardo, CoordLnator of Personnel Development
Angela Roll, Classroom Teacher

3 ' ,



PROJECT FIRST CHANCE

TRAINING SESSION

TUESDAY
8:00 a.m. Introduction to Data Monitoring System

1) Introduce Sam Sample's Clipboard

2) Communication Inventory
3) Reinforcement Inventory
4) Individual Programs

VTR - Pxesentation:
"INVISIBLE OBSERVER"

0

10:00 a.m.

11:00 a.m.

Group Assignment

1) I.E.P.

Discuss Group Proerams

Procedures for taking data

VTR - 1M - Group Programs

12:00 NOON LUNCH BREAK

1:00 p.m. Discuss Individual Programs

Procedures for taking data
Introduce M-2
Introduce M-3
B'aseline
Daily data taking
Daily updating
Probing
Ending a program
Maintenance
Graphing



PROJECT FIRST CHANCE

TRAINING SESSION

WEDNESDAY
8:00 a.m. Individual Assignment

1) Prepare M-2

Prepare 11-3

VTR - 211 - Individual Program

2) Set up Materials for

Individual and Group Programc

3) Role Playing

VTR - Data Collection

11:00 a.m.
Questions and Answers

11:30 a.m. LUNCH BREAK

1:00 p.m.
Introduction to Behavior

Management

2:15 p.m.
Continuation of Behavior Management

Interfering Behaviors

M-4a
M-5
M-5a
Levels of Reinforcement



PROJECT FIRST CHANCE
TRAINING SESSION

THURSDAY

0

8:00 a.m. Review Assignment

Independent Assignment

1) Prepare M-2
Prepare M-3

2) Set up materials for a program

Teach Program

Question & Answer

9:45 a.m. Communication

12:00 NOON

1:00 p.m.

2:15 p.m.
,

1

VTR - COMMUNICATION SAMPLE

LUNCH BREkK

Introduction to Language Curriculum

Continuation of Language Curriculum

t.11 I



PROJECT FIRST CHANCE
TRAINING SESSION

110 FRIDAY
8:00 a.m. Points on Home Programming

9:00 a.m. End of the year transparencies

What happens to the data?

Why is the data importantf-

10:00 a.m.

11:30 a.m.

12:00 NOON

Review total

-\" -
Questiong"

Evaluation

LUNCH BREAK

process

Answers

-

( 3

4



Tuesday
2/23/82

Wednesday
2/23/82

I

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION
2/23-26/82

Introduction and Review

Overview of Model Components
PHilosophy and Rationale

Overview of Valencia School
Tour of the school

The Process of Assessment: Review

ABACUS: Review of Administration Techniques

LUNCH BREAK

The Process of Assessment: Review

ABACUS: How to Train Others

Developing and IEP: Review

Introduction to IEP
Introduction to Curriculum
Sample IEP ,

How to Train Others in IEP Development

.,

LUNCH BREAK

Introduction to Data Monitoring System

1) Introduce Sam Samples's Clipboard
2) Communication Inventory
3) Reinforcement Inventory
4) Individual Programs

PROJECT FIRST CHANCE STAFF:

Dr. Jeanne McRae McCaethy, Director
Dr. Sharon R. Vaughn, Assistant Director
Genevieve Gallardo, Coprdinator of Personnel Development

Angela Roll, 'Classroom Teacher
Betty Ball, Project Secretary



Thursday
2/25/82

Friday

2/26/82

NAVAJO HEADSTART
2/23-26/32 p. 2

Individual Programs

Procedurdfor Taking Data
Introduce Modified Data Sheet

Baseline
Daily Data
Daily Updating
Probing
Ending a Program

Maintenance

Lunch Break

Individual Programs/Group Programs

How to Train Others to U:ilize Individual

and Group Programs

Introduction to Communication

Toilet Training Program

Classroom Management

Lunch Break

Review of Procedures and Materials for How to Train

Others in Assessment, IEP Writing, Curriculum,

and Data Monitoring

j



PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION

1/12-14/82

0

TUESDAY
1/12/82 Introduction and Overview

Slide Tape Presentation:

"Welcome to My World"

Overview of Model Components

Philosophy and Rationale

Holiday Inn-klagstaff

(Large Group)

The Process of Assessment (Large Group)

Overview of Norm-referenced Testing

Overview pf Criterion-referenced Testing

Purpose Of ABACUS Assessment

Lunch Break

ABACUS

Review ItemS

Administer AEACUS Items

Score and Interpret ABACUS

PROJECT F3AST CHANGE STAFF:

Dr. Jeanne McRae McCarthy, Director

Dr. Sharon Vaughn, Assistant Director

Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher

(Small Group)



WEDNESDAY
1/13/82

THURSDAY
1/14/82

Review ABACUS

Developing an I.E.P.

Introduction to I.E.P.

Introduction to Curriculum

Lunch Break

I.E.P. Assignment

Determining I.E.P. Goals

Writing an I.E.P. - Abridged Form

Writing and I.E.P. - Standard Form

(Small Group)

(Large Group)

(Small Group)

Review of I.E.P. Process
(Small Group)

Moving from Assessment to I.E.P. Writing

Scoring and ABACUS/Writing and I.E.P.

Lunch Break

Introduction to Data Monitoring System (Large Group)

Introduce Sam Sample's Clipboard

Communication InventorY

ReinforcemeLt Inventory

Individual Programs



Technical

Proposed
November 9

SiLe Visit

Schedule
& 10, 1981

Consultant Monday Tuesday Materials Needed

McCarthy

8:00 Welcoming
9:00 - Lee--E.C.

10:00 Bowie--
K/MH

11:00 Lunch
12:00 - Travel to

Houston
1:00 - Region TV

AM1PENESS
75 to 100
Expected

8:00 - Adm. Bldg.
9:30 - --K-3

Principal
WNeting

11:30 - Lunch with
trainers &
K debr_fing
(10 persons)

2:30 - E.C. Staff
Meeting
(10 persons)

Vaughn

8:00 Welcoming
9:00 Observation

Lunch
11:0 Observe

K at Lee
1:00 - Discuss K.

implementa-
tion with
Coordina-
tors

2:45 - K teachers
meeting/ME
teachers
(35 persons)

AT LEE LLEM

Gallardo

8:00 -1 looming
9:00 Lee, E.C.

observation
and lunch

12:00 Discussion
with E.C.
Staff
(8 persons)

1:00 Continue
Technical
Assistance
to EC Staff

2:15 Meeting with
ME, Sp.T and
E.C. Staff
on Communica
tion Section

tr.E. at.M

8:00 - Socializa-
tion
Training

9:00 -

11:30 - Lunch
Meeting with
trainers & K

debriefing
2:30 - E.C. Staff

1,,teting.

110

8:00 - Training in
Socializa-
tion Section

9:00 Technical
Assistance
Training
Methods &
Materials
(5-7 persons)

11:z0 PAk.,et wdth

Trainers
2:30 E.C. Staff

Meeting
(10 persons)

1. Black copy of Home
Program packet

2. Film--Invisable
Observer (Spotting)

3. Filmr-Indiviaual
Training Units

4. Materials needed for
Awareness Session

5. Training materials for
Communication Section

6. Worksheets for Guided
Observation

7. Kindergarten Materials
that would help us
facilitate implementation
(modified data sneets)

8. Additional items to
consider

Video Tapes for review

'Screening materials

'Materials used for

training

-Handouts for sessions,
ff's in boxes on schedule



FRIDAY

'1

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION
11/6/81

8:00 a.m. Orientation to Valencia

10:00 a.m.

12:00 NOON

1:00 p.m.

2:30 p.m.

I
P. H. PRESCHOOLERS

Valencia Adaptive Education Center
Drexel and Campbell
Phone 294-1411
Project Phone 889-8636

Introduction to St ff

Slide Tape Presentation:

"WELCOME TO MY WORLD"

Overview of Model Components
Philosophy & Rationale

The Process of Assessment

ABACUS

LUNCH BREAK

I.E.P.

Developing an I.E.P.

Use of Curriculum

Group Assignment

Sample Face Sheet

PRCJECT FIRST CHANCE STAFF:
Dr. Jeanne McRae McCarthy, Director
Dr. Sharon Vaughn, Assistant Director

Genevieve Gallardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher

kUK



MONDAY

PROJECT FIRST CHANCE

ARIZONA BEHAVIOR ANALYSIS MODEL

TRAINING SESSION

12/7-10/81

k 8:00 a.m. Orientation to Valencia

Valencia Adaptive Education Center
Drexel and Campbell
Phone 294-1411
Project Phone 889-8636

Introduction to Staff

Slide Tape Presentation:

"WELCOME TO MY WORLD"

Overview of Model Components

Philosophy & Rationale

11:00 a.m. The Process of Assessment

ABACUS

I.E.P.

12:00 NOON

1:00 p.m.

LUNCH BREAK

The Curriculum
1) Group Program Format
2) Individual Program Format

2:30 p.m. Orchestrating the Classroom

PROJECT FIRST CHANCE STAFF:

Dr. Jeanne McRae McCarthy, Director

Dr. Sharon Vaughn, Assistant Director

Genevieve Callardo, Coordinator of Personnel Development

Angela Roll, Classroom Teacher

,"



PROJECT FIRST CHANCE

TRAINING SESSION

TUESDAY
8:00 a.m. Introduction to Data Monitoring System

1) Introduce Sam Sample's Clipboard

2) Communication Inventory
3) Reinforcement Inventory
4) Individual Programs

VTR Presentation:
"INVISIBLE OBSERVER"

10:00 a.m. Group Assignment,

1) I.E.P.

11:00 a.m. Discuss Group Programs

12:00 NOON

1:00 p.m.

Procedures for taking data

VTR 1M Group Programs

LUNCH BREAX

Discuss Individual Programs

Procedures for taking data

Introduce M-2
Introduce M-3
Baseline
Daily data taking
Daily updating
Probing
Ending a program
Maintenance
Graphing

3 ,)



PROJECT FIRST CRANCE

TRAINING SESSION

WEDNESDAY
8:00 a.m. Individual Assignment

1) Prepare 24-2

Prepare M-3

VTR - 214 - Individual Program

2) Set up Materials for
Individual and Group Prograns

3) Role Playing

VTR - Data Collection

11:00 a.m. Questions and Answers

11:30 a.m. LUNCH BREAK

1:00 p.m.
Introduction to Behavior

Management

2:15 p.m.
Continuation of Behavior Management

Interfering Behaviors
14-4a

M-5
M-5a
Levels of Reinforcement



PROJECT FIRST CHANCE
TRAINING SESSION

THURSDAY

8:00 a.m.

9:00 a.m.

Review Assignment

Independent Assignment

1) Prepare M-2
Prepare M-3

2) Set up materials for a program

Introduction to Language Curriculum

Communication Sample

12:00 NOON LUNCH BREAK

1:00 p.m.

2:00 p.m.

3:00 p.m.

Points on Home Programming

End of the year transparencies

What happens to the data?

Why is the data important?

Review total process

Questions & Answers

Evaluation



'Sierra Vista Workshop

1. Some parents choose to send their children to preschool. Some

parents choose not to send their children to preschool. Why

did you choose to send your child to preschool?

2. How do you know your child benefits from preschool?

3. If you were a preschool teacher, what kinds,of activities

would you provide?



! ! ! WELCOME ! ! !

TO THE

EDUCATIONAL INTERVENTION FOR PRESCHOOLERS

(E.I.P.)

PROGRAM

.,

3 :., ,



Day Care teachers play an important role in the overall education

of preschool children. You spend a great deal of Lime with the children and

are ware of skills that 'each child can or cannot perform. You know of specific

activities th chiidren enjoy and are using them in your teaching. As a

Day Care teacher, you are providing an important educational link between home

and future school programing.

The training pr,-)gram consists of many parts: Assessment, Child

Management Techniques, Educational Programs, Schedules, Individual and Croup

Teaching, Charting Progress, and Evaluation. Upon completion of the training

program, you will have enough information for planning and implementing well

rounded education programs for the Day Care children.

'Please remember - - anytime you have questions, the staff of

PROJECT FIRST CHANCE

will be happy to talk to you!

889-8636

Genevieve Gallardo

Shari Vaughn



INTRODUCTION TO ASSESSMENT AND SCREENING

),

the assessment of a child helps you..tol)get specific information

.'.>

on what the child can and cannot do. This information will help you to find

out where the child is in different areas such as Communication, Body Management,

Self-Care, Pre-Academics, and Socialpation skills.

From this information, you will need to make decisions on which skills

need to be taught, and where to start teaching with each child.
4-

-2-
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A.B.A.C.U.S.

ARIZONA BEHAVIOR ANALYSIS CRITERION UTILIZATION SCALE

The ABACUS is an assessment tool which has 209 items. These items

are included in five broad areas of the curriculum: Body Managemew-, Self-Care,

Communication, Pre-Academics, and Socialization.

The ABACUS gives a profile on each child's knowledge and skill in

each of the aboveldevelopmental areas. This information provides the starting

point for planning educational programs appropriate to each chi?d's needs..

The assessment gives specific information on what the child can and cannot do.

From this information, a list of "priority" needs are made for each child.

Decisions are then made on what skills need to be taught first. The ABACUS,

together with teacher/parent judgment, leads to appropriate curriculum planning

and teaching.



GUIDE FOR ADMINISTERING AND SCORING THE ABACUS

The primary goal of assessment is to obtain the highest possible

performance of the child. It is best to wait until the child is comfortable

and settled into the classroom. A corner of the classroom can be screened in

ort* r to maintain th child's attention.

A testing period of shorttime spans (5 to 15 minutes) has been found

most satisfactory.

.
It has been found helpful to assess all children in one developaental

area before moving into other areas.

Examle: The materials needed for Body Management can be made avai able

for all the children before the teacher moves into another

developmental area.

The order of testing the developmental areas can be varied with the

exception of Communication which is given last. The communication skills are

the Nost importa(t single element in the education of a young child. For this

reason, the Communication portion of the ABACUS is completed last in order to

obtain the highest performance from each child.

The AB.CUS is set up so that all necessary information for administering

the items is contained on each page. The criteria is spelled out, and the cue

40 is highlighnd in qu5tatiun marks. The cue must be used as directed. The data

record for pre/post testin, follows the cue. Scoring has been k4t to a simple

"-WI or "0" to show correct and incorrect responses.



IMPOR1ANt: While you arc admistering the items on the ABACUS, the child is

not reinforLed for correct or incorrect responses.

The teacher may, however, positively reiniorce attending behaviors,

remaining in seat, and task completion. Such phrases as: "You are ready to

work." - "I like the way you are sitting." - "you finished that one." may

be pseful during the assessment.

I

1,

,

,



WHIRE TO BEGIN TE,-;TING ((;UIDELINES)._

Guidelines dh where to begin testing will be gained from

teacher coservation.

It is not necessary to start with Item I in each developmental .

area. It is important to begin testing at a level where success will

be insured. Testing is continued until a child has 3 failures in

a row.

After completing each developmental area, the data for each item

is transferr2d to the white face sheet by drawing a connecting line

through the number corresponding to each item successfully completed.

No mark is made on items that were not correct.

Mark pre-test in green ink and post-test in red ink.

EXAMPLE:

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16

*

Teacher juk,mant on where to begin teaching is an IMPORTANT f'ctor

in the Assessment process.



PROJECT PROFILE: EDUCATIONAL INTERVENTION FOR PRESCHOOLERS (E.I.1-.)

.
In 1972, the President's Committee on Developmental Disabilities defined de-

velopmental disorders as tne classic condition plus any other conditions which are

likqy to prevent 3 cnild from achieving optimum growth and development in any of

the social, emotional, intellectual, language and physical realms considered singly

or in combination.

Project E.I.P. will begin to develop an awareness around parents and day care

center teachers of how to recognize the child with mild-to-moderate developmental

delays and to provide assessment information as well as educational progrAis in

order to help in reducing developmental delays, utilizing both parent training and

professional assistance.

Services provided through this program will begin to alleviate early learning

or adjustment problems -,c the preschool-age child (2-5 years) who regularly attends

a day care center in the City of Tucson.

The purpose of the project is fourfold:

1. To train parents and primary caregivers who work in day care centers

in identifying and caring for mild-to-moderate developmentally delayed

children.

2. Caregivers will be trained in developmental assessment and educational

programing by Project First,Chance staff. Project First Chance was

developed at the University of Arizona as a model for educating pre-

school handicapped children.. The model includes developmental assess-

ment tool (ABACUS) and a corresponding curriculum for the development

of Individual Educational Programs. The areas of programing ',nclude:

Fine and Gross motor, preacademics, socialization, self-help dnd com-

munication.

3. Parents of the targeted population will also receive training to sen-

sitize them to the special needs of their child and to provide them

with skills to teach their child at home.

4. diildren who need more intensive remediation or therapy than can be

offered by this program will be referred to appropriate community

agencies.

With tbe successful implementation of this program, we will endeavor to help

,each child to devElcp necessary developmental skills appropriate to his/her age st.,

that he/she can make the maximum contribution to society consistent with his/her

potential. -

SP:gr
TACC/10/8/80



TV
Tucson, Arizona 85716

PROJECT PROFILE: EDUCATIONAL INTERVENTION FOR PRESCHOOLERS (E.I.P.)

In 1972, the President's Committee on Developmental Disabilities defined de-

velopmental disorders as the classic condition plus any ci.:her coriditions which are

likely to prevent a child from achieving optimum growth and development in any of

the social, emotional, intellectual, language and physical realms considered singly

or in combination.

Project E.I.P. will begin to develop an awareness around parents and day .:are

center teachers of how to recognize the child with mild-to-moderate developmental

delays and to provide assessment information as well as educational programs.in

order to help in reducing developmental delays, utilizing both parent training and

professional assistance.

Seryices provided through this program will begin to.alleviate early learning

or adjustment problems of the preschool-age child (2-5 years) who regularly attends

a day care center in the City of TuCson.

The purpose of the project is fourfold:

1. To train parents and primarpcaregivers who work in day care centers

in identifying and caring for mild-to-moderate developmentally delayed

children.

2. Caregivers will be trained in developmental assessment and educational

programing by Project First Chance staff. Project First Chance was

developed at the University of ArizoRg as a model for educating pre-

school handicapped children.. The model includes developmental assess-

ment tool (ABACUS) and a corresponding curriculum for the development

of Indiviival Educational Programs. the areas of programing include:

Fine and iiross motor, preacademics, socialization, self-help and com

municatioi.

3. Parents of the targeted population will also recOve training to sen-

sitize them to the special needs of their child and to provide tnem

with skills to teach their child atliome.

4. Children who need more intensive remediation or therapy than can be

offered by this program will be referred to appropriate community

agencies.

With the successful implementation of this program, we will endeavor to help

each child to develop necessary developmental skills apprcpriate to his/her age so

that he/she can make the maximum contribution to society consistent with his/her

potential.

SP:gr
TACC/10/8/80.



NINNIMMIMP.17.FFIPer
Tucson, Arizona 85716

PROJECT PROFILE: EDUCATIONAL INTERVENTION FOR PRESCHOOLERS (E.I.P.)

In 1972, the President's Committee on Developmental Disabilities defined de-
velopmental disorders as the classic condition plus any other conditions which are
likely to prevent a child from achieving Optimum growth and development in any of
the social, emotional, intellectual, language and physical realms considered singly
or in coMbination.

Project E.I.P. will begin to develop an awareness around parents and day care
center teachers of how to recognize the child with mild-to-moderate developmental
delays and to provide assessment information as well as educational programs.in
order to help in reducing developmental delays, utilizing both parea training and
professional assistance.

Services provided through this program will begin to alleviate early learning

.or adjustment problems of the preschool-age child (2-5 years) who regularly attends

a day care center in the City of Tucson.

The purpose of the project is fourfold:

1. To train parents and primary caregivers who work in day Care centers
in identifying and caring for mild-to-moderate developmentally delayed

children.

2. Caregivers will be trained in developmental assessment and educational
programing by Project First Chance staff. Project rirst Chance was

developed at the University of Arizona as a model for,educating pre-
school haldicapped children.. The model includes developmental assess- ,

ment tool (ABACUS) and a corresponding curriculum for the development

'dual Educaticnal Programs. The areas of programinginclude:
Fine and'Gross motor, preacademics, socialization, self-help and com-

munication.

3. Parents of ale targeted population will also receive training to sen-
sitize them to the special needs of their child and to provide them

with skills to teach their child at home.

4. Children who need more intensive reMediation or therapy than can be
offered by this program will be referred to appropriate community
agencies.

With the successful implementation of this .program, we will endeavor to help

each child to develop necessary developmental skills appropriate to his/her age so
that he/she can make the maximum contribution to sociey consistent with his/her

potential.

SP:gr
TACC/10/8480



PROJECT E.I.P. SCHOOLS

A MOUNTAIN Director; Barbara Hill

1665 S CHOLLA ( 13)

882-3872

EL PUEBLO Director: Chris White

101 W Irvington (14)

294-5549

EL RIO Director: Mary Moraga

1390 W Speedway (05)

623-5912

MANPOWER Director: Pearlie Pridett

745 M 5 Ave (05)

791-9460

MENLO PARK Director:Maria Castro

150 S Westmoreland (05)
882-0523

,

PASCUA Director: Eva Montez

2265 N Calle Central (05)

623-3817

PEGGY'S DAY CARE Director: Peggy Bromley

800 S Tucson (16)

624-7626

CHILDREN"S LIVING AND LEARNING
Director: Jane Will;ey

3025 N Winstel (16)

327-1929

UNITED CHILD CARE Director: Paula Hokanson

2199 E 36 ST (13)

623-4454

/



APPFNDIX B

LOG OF PARTICIPANTS TRAINED
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PARTICIPANT REGISTRATION

TITLE OF ACTIVITY PROJECT rIRST CHANCE TRAINING DATE 12/7-10/81

LOCATION VALENCIA ELEMENTARY LOORDINATOR P.F.C.

PROJECT PARKER HEAD START

NAME SCHOOL POSITION
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PARTICIPANT REGISTRATION

7)-TITLE OF ACTIVITY DATE I c2S-g 8=31
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PARTICIPANT REGISTRATION

TITLE OF ACTIVITY-A6-, Ct

LOCATION-Vail

PROJECT ,L:4:S

DATE_

COORDINATOR PPII,

,

NAME SCHOOL POSITION
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\. EDUCATION SERVIC( tINliRz,RIGION VI

PARTICIPANT REGISTRATION

TITJ..E OF ACTIVITY
PROJECT FIRST CHANCE TRAINING

,

02,11- -51

DATE JULY 31,1981. :
. \,

LOCA ION ESC, Region VI, Huntsville, Texas COORDINATOR Al Stewart

NAME

..... .... . _

POSITION
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PARTICIPANT REGISTRATION

TITLE OF ACA/ITY pRoJTC7 FTRsT CBANCF TRATNTV1 DATE 11130 -19/3/81

LOCATION VALENCIA SCHQQL COORDINATOR P.F.C.

PROJECT PROJECT FULL PoTENTIAL

SCHOOL POSITION



PARTICIPANT REGISTRATION

TITLE OF ACTIVITY nal= FIRST CHANCE IRAINIUG DATE Sept.21-25

41// LOCATION VATFNCT'A FIFYPNTARY SCEOOL COORDINATOR PROJECT FTRST CHANCE/
FT.WORTH TEXAS

..-

l. , 3 .., ,



Workshop:

date :

Train r:

,.STAFF SIGNATURE FORM

62-,

..tc-u_L-,-Qj ,r-1o..

jihe listed staf f have received the above ty_ainiag..
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MOHAVE VALLEY SCHOOL DISTRICI,

PROJECT FIRST CHANCE OUTREACH MODEL

Participation in the Project'First Chance Interactive Outreach Project involves the folldOing

responsibilities for PROJECT FIRST CHANCE and the MOHAVE VALLEY SCHOOL DISTRICT.

PROJECT FIRST CHANCE

RESPONSIBILITIES

MOHAVE VALLEY SCHOOL DISTRICT

RESPONSIBILITIES

Provide curriculum guides, and assessment

materials for each training participant.

(5 sets)

Yrovide three days of training for the

Mohave Valley School District Preschool

handicapped Program Director, teacher,
teacher aide, language specialist, and

language specialist aide.

Provide two follow-up on site training

visits to Mohave Valley School District

Preschool Handicapped classroom.

Provide technical assistance,by
telephone and mail as specific
requests are made.

Provide Mohave Valley School District

Preschool Handicapped Program Director

with analysis of student progress reports.

Utilize the MOHAVE VALLEY SCHOOL DISTRICT

,f/RESCHOOL HANDICAPPED PROGRAM consisting

of a minimum of 6.students, between the

ages of 3-5 to serve as'a model demonstra-

tion program.

Replicate the follwoing components of PROJECT

FIRST CHANCE MODEL for the school year 1981-82:

1. Criterion-heferenced Assessment (ABACUS)

.2. Individual Education Plan (ItE.P.)

3. Modified Systematic Data Monitoring System

4. Curriculum Format and Core Content

a) Individual Programs

b) Group Programs

5. Child Progress.Evaluation

a) Pre-Post ABACUS
b), Individual and Group Programming Data

Release classroom teacher aide, language speci-

list and language aide for three days of train-

ing in Mohave Valley, AZ. (Sept. 14-16, 1981)

Reproduce PROJECT FIRST CHANCE training

materials for classroom, as needed.

Provide transportation and perdiem for two

PROJECT FIRST CHANCE personnel providing on-

site training

Request additional technical assistance from

PROJECT FIRST CHANCE personnel as needed.



STATEMENT'OF COMMITMENT

We igree to meet the responsibilites outlined and to coordinate wit. PROJECT

FIRST CHANCE AND THE MOHAVE VALLEY SCHOOL DISTRICT.

Jeanne McRae McCarthy, Ph.D. Harry Norris

Director Director

PROJECT FIRST CHANCE MOHAVE VALLEY PRESCHOOL.HANDICAPPED PROGRAM

..
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,., - 393
,

, t

.,



PROJECT AMOR

PROJECT FIRST CHANCE OUTREACH MODEL

Participation in the Project First Chance Interactive Qutreach Project involves the

following responsibilities for PROJECT FIRST CHANCE and the PROJECT AMOR PROGRAM.

PROJECT FIRST CHANCE

RESPONSIBILITIES

PROJECT AMOR

RESPONSIBILITIES

Provide curriculum guides, and',

assessment materials for each

training participant. (4 sets)

Provide four days of training

(41/2 hours each day) for the

PROJECT AMOR Program Director,

two teacher assistans, and

one observer. (Sept.4:84.11, 1981)

Provide two follow-up on site

training visits to both PROJECT

AMOR preschoci classtooms.

1. Oct. 8, 1981
N.W. Neighborhood Center

2. October 9, 1981
House of Neighborly Services

Provide technical assistance by

:`-telephone and mail as specific

re%uests are made.

Provide PROJECT AMOR Program

Director with analysis of

student progress reports.

Utilize the PROJECT AMOR Program consisting

of a minimum of 6 students, between the

ages of 3-5 tJ serve-as a model demonstra-

tion program.

Replicate the following components of

PROJECT FIRST CHANCE MODEL for the school

year 1981-82:

1. Criterion-Referenced Assessment (ABACUS

2. Individual Education Plan (I.E.P.)

3. Modified Systematic Data Monitoring

System

4. Curriculum Format and Core Content

a) Individubl Programs

5. Child Progress Evluation

a) Pre/Post ABACUS

Release two teac4er assi3tants,one observer

and the PROJECT AMOR Prc4ram Director for_:

four days of training. (Sept. 8-11, 1981)

Provide student progress data for analysis

by PROJECT FIRST CHANCE.

Reproduce PROJECT iIRST CHANCE training

materials for classroom, as needed.

Request additional technical assistance

from PROJECT FIRST CHANCE PERSONNEL, as

needed.
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STATEMENT OF COMMITMENT

We agree to meet the responsibilities outlined and to coordinate with

PROJECT FIRST CHANCE and the PROJECT AMOR PROGRAM.

)rr
Je ne McRae McCarthy, Ph.D,
Dire tor
PROJE T FIRST CRANCE

\
Date

Ray Alvarado

Director
PROJECT AMOR

Date



EDUCATION INTERVENTION FOR PRESCHOOLERS (E.I.P.)

PROJECT FIRST CHANCE OUTREACH MODEL
as

Paiticipation in the Project First Chance Inreractive Outreach Mbdel involves the

following responsibilities for PROJECT FIRST CHANCE and TUCSON ASSOCLATION FOR

CHILD CARE CENTERS, INC., and the selected OUTREACH CENTERS.

PROJECT FIRST CHANCE

RESPONSIBILITIES

TACC
RESPONSIBILITIES

OUTREACH CENTERS

RESPONSIBILITIES

Provide training for 22

staff members fror Peggy's

Day Care, Children's Liv-
ing and Learning Center,
and United Child Care.

Provide technical assis-
tance as requested.

Provide graduate students
from October 12-30, 1981;
8:00 a.m.-12:00 noon to
assist with student obser-

vations, testing, and train-

ing of day care teachers.

Provide a consultant for

one hour per week.

_Prepare and distribute
training materials.
(3 curriculums and 20
ABACUS tests)

Assist in evaluating the

project.

Provide training for the

B.I.P. Coordinator.

Provide copies of data

on assessment and train-

ing to, Project First

Chance.

Select three new centers
in addition to the six
centers served during the

1980-81 FY, to serve at

least 20 developmentally
delayed children.

Obtain released time for

staff training.

Hohltor and assist centers

in implementing the Pro-

ject First Chance model.

Provide Project First
Chance with the data on
the number of ABACUS
protocols reproduced.

Involve'TACC advisory

board.

Coordinate the project.

Distribure information
on each Outreach center
(maps, names of person-

nel, etc.)

Evaluate program.

,

Release staff for train-

ing and meetings.

Provide child population.

Initiate and maintain
records on children.

Assess the child popu-

lation cooperatively
with graduate students.

Develop and update
programs on children.

Cooperate with TACC and

Project First Chance.

Obtain parental consent

forms.



S1ATiMENT OF CONNITMENT

We agree to meet the responsibilities outlined and to coordinate with the

PROJECT FIRST CHANCE and PROJECT EDUCATION INTERVENTION FOR PRESCHOOLERS

PROGRAM.

yY)d6,a,tt,teo,,.
Jeanne McRae McCarthy, Ph.D.

Director 7

ROJECT FIRST CHANCE

Date:

Susie Peterson

Director
PROJECT EDUCATION INTERVENTION

FOR PRESCHOOLERS (E.I.P.)

Date:



0.N.E.O. HEADSTART SPECIAL EDUCATION PROJECT

PROJECT FIRST CHANCE OUTREACH MODEL

Participation in the Project First Chance'Interactive Outreach Model involves

the following responsibilities for PROJECT FIRST CHANCE and 0.N.E.O. HEADSTART

SPECIAL EDUCATION PROJECT.

PROJECT FIRST CHANCE

RESPONSIBILITIES
_

0.N.E.0. HEADSTART SPECIAL EDUCATION

RESPONSIBILITIES

Provide curriculum guides and
assessment materials for each

training site represented.

(20 sets)

Prbvide three days of training for

the fifty-five coordinators and

teachers representing twenty
program sites. (Nov. 17-19, 1981)

Provide two follow-up on site
training visits to the 0.N.E.O.

Headstart Special Education
Project main site in Tsaile, AZ.

Provide technical assistance,
as requested.

Provide Project director with
analysis of student progress

/ reports.

-

Replicate the following components of

Project First Chance Model for the

school year 1981-82:

1. Criterion-Referenced Assessment

(ABACUS)

2. Individual Education Plan (I.E.P.)

3. Modified Systematic Data Monitoring

System

4. Curriculum Format and Core Content

a) Individual Programs
b) Group Programs

5. Child Progress 'Evaluation

a) Pre-Post ABACUS
b) Individual and Group Programming

Data

Provide release time, transportation and

per diem for staff to attend three days

of training. (Nov. 17-19, 1981)

Reproduce Project First Chance materials

for classroom, as needed.

RequesE adaitional *technical assistan66

from Project First Chance personnel,

as needed.

3 9



STATEMENT OF COMMITMENT

We agree to meet the responsibilities outlined and to coordinate with

PROJECT FIRST CHANCE and the O.N.E.O. HEADSTART SPECIAL EDUCATION PROGIUM.

Jeanne McRae McCarthy, Ph.D. 'Jane Parrish

Director
Director

PROJECT FIRST CHANCE
O.N.E.O. HEADSTART SPECIAL EDUCATION

PROGRAM

Date:
Date:



PROJECT FULL POTENTIAL

PROJECT FIRST CHANCE OUTREACH MODEL

Participation in the Project First Chance Interactive Outreach Model

involves the following responsibilities for PROJECT FIRST CHANCE and

PROJECT FULL POTENTIAL.

PROJECT FIRST CHANCE

RESPONSIBILITIES

PROJECT FULL POTENTIAL

RESPONSIBILITIES

Provide a curriculum guide and
assessment materials for each

training participant. (1 set)

Provide five days of training

for the Project Full Potential

teacher; (Nov. 30 - Dec. 4, 1981)

Provide technical assistance,

as requested.

Provide Project Full Potential
teacher.with analysis of student

'progress reports.

Utilize the Project Fun Potential

consisting of a minimum of six

students to serve as a model demon-

stration site.

Replicate the following components
of Project First Chance Model for

the School year 1981-82:

1. Criterion-Referenced Assessment

(ABACUS)

2. Individual Education Plan (I.E.P.)
_

3. Modified Systematic Data
Monitoring System

4. Curricnlum-Format and Core Content

a) Individual Programs
b) Group Programs

5. Child Progress Evaluation

a) Pre-Post ABACUS
b) Individual and Group Programming

Data

Provide release time. transportation and

per diem for staff to attend five days .

.of training. (Nov. 30-Dec. 4, 1981)

Reproduce Project First Chance materials

for classroom, as needed.

Request additional technical assistance

from Project First Chance personnel,

as needed.

4



STATEMENT OF COMMITMENT

We agree to meet the responsibilities outlined and to coordinate with

PROJECT FIRST CHANCE and PROJECT RILL POTENTIAL.

Jeanne McRae McCarthy, Ph.D. Allan Siegal

Director Teacher

PROJECT FIRST CHANCE PROJECT FULL POTENTIAL

Date:
Date:
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in Headstart programs, in multicategorical programs, in programs for

physically involved children, and in programs for the mentally retarded

at both lict educable and trainable levels. Thus, the answer to the

organizational structure of the program will not be restriceed by the

system. That decision can Je made in response to your local needs; with

full knowledge that the ABACUS system will be adaptable to the needsof the

program.
Level I Screening: PreABACUS Screening Scale.I (PASS I)

Within the ilBACUS system, each step in the assessment process has
4

been coordinated with the steps that follow to avoid the need to

duplicate what has already beenccmpleted. The instrument to be used in

).he Level I screening program is the PreABACUS Screening Scale 1-(PASS I).

It is a checklist of behavioral observatiOns inkhe five developmental

areas of the curriculum: Body Management, Self-Care, Communication, Pre-

academics, and Socialization. PASS I has been developed for ages 2, 3,-

4, and 5. Each checklist consists of ten items for each developmental

area to be rated by the parent or caregiver.

It is cost effective in terms of time per child, requiring about ten

minutes. 'For instructing the parent and idnterpreting the results more

\
)professional time may be required.

The PASS I could be appropriately useeto screen nursery schools for

those children in need of further assessment and possible programming. It

has been used in Headstart programs as the first step in identifying special

needs children. It can be used in kindergarten screening programs or as

a part of the prekindergarten registration process. It can be used by

physicians with the mother completing it as she waits. The PASS I can

be effectively used in any setting where young children need to be observed

42u



Objectively as a prelude to assessing further the child's need for a

program of early intervention. In these cases, PASS I will need to be

followed by the PASS II. Preparation for Level II screening needs to

be made before Level I screening is begun.

Copies for each age level of the PASS I are included in Appendix B.

Two different formats for the PASS I are presented. The first is a six

page booklet that would be given to the parent to fill out independently.

It consists of a cover sheet and one page for each developmental area.

A description of each developmental area has been provided to aid the

parent in completing the checklist. The second .format is a two page

sheet to be used in a day-care center or nursery school by an individual

familiar with the child and the PASS I. Descriptions of each develop-.

mental area have been deleted to keep the PASS I record sheet in a two-

"page form.

Administrating ane Scoring the PASS I

A sample of one child's performance on the PASS I is presented in

Figure 2.

Insert Figure 2

Directions for comp ting the PASS I are:

1. Select the PASS I that corresponds with the child's chronological

age: two year old (children 2-0 to 2-11); three year old (children

(3-0 to 3-11); four year old (children 41-0 to 4-11); or, five year

old (children 5-0 to 5-11).

2. Instruct the parent or caregiver to fill in the identifying information



requested on the cover sheet. Ask the parent to read the

instructions. Offer any help necessary. Refer to the

accompanying guidelines before reviewing the child's skills

aad knowledge in each developmental area. "Check the child's

performance in each skill on the following pages. After checking

the child's skills within an area, total the number of 'Can Do'

responses. Write this number in the box marked TOTAL on each

page. Tranrer that number to the appropriate TOTAL column for

each developmental area an this page."

3. Turn to page 2, BODY MANAGEMENT, and ask the parent to read the

description of this area and the instructions: "For each iten,-,

place a check (/) in the column that best describes the child's

skills." All ten items should be checked as 'Can Do', 'Does

with Help', 'Cannot Do', or 'Don't Know'.

4. Turn to page 3, SELF-CARE, and proceed as for BODY MANAGEMENT.

5. Continue in the same way for the developmental areas of COMMUNICATION,

PREACADEMICS, AND SOCIALIZATION.

6. Total the number of 'Can Do' for each developmental area. Record

the number in the TOTAL box.

7. Transfer each total score to the appropriate column on the cover

page by checking the number in '..he appropriate column.

3. Ask the parent to respond to the question: "Do you consider this

child to be a: slow learner; average learner; rapid learner?

A check (/) should be placed in front of the appropriate response.



Figure 2 presents a completed PASS I for Richard, a five year old boy

who has been described as autistic. Richard's mother completed the

checklist with the teacher reviewing the scoring process. Note how the

scores were transferred from the totals column on each developmental area

page to the cover sheec by checking the column in which the total score appears.

Interpreting the PASS I

The items in each developmental area of the PASS I have been selected

as appropriate for children from 24 to 35 months (2 year level form);

from 36 to 47 months (3 year level form); from 48 to 59 months (4 year

level form); or from 60 to 71 months (5 year level form). These are the

skills that have developed in most children at each age level. Because of

the wide range of variability in normal populations in the early years, some

children may have acquired these skills much earlier and some much later

but these children still fall within the normal range: In interpreting

the scores it is important to consider whether the child has just passed a

birthday aad is a "young five", for example, or whether he is an "old five"

with his birthday approaching soon. In both cases the 5 year age level would

be used. The eleven months range possible within each age group might make

a big difference in the decision to refer or not to refer.

The guidelines for interpreting the total score in each developmental

area are:

1. If the total score is 9 or 10, there is.apparently no need for concern

about the child's skill in that area or for further screening.

2. If the total score is 5, 6, 7, or 8, there ma be a reason to further
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observe the child's development, providing special opportunities

for skill development. This would be specially true for "older"

children of that age, or for those scoring in the lower limits of

this "observe" range. A follow-up screening of these children

is recommended in three to six months.

3. If the total score is 0, 1, 2, 3, or 4, development would appear

to be significantly delayed and referral for the more intensive

PASS II screening appears to be indicated. Such low scores in

more than one developmental area would strongly underline the need

for further assessment.

If a child scores in the 0-4 range in any one of tt.a five develop-

mental areas further screening is recommended. Although each developmental

area is important in the child's total development, the areas of Communica-

tion and Preacalemics are of special importance to success in the educational

setting. They are the areas that sem especially vulnerable to delay,

regardless of the cause of the problem. Therefore, delays in these areas

should be a source of specific concern and inmediate action. IE a child's

s,..ore in either Communication or Preacademics falls in the lower limits of

the "observe" range (5, 6) and he is old for his range, the child should be

referred for indepth screening. The general rule of thumb for children with

questionable results is, "When in doubt administer the more complete

PreABACUS Screening Scale II."

It can be seen from Richard's Summary Sheet that further screening is

needed, since his scores of 2, 3, 1, 0, 0 indtcate serious delays in all

developmental areas.

4 2 ,1
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Level II Screening: The PreABACUS Screening Scale II (PAqP

The PASS II consists of 65 items in the five developmentak areas

of the ABACUS assessment instrument. In the area of Body Management,

eight Gross Motor items and seven Fine Motor items are assessed; in

Self-Care eleven items; in Communication 14 items; 17 items in. Preacademics

are sampled; and 8 items in Socialization. These iteias ar'e starred in the

ABACUS assessment and need not be repeated if the complete assessment is

administered. The PASS II is in Appendix B. The PASS II provides the

structure for the direct sampling of the child's behavior by the teacher.

It can be administered in about one hour, with uariability depending on

both the teacher and child. If possible, the child is assessed without

the parent present. The parent is then free to complete the Child/Family

History (Appendix B) with the home teacher or other appropriate staff

member, i.e., social worker, parent/community worker, or counselor.

The materials necessary for administering the PASS II need to be

selected from the ABACUS Assessment Kit. In some cases, it may be more

appropriate to assemble a separate PASS II Kit, rather than dividing the

ABACUS assessment materials. The materials/equipment required for the PASS II

are listed in Appendix A,in two formats. If the PASS II is to be adminis-

tered by more than one person, for example one person administering each

developmental area, it may be desirable to collect the materials needed for

each developmental area and put them in separate-bags or boxes. In this case,

the "Materials List-Cross Listed by Item" will be used. If the materials

for all the items are to be packaged in one container, the PASS II Materials

. L'st is to be used.
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Administering the PASS II

In administering the PASS II several formats may be used. Stations

can be set up and one person can give all the items in one developmental
4

area. The child would then rotate among the various developmental area

stations. In this procedure, trained volunteers could be utilized, each

administering only one section of the PASS II. This procedure is

generally most feasible with higher functioning children or with children

already familiar with the persoanel, as in a Headstart program. Many

children, however, will function better in a one-to:one situation with a

consistent examiner. In this situation it is sometimes easier if the

teacher works directly with the child while the instructional aide supplies

the materials to the teacher and serves as recorder. Screening procedures

will need to be implemented in accordance with the varying-needs of the

child.

The PASS II can be presented sequentially starting with Body Martagement.

However, the teacher may elect to start with any of the developmental arcas

except Communication, 1.ich is administered last. All sixty-five items

on the PASS II are presented with the exception of those that can be

assessed by obscrvation. The format of the PASS II items is identical

to the ABACUS assessment items. Richard's summary sheet and the first page

items for the PASS II is presented in Figure 3. On the item pages the first

Insert Figure 3



-18-

Seep in mind that each child is unique, reflecting all of the experiences

he has had in the two, three,,four or five years of his life. If this

child seems to be able to do most of the things his peers can do, he

probably does not need further individual concern. In the "Guidelines for

Further Assessment", the chronological age is noted in the left-hand column.

Those items marked with an "X" are the behaviors that can be done by most

Children that age. Those items marked with an "0" may vary, depending

on each child's experiential background. For example, if a four year old

child has been in day care or nursery school, he has, probably seen his

name in print, and might pass item 3 in Reading Skills. If, however,

print Liaterials are new to him, he might not, but it need not be a reason

to refer at this time. Rather, teach the skill and watch the child's

response before referring'for further asseSsment.

Delays in Communication should always be cause for further referral

at all four ages. Delays in Preacademics need to be of conern at all

ages. Delays in Self-Care Skills would indicate the need for parent

counseling or a home program, since opportunities to learn Self-Care should

be presented at home. Delays in Gross and Fine Motor Skills or in Sociali-

zation, if severe, may be indicative of the need for further assessment.

Thus if a child cannot do the items marked "X" in any area other than

Self-Care refer for the complete ABACUS assessment. However, assessment

of young delayed children cannot become mechanical. Directed teacher and

parent judgement may be among the finest clinical tools,available and need

to be an important Ingredient in the referral process. If there is any

doubt, refer for the more complete ABACUS assessment.

1



At some point in the assessment process, it is wise to plan on both

Vision and hearing screening. This can be 'done in a very simple way,

using a whispered voice test for hearing, and a Snellen Chart for vision,

if funds are at an absolute miaimum. If a professional trained in vision

and hearing screening is available, much more confidence can be placed in

the results of'audiometric screening ok hearing, or measures of near-point

and far-point vision using such instruments as the Orthoratio or the

Telebinocular. The younger the child, the more highly trained and experienced

the person needs to be if the results are to be meaningful. If possible,

a school nurse or city, county, or state health nurse may provide such

service by training volunteers, doing rechecks, and int,erpreting results

to parents.

In addition, provisions need to be made for a physical examination of

each child being considerea for a special program. The school physician

may be called upon if available, well-baby clinics may be utilized, or the

parents may be referred to the family physician. In any case, it is important

that the child be seen by a physician for a general physical check-up, includingrl

current immunizations.
III. DIAGNOSIS

The results of the PASS I and the PASS II, when coupled with personal

contact with the child, and the Child/Family.History serve as the first

step in determining if the child has a handicap requiring educational

intervention. Diagnosis, within the ABACUS system, refers to the process

of deiermining the nature and extent of the problem and eligibility for

special education services. Only a small percentage of the total number

of children screened will emerge as qualifying for services. Many of the

"at risk" children may be found to have a medically correctable condition,

such as visual problems correctable by glasses, or hearing problems

correctable by inserting tubes in the ears.
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APPENDIX B

PRE ABACUS SCREENING SYSTEM LEVEL I



NAME:

THE ABACUS

PreAbacus Screening System Level I

DATE:

BIRTHDATE:

El---....

Is0 RVER/ RATER:

RELA IONSHIP TO CH D:

THE TWO Y R OLD

Check child's performance n each sk 1 on the following pages. After chekrii.::thechild's skills within an rea otal the n ber of 'Can Do esponses.

this number in the box marked TOTAL on each pa e. Then transf that number to

the column on this page which includes the TOT in each devel pmental area.

Developmental Areas

I. BODY MANAGEMENT

II. SELF-CARE

II,I. COMUNICATION

IV. PREACADEMICS

V. SOCIALIZATION

Do you consider this child

slow learner

o

0-4

TALS

5-8 -

be a:

average learne rapid learner



THE TWO YEAR OLD

I. BODY MANAGEMENT: This area of development includes gross motor and fine motor

skills. The tasks involving large muscle development include

crawling, walking, climbing, reaching and balancing. The

tasks involving small muscle development or dexterity include

grasping small objects with the thumb and forefinger, balancing

objects on top of each Other, fitting'pieces into,a puzzle,

and putting pegs in a pegboard. .

0

For each item, place a check (V) in the column that best

describes the child's skills.

..

.Seats self in small chair

.Creeps up stairs and crawls around objects

.Bends, twists, squats

.Walks without holding on, in general direction

.Jumps in place

.Climbs into adult chair

.Rolls ball

.Places 3 shapes correctly in form board

.Stacks 4 small blocks to make a tower

.Puts 6 large, roundpegs in pegboard

Comments:

Does Can

Can With Not Don't

Do Help DQ Know

TOTAL

El

,

t

I

t

1



+t

THE TWO YEAR OLD

,

II. SELFCARE: This area of developMent includes all the taks.the child learns

that increases his- independence and ability to take care of

himself such as dressing, toileting, grooming, earting, mechan

ical knowhow, and safety.

'k

For each item, place a check (V) in the column that best describes

the child's skills.

,Undresses completely when clothes are unfastened

.Trys to put on selected clothes

.Indicates toilet needs; uses potty chair

.Stays dry more often than wet

.Washes hands

.Holds cup with both hands and drinks from cup

.Eats finger foods .

.Uses spoon to scoop food from bowl

.Turns knobs

.Understands "NO" and stays away from common dangers

Does Can

Can With Not Don't

Do Help Do Know

Comments: TOTAL

,.

.D.

,



THE TWO YEAR OLD

III. COMMUNICATION: This area of development includes all the sounds your child

makes to let you know what he wants or how he's feeling.

These sounds may be ones only you undergtand or they may

be Inn words or the beginnings of full words. They are

your child's way of communicating with you and others.

This part of language is called expressive langnage

(or production).

Receptive language (or comprehension) reflects your child's

ability\to understand what you say to him, even if he can't

yet say the words himself.

For each iteM, place a check (N/) in the column that best

describes the child's abilities..

.Produces 50 or more words

.Understands nouns and verbs (270 words)

.Understands what and where questions

.Points to common objects/pictures when named

.Understands simple commands (e.g., show me the dog;

get the box and ball)
.Understands and answers yes/no questions (e.g., Is

Daddy sleeping?)
.Imitates words, sounds, and short phrases

.Uses functional words (all gone, more, no)

.Uses nouns to refer to food, body parts, personal

clothing or household items
.Uses two word phrases (e.g baby eat; mommy's shoe

drink milk; more cookie)

Comments:

1`.

Does Can

Can With Not Don't

Do Help. Dd Know

TOTAL



THE TWO YEAR OLD

IV. PREACADEMICS: This area of development includes readiness skills for the kinds

ef knowledge that children learn in schuol. Some of the tasks

involved are matching like-objects; scribbling on paper;

understanding simple number concepts; and looking at books.

For each item, place a check (1) in the column that best

describes the child's abilities.

'Uses toys functionally (e.g., toy car, telephone)
Listens to short nursery rhymes and enjoys repetition
'Enjoys tactile/la:ge picture books (),../

'Points to pictures in book (e.g., find the ball)

Uses name of one color
Understands concept of one, two
'Understands concept of another/more
'Sorts 2-3 objects
'Uses one hand consistently in most activities
'Scribbles and marks on paper

Comment,:

Does, Can

Can With Not Don't

Do Help. Do Know

TOTAL



THE TWO YEAR OLD

V. SOCIALIZATION: This area of development includes socialization skills which

increase your child's ability to get along with other children,

be a positive and enjoyable member of a family, and to function

and learn well in school.

For each item, place a check (I) in the column that best

describes the child's abilities.
Does Can

Can With Not Don't

Do Help Do Know

.Initiates own play activities

.Plays alone better than with other children

.Refers to self by name

.Identifies self in mirror

.Explores environment energetically

.Shows strong sense of possession (e.g., "It's mine!")

.Shows new awareness of people; shy with strangers

.Answers question, "Are you a boy/girl?"

.Smiles and shows other emotional responses

(feelings)
.Gives affection to other humans and objects (toys)

Comments:

TOTAL



PreAbacus Screening System Level I

11

NAME:
DATE:

OBSERVER/RATER:

RELATIONSHIP TO CHILD:

THE TWO YEAR OLD

DATE:

Check (V5 child's developmental a ities in each

average TWO year old. TALS

Developmental Areas:
I. BODY MANAGEMENT

II. SELF-CARE

III. COMMUNICATION

IV. PREACADEMICS
4/ V. SOCIALIZATION

5-8 9-10

listed below as compared to the

COMMENTS:

Do you consider this child to

slow learner average iearner

*Check 001 the one that best describes the child

I. BODY MANAGEMENT

'Seats self in small chair
'Creeps up stairs and crawls around obje ts
'Bends, twists, squats
'Walki without holding on, in general direction
'Jumps in place
'Climbs into adult chair
'Rolls ball
'Places 3 shapes correctly in f rm board
'Stacks 43ma11 blocks to make a tower

'Puts 6 large, round pegs i pegboard

skills:

rapid learner

oes Can

Can With Not Don't

Do Help Do Know

Comments:
TOTAL

L 1
II. SELF-CARE

'Undresses complet ly when clothes are unfastened
'Trys to put on seflect
'Indicates toilet eds; uses potty cha
'Stays dry more frequently than wet
'Washes hands
'Holds cup with both hands and drinks from cup
'Eats finger foods
'Uses spoon to scoop food from bowl
'Turns knobs
'Understands "0" and stays away from common dangers

Comments:

LI I

Does Can

Can With Not Don't
Do Help Do Know

TOTAL



41111. COMMUNICATION

'Produces 50 or more words
'Understands nouns and verbs (270 words)

'Understands what and wnere questions
'Points to common objects/oictures when named

'Understands simple commands (e.g., show me the dog;

get the box and ball)
'Understands and answers yes/no

Daddy sleeping?)
'Imitates words, sounds, an short phrases

'Uses functional words (all gone, more, no)

'Uses nouns to refer to food, body part ersonal

clothing or household .i,tems

'Uses two word phrases (e.g., baby ; mommy s shoe;

drink milk; more cookil )

Comments:

Does Can

Casa With Not 'Don't

Do Help Do Know

.11.

..1.1.1.1.111110

TOTALr

IV. PREACADEMICS

'Uses toys functionally (e.g., toy car, tele one)

'Listens to short nursery rhymes and enjoysiepetition

'Enjoys tactile/large picpire books
'Points to pictures in book (e.g.', find t e ball)

.nces nnme of one color
'Understands concept of one, two
'Understands concept of another/more
'Sorts 2-3 objects
'Uses one hand consistently in mo activities

'Scribbles and marks on paper

Do s Can
Can W h Not Don't

Do H lp Do Know

Comments:

V. SOCIALIZATION

TOTAL

'Initiates own play activities
Plays alone better than with oCler children

'Refers to self by fneun.e../

'Identifies self inl'..rror
'Explores environment energetically
'Shows strong sense of possession (e.g.,"It's mine")
'Shows new awareness of people; shy with strangers
'Answers question, "Are you a boy/girl?"
'Smiles and shows other emotional re..iponses (feelings)
"Giyes affection to other humans and objects (toys)

CoMments:
TOTAL

43s

Does Can
With Not Don't
Help Do Know



NAME:

BIRTHDATE:

THE ABACUS

PreAbacus Screening System Level I

PASS I

DATE:

SERVER/ RATE

RELAT ONSHIP TO ILD:

THE THREE Y kR OLD

Check child's performance i ach s 11 on the f lowing pa s. After checking

the child's skills within an area, totai the nu er of 'Ca Do' responses. Write

this number in the box marked TOTAL on each p e. Then t ansfer that number to

the column on this page whiCh includes th 4OTAL in eac developmental area.

Developmental Areas

I. BODY MANAGEMENT

SELFCARE

III. COMMUNICATION

IV. PREACADEMICS

V. SOCLALIZATION

TOTALS

5-8 0

Do you consider this ild to be a:

slow learner erage learner rapid learner

A `1



THE THREE YEAR OLD

1. BODY MANAGEMENT: This area of development includes gross motor skills and

fine motor skills. The tasks involving large muscle development

include walking, running, climbing, reaching and balancing. The

tasks involving small muscle development or dexterity include

grasping small objects with the thumb and forefinger, balancing

objects on top of each other, fitting pieces into a puzzle,

and putting pegs in a pegboard.

For each item, place a check (V) in the column that best

describes the child's skills.

'Walks up and down stairs alternating feet

'Walks in heel-toe pattern
'Runs around obstacles and turns corners

'Hops on one foot
'Climbs easy playground apparatus
'Throws ball under hand 10 feet

,
'Catches bounced ball
'Lines up blocks tc form train
'Builds tower with 7 small blocks
'Places blocks to make bridge

Comments:

It

Does Can
Can With Not Don't

Do Help Do Know

TOTAL

n



THE THREE YEAR OLD

II. SELF-CARE: This area of development includes all the tasks that your
child learns that increases his independence and ability to
take care of himself such as dressing, toileting, grooming,
eating, mechanical know-how, and safety.

For each item, place a check (/) in the column that best
describes the child's abilities.

'Unbuttons front and side buttons
'Puts on pants, socks, shoes
'Pulls pants down and up but may need help with

fastening
'Cares for self at toilet, sits on seat
'Dries hands after they are washed
'Brushes teeth
'Blows nose using tissue
'Stabs meat pieces with fork
'Carries a tray
'Hesitates at top of stairs

Comments:

Does Can
Can With Not Don't

Do Help Do Know

TOTAL

i

I



THE THREE YEAR OLD

III. COMMUNICATION: This area of development includes all the sounds your child

makes to let you know what he wants or how he's feeling.

These sounds may be ones that only you understand or they may be

full words or the beginnings of full words. They are your

child's way of communicating with you and others. This

part of language is called expressive language (or production).

Receptive language (or comprehension) reflects your child's

ability to understand what you say to him, even if he can't

yet say the words himself.

For each item, place a check (v') in the column that best

describes the child's abilities.

'Produces and/or comprehends 900word vocabulary
'Understands taking turns
'Understands and follows 2 step commands (e.g., get

the ball and the car)
'Understands who, why, and how questions

'Uses prepositions/location words (e.g., the baby

is in box; ball in on table)
'Uses 3 or more word sentences
'Uses -s for plurals
'Talks about past experiences with -ed on past

tense verbs
'Uses is/are 4- verbing forms (e.g., the boy is

playing; she is talking)
'Uses personal pronouns I/me for self

Comments:

Does Can

Can With Not Don't

Do Help Do Know

TOTAL



IP

THE THREE YEAR OLD

IV. PREACADEMICS: This area of development includes readiness skills for the

kinds of knowledge that children learn in school. Some of

the tasks involved are: naming pictures, matching like objects,

matching by color, drawing lines and circles, learning math

concepts, and looking at books.

For each item, place a check (/) in the column that best

describes the child's abilities.

.Enjoys looking at books alone

.Enjoys being read to

.Knows real words from nonsense words

(allakazam!)(bibbity-bobbity-boo)
.Can name hidden objects (What did I hide?)

.Names 5 pictures in a beak

.Matches objects to pictures

.Matches some colors

.Indicates which of two groups has more/is

bigger
.Understands basic time concepts (e.g., lunch

time, nap time)
.Draws horizontal and vertical strokes

Comments:

Does Can

Can With Not Don't

Do Help Do Know

TOTAL

4 3



THE THREE YEAR OLD

V. SOCIALIZATION: This area includes socialization skills which increase your

child's ability to get along with other children, be a posi-

tive and enjoyable member of a family, and to function and

learn well in school.

Check (V) the one that best describes the child's abilities.

'Invents people and objects - imaqinative pretend

play
'Copies-domestic activities in play (e.g., make-

believe house keeping, rocking baby)

*Shows affection for younger children/siblings

(e.g., gives hugs, kisses)

'Helps put things away
'Initiates and responds to greeting (e.g.,"Ri")
.Gives first and last names on request

*Shows number of fingers to indicate age (e.g., "How

old are you?")
'Shares toys or food

61, 'Plays best with one other child
'Engages in parallel play with group

Comments:

A

1

,

Does Can

Can With Not Don't

Do Help Do Know-

TOTAL



NAME:

DATE:

PreAbacus Screenin S stem Level T

DATE:

OBSERVER/RATER:

RELATIONSHIP TO CHILD:

THE THREE YEAR OLD

Check (V5 child's developmental ab

average THREE year old. ALS

ies in each ar s.jisted below as compared to the

Developmental Areas: 0 5-8 9-10

I. BODY ::ANAL;E:IENT

II. SELF-CARE

III. CMIUNICATION
IV. PREACADE.1ICS

V. SOCIALIZATION

Do you consider this child to e a:

0
slow learner

COMENTS:

avera learner

*Check (4,the one that best describes e child's skills

I. BODY MANAC,E::ENT

'Walks up and down stairs alternat feet

1741ks in heel-toe pattern
'Runs around obstacles and turns corners
'Hops on one foot
'Climbs easy playground apparatus
'Throws ball under hand 10 feet
'Catches bounced ball
'Lines up blocks to f traiI
'Builds tower with 7 small blocks
'Places blocks to make bridge

Comments:

rapid learner

Does Can
an With Not Don't

Help Do Know

TOTAL

II. SELF-CARE

'Unbuttons front and side b

Puts on pants, socks, shoes
'Pulls pants down and up but may need help with

fastening
'Cares for self at toilet, sits on seat
'Dries hands after they are washed
'Brushes teeth
'Blows nose using tissue
'Stabs meatlAeces with fork
'Cariies a tray
'Hesitates ae top of stairs

Comments:

TOTAL

Does Can

With Not Don't

Help Do Know



THE THREE YEPsWOLD

out. COMMUNICATION

*Produces and/or comprehends900 word vocabulary

*Understands taking turns
*Understands and follows 2 step commands (e.g., get

the ball and the car)

*Understands who, why, and how questions-
*Uses prepositions/location words (e.g., the baby

is in box; ball in on table)

'Uses 3 or more word sentences

'Uses -s for plurals
'Talks about past experiences with -ed on past

tense verbs
'Uses is/are 4. verbing for's (e.g., the boy is

playing; she is talki.g)

*Uses personal pronouns I/me for se

Comments:

IV. PREACADEMICS

Does Can

Can With Not Don't

Do Help Do Know

100110110.1.

....1.011 ,.....

TOTAL

.Enjoys looking at books alone

.Enjoys being read to ----

.Knows real words from nonsense words

(allakazam!)(bibbity-bobbity-boo)
.Can name hidden objects (What did r-hide?)

. Names 5 pictures in a book

.Matches objects to pictures

.Matches some colors
\

.Indicates which of two groups has more/is

bigger
.Understands basic time concepts (e.g., lunch

time, nap time)

.Draws horizontal and vertical strokes

8

Does-Can
Can With Not Don't

Da/ Help Do Know

Comments:

V. SOCIALIZATION

'Invents people and
play

'.... 1

Doe,h Can

W
Not Don't

Do Know

ects - imaginative pretend

'Copies domestic activiti in play (e.g., make-

believe house keeping, rcc baby)

'Shows affection for younger children si ings

(e.g.., gives hugs, kisses)

'Helps put things away
'Initiates and responds to greeting (e.g.,"Hi")

'Gives first and last names on request

'Shows number of fingers to indicate age (e.g., "How

old are your)
'Shares toys or food
'nays best with cne other child
'Engages in parallel play with group

Comments: TOTAL

Imm..11.

ON./././

...



THE ABACUS

PreAbacus Screening System Level I
- ,

NAME:

BIRTHDATE:

Check child's performance
the child's skills withi
this number i the box

the column on this o

Develo Illentai

I. BODY

PASS I

n each skill on the

an area, total the n

arked TOTAL on each nag

e waich cludes the TOTA

R/ RATER:

WQ:a.

IONSHIP TO CHILD:

following pages. After checking

mber of 'Can Do' responses. Write

.
Then transfer that number to

in each developmental area.

GEMENT

II. SEL

IV.

MMUNICATION

PREACADEMICS

V. SOCIALIZATION

Do you consider this child to be

slow learner average le

9-10

rner rapid learner



THE FOUR YEAR OLD

I. BODY MANAGEMENT: This area of development includes gross motor skills and

fine motor skills. The tasks involving large muscle development
include walking, running, climbing, throwing and catching, and

balancing. The tasks involving small muscle development or
daxterity include grasping small objects with the thumb and
forefinger, balancing objects on top of each other, fitting

pieces into a ptizzle, and,stringing beads.

For each item, place a Check (s/) in the column that best

describes the child's skills.

.Balances on one foot for 10 seconds c,

.Walks on walking board, leads with both feet

.Kicks ball toward target

.Climbs ladder/trees

.Peddles and steers tricycle

.Throws ball overhand (about 9" bari, 12 feet)

.Catches bean bag/large ball,

.Puts simple 3-4 piece puzzles together

.Makes tower of 5 small blocks gradUated in size

.Strings large beads

Does Can

Can With Not Don't

Do Help, Do Know

Comments: TOTAL



THE FOUR YEAR OLD

II. SELF-CARE: This area of development includes all the tasks that the child

learns that increases his independence and ability to take care

cf himselfisuch as dressing, toileting, grooming, eating, mechanical

know how, and safety.

For each item, place a (/) in the column that best describes the

child's abilities.

'Dresses self completely with little assistance
'Manages regular shirt or blouse including buttons

and zippers
'Points to front and back of clothing; puts

clothing on body correctly,
'Uses toilet without reminder
'Washes hands and face unaided
'Eats skillfully with spoon and fork
'Spreads butter on bread with knife

'Pours from pitcher
'Carrieg liquid (water, milk) without spilling

'Carries breakable objects

Comments:

Does Can

Can With Not Don't

Do Help Do Know

TOTAL



THE FOUR YEAR OLD

III. COMMUNICATION: This area of development includes all the sounds your

child makes to let you know what he wants or how he is

feeling. These sounds may be ones only your understand

or they may be full words or the beginnings of full words.

They arejthe child's way of comminicating with your and

others. /This part of language is called expressive language

(or production).

Receptive language (or comprehension) reflects your child's

ability to understand what you say to him, even if he can't

yet say the words himself.

For each item, place a check (1' in the column that best

describes the child's abilities.

'Produces and/or compi.ehends 1550 word vocabulary

'Unde!..stands time conepts of tomorrow, yesterday,

lask week
'Understands

::..omparatives (e.g. big, bigger, biggest;

pretty-prettier-prettiest)
Understands and follOws 3 unrelated commands (e.g.,

open the door, get\the block, and tie your shoe)

Use's complete sentendes of 5-6 + words

'Asks when questions
'Joins sentences together with and, but

Uses words to express rcertainty and mood (e.g.,

maybe, think, can, should, could)

Speaks clearly (speecn,is essentially intelligible

with few, if any, artAculation errors

Does Can

Can With Not Don't

'Do Help, Do Know

Comment s:
TOTAL



THE FOUR YEAR OLD

IV. PREACADEMICS: This area of development includes readiness skills for the
kinds of knowledge that children learn in school. Some Of

the tasks involved are matching by shape, size and color;
drawing lines and figures; learning to count; looking at books,

and pointing to own first name.

For each item, place a check (V) in the column that best describes

the child's abilities.

Does Can

Can With Not Don't
Do Help Do Know

'Shows increasing interest span in listening to .

stories
'Matches pictures by shapes, size and color
'Finds pictures that are alike

Points to missing parts in a picture

Point3 to own first name
.

Points to selected letters (e.g., letter in name)
Counts aloud from 1-10
Counts 3 objects
Understands basic past an: future concepts (e.g.,

last night, tomorrow)
'Copies a square .....

Comments:

/

TOTAL



THE FOUR YEAR OLD

V. SOCIALIZATION: This area of development includes socialization skills which

increases the child's ability to get along with other children,

be a positive and enjoyable member of a family, lnd to function

and learn well in school.

For each item, place a check 60 in the column that best describes

the child's abilities.

'Enjoys dressing up in adult clotheS
'Plays interactive games (tag, hide-and-seek)

0 'Separates from mother without crying
'Shows concern for siblings/playmates in distress

'Waits and takes turns
'Gives home address
'Gives telephone number 0
'Puts toys away when asked to do so
'Helps with adult activities in house and garden'

(e.g., dusting, drying dishes)
'Cooperates with other children in play

Comments:

Does Can

Can With Not Don't

Do Help Do Know

TOTAL

.17

452



NAME:

DATE:

PreAbacus Screening Svstem Level I

DATE:

OBSERVER/RATER:

RELATIONSHIP TO CHILD:

THE FOUR YEAR OLD

Check 06 child's developmental abilities in each ar

average FOUR year old. TOTALS

Developmental Arels: 0-4 5-8 9-10

I. BODY M.-VNAGE.I1-::::'

II. SELF-CARE

I
IV. PREACADE:ICS
II. COMBICATION

V. SOCIALIZATION

ted below as compared to the

Do you consider this child to be a:

41 slow learner

.*Check (V) the one that bes describe the child's skills:

I. BODY KANACEMENT

Balances on one ;, ot for 140 seconds

Walks on walkin% board, /1/eads with bo h feet

*Kicks ball tow rd target
'Climbs ladde /trees
*Peddles and steers tricycle
Throws bal overhand (about 9 inch ball, 12 feet)

'Catches b an bazilarge ball

'Puts simpl -4 pie-Ce'pruzzles together

'Makes tower of five blocks g ated in size

'Strings large beads

rapid learner

Does Can

Can With Not Don't

Do Heln Do Know

Comments:

II. SELF-CARE

Dresses self completely with li tle assistance

Manages regular shirt or blouse

and zippers
Points to front and back of clothing; puts

clothing on body correctly
'Uses toilet without reminder
'Washes hands and face unaided
'Eats skillfully with spoon and fork

'Spreads butter on bread with knife

'Pours from pitcher
'Carries liquid (water, milk) without spilling

'Carries breakable qbjects

Comments:

cluding button

TOTAL

TOTAL

Does Can

C With Not Don't

Do Help_ Do Know

40101 mrallawl

.1101111M

453
,,INIENDMIO



a

COKMUNICATION

&es Can
Can With Not Don't

Do Help Do Know

'Produces and/or comprehends 1550 word vocabulary
'Understands time concepts of tomorro," yesterday,

lask week
'Understands comparatives (e.g. big, bigger, biggest;

pretty-prettier-prettiest)
'Understands and follows 3 unrelated commands (e.g.,

open the door, get the block, and tie your shoe)

'Uses complete sentences of 5-6 + words

'Joins sentences together with and, but 7Asks when questions

14='Uses words to express uncertainty and mood (e.g,.,
maybe, think, can, should, could)

./

'Speaks clearly (speech is essentially intelligible
with few, if any, articulation errors /

TOTAL

Comments:

IV. PREACADEMICS

ing to

or

Can
Do

Does

With
Help

Can

Not Don't
Know

'Shows increasing interest s/pen in 1iste

stories/7Matches pictures by shapes, size and co
'Finds pictures that are alike //

.Do

l'"
.

Points to missing parts in a pl.c/ ture

*Point3 to own first name
Points to selected letters etter in name)

Counts aloud from 1-10
Counts 3 objects
*Understands basic past and future concepts (e.g.,

last night, tomorrow)
'Copies a square

Comments:

TOTAL

V. SOCIALIZATION

'Enjoys dressing up in adult clothes
'Plays interactive zames (tag, hide-an -seek)
'Separates from mother without cryirri
'Shows concern for siblings/playmases in distress
'Waits and takes turns
'Gives home address
'Gives telephone number
'Puts toys away when asked to do so
'Helps with adUlt activities in house and garden

(e.g., dusting, drying dishes)
'Cooperates with other children in play

Comments:

Does Can

Can With Not Don't

Do Help Do Know

TOTAL

ri
454



PreAb

THE ABACUS

nin

PASS I

System Level I

NAME
DATE:

BIRTHDATE:
OBSERVER/ RA

IHE FIVE YEAR OLD

RELATIONSHIP TO CHILD:

Check child's perform ce in e-c111_11I following pages. After checking

the child's skills wi hin an area, total the numbe 'Can Do' responses. Write

this number in the bo. marKed WIAL on each page. fhen çanster that number to

the column on tni,1 pa!e wnich includes tae TOTAL in each daVelopmental area.

Developmental Areas

I. BODY MANAGEMENT

II. SELFCARE

III. COMMUNICATION

IV. PREACADEM1CS

V. SOCIALIZATION

TOTALS

5-8 9-10

Do you consider this ihild to be a:

slow learner aver learner apid learner



THE FIVE YEAR OLD

I. BODY MANAGEMENT: This area of development includes gross motor skills and

fine motor skills. The tasks involving large muscle

development include running, jumping, skipping, and

balancing. The tasks involving small muscle development

or dexterity include balancing objects on top of each

other, fitting pieces into a puzzle, and cutting.

For each item, place a check 6/) in the column that best

describes the child's skills.

Balances on tiptoes for 10 seconds

*Runs with few falls
*Hops on either foot (about 5 yards)

*Jumps over knee-high obstacle with both

feet together
*Skips (using alternating feet)

Does somersault, forward roll

Catches a ball (about 5 inch ball)

Makes tower with 10 or more small blocks

'Places six blocks in pyramid
*Uses scissors with moderate control

,

Comments:

,

Does Can

Can With Not Don't

Do Help Do Know---

TOTAL



THE FIVE YEAR OLD

II. SELF-CARE: This area of development includes all the tasks that this child

learns that increases his independence and ability to take care

of himself such as dressing, toileting, grooming, eating,

mechanical know-how, and safety.

For each item, place a check (/) in the column that best describes

the child's abilities.

'Dresses and undresses alone
*Puts shoe on proper foot

'Laces shoes but may need assistance in tying laces

'Washes hands and face without getting clothing wet

'Takes care of toilet needs independently

'Brushes and combs hair

'Cuts with knife
'Helps set table
'Performs simple errands
'Does simple household chores

'Stops at curb and looks both ways before crossing

street

Comments:

Does Can

Can With Not Don't

Do Help. Do Know

TOTAL



THE FIVE YEA OLD

III. COMMUNICATION: This area of development includes all the sounds the child

makes to let you know what he wants or how he is feeling.

These sounds may be ones only you understand or they may be

full words or the beginnings of full words. They are your

child's way of communicating with you and others. This

part of language is called expressive language (or production).

Receptive language (or comprehension) reflects your child's

ability to understand what you say to him, even if he can't

yet say the words himself.

For each item, place a check (s/) in the column that best

describes the child's abilities.

Does Can

Can With Not Don't

Do Help Do Know

.Produces and comprehends a 4000 word vocabulary

.Understands relationships expressed by

if-then and because, i.e., If you get dressed,

then you can go out.
.Listens to long stories
.Understands words like some, many, few

.Understands and follows sequences of events

.Uses singular, plural and possessive pronouns

(e.g., he-his; she-hers; they-theirs)

.Asks how and why questions to obtain

information
.Engages in conversation abour specific topics

for 4-5 exchanges, taking appropriate turns

.Uses complete, complex sentences in a variety

of ways

.Tells stories

Comments: TOTAL



THE FIVE YEAR OLD

IV. PREACADEMICS: This area of development includes readiness skills for the

kinds of knowledge that children learn in school. Some of

the tasks involved are matching and namiftg letters, rhyming,

understanding similarities and differences, drawing shapes,

,r learning to count, and sequencing pictures.

For each item, place a check (J) in the column that best

describes the child's abilities.

'Picks correct picture from pair of pictures whose

names are similar (e.g., bell-ball)
'Knows when words rhyme
'Names and points to letters in name
'Names other selected letters
'Tells if 2 pictures are the same or different

'Sequences a 3-card-picture story

Can tell the name of some numbers ,(1-10)
Can matrh gnmil ohiects on a 1 to 1 bases
'Draws a figure representing a person; adds basic

details (e.(, body parts, clothing, proportion)
'Copies designs and patterns of .circles, srluares,

triangle

Comments:

Does Can

Can With Not .Don't

Do Help Do Know

TOTAL



THE FIVE YEAR OLD

V. SOCIALIZATION: This area of development includes socialization skills which

increase the child's abilityto gec along with other children,

be a positive and enjoyable member of a family, and to function

and learn well in school.

For each item, pla,:e a check (/) in the column that best

describes the child's abilities.

. 'Likes to play house, cowboys, .spontaneous actior

games
'Plays simple table games according to rules

'Puts toys away
'Gives age and birthday
'Answers telephone, says "Hello", tells person

called the message
'Gets along well in small groups
'Uses feeling words (e.g., mad, afraid, happy)

'Comforts playmates in distress
'Asks for adult help only when needed

'Chooses own friends

Comments:

Does Can

Can With Not Don't

Do Help Do Know

TOTAL



RAKE :

DATE:

PreAbacus Screening System Level I

DATE:

OBSERVER/RATER:

Check (,./5 chlld's developm
average FIVE year old.

Developmental Areas:

I. BODY :IANAGEIENT

'II. SELF-CARE

III. COTfUNICATION
IV. PREACADEMCS,
V. SOCIALIZATION

RELATIONSHIP TO CHILD:

THE FIVE YEAR OLD

ntal abilities in each area listed belo

TOTALS

5-8 9-10 C0?-tIENTS:

as compared to the

Do you consider this chij.d to be a:

slow learpe5 average learner rapid learner

*Check 64 the one that best describes the child's skills:

r. BODY MANAGEENT

'Balances on tiptoes for 10 seconds
'Runs with few falls
'Hops on either foot (about 5 yards)
'Jumps over knee-high obstacle with both

feet together
'Skips (using alternating feet)
'Does somersault, forward roll
'Catches a ball (about,--SrInchal1)
"Makes tower with 1Q/or more smad.1 blocks
'Plac s six blocks in pyramid
"Uses scissors with moderate control

Comments:

TOTAL

Doed Can

Ca With Not Don't
Do Help Do Know

II. SELF-CARE

'Dresses and undresses alone
'Puts shoe on proper foot

'Laces shoes but may need assistadte -in tying laces
'Washes hands and face without getting zlothing wet
'Takes care of toilet needs independently
'Brushes and combs hair_
'Cuts with knife
'Helps set table
'Performs simple ertands
'Does simple household chores
'Stops at curb and looks both ways before crossing

street

Comments:

Does Can
ii With -'Not Don't

Help Do Know

TOTAL '

4 GI
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41111. COMMUNICATION

.Produces and comprehends a 4000

.Understands relationships expressed by
if-then and because, i.e., If you get

then you can go out.,
.Listens to long stories
.Understands words like some, many, few
.1.Inderstands and follows sequences of

.Uses singular, plural and possessive
(e.g., he-his; she-hers;

.Asks how and why questioqs

information 7

.Engages in conversationabour specific

word vocabulary

dressed,

events

pronouns

they-theirs)

to-obtain

topics

for 4-5 exchanges, taking appropriate turns
.Uses complete, complex sentences in a variety

of ways
.Tells stories

TOTAL

Does Can

Can With Not Don't

Do Help. Do Know

IV. PREACADEMICS

'Picks correct picture from pa r of pictures whose

names are similar (e.g., betl-hall)---------
'Knows when words rhyme
*Names and points to letters in name
'Names other selected letters _------,

'Tells if 2 pictures are ,the--Same or dafeent

'Sequences a 3-cardt2ACture story
.

'tan tell the name of some numbers (1-10)
ran match small objects on a 1 to 1 bases
'Draws a figure representing a verson; adds bas c

details (e.g., body parts. cl)thing, proportion)

'Copies designs and patterns oi 'ircles, squares;
1

triangle TOTAL

Poes Can
Can With Not Don't

Do Help_ Do Know

mosmo

WO

Comments:

V. SOCIALIZATION

\ .
.1

Doe
Can Wi
Do H

'Likes to play house, c wboys,
games

'Plays simple table games\according to rules

'Puts toys away
'Gives age and birthday

'Answers telephone, says "Hello",

called the message
'Gets along well in small groups
'Uses feeling words (e.g., mad, afraid,

'Comforts playmates in distress
'Asks for adult help only when needed

'Chooses own friends

ction

Comments:

happy)

.

TOTAL

Can
Not Don't

Do Know

t

I 4 C2
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NAME:

BIRFHDATE:

4)
Figure 2

The ABACUS

PreABACUS Screening System Level II

(PASS II)

DATE:

TEACHER:

DEVELOPMENTAL AREAS: 1 2 3 4 5 6 7 8 9

1.
LNZ\OEMENT

A. Cross Motor
B. Fine Motor

II. SELF-CARE
N. De-;,,ing_

* *

B. Toilering
* *

C. Groomino
D. Eat i ty,

* *

E. Mechanical Know-How
F. Safe,v

III. COMMUNTCATION

A. Prerequisites
B. Comilrehension & Production

IV. PREACADEMICS

V.

*

a. LULLINIll
- -

B. Reading
* * *

C. Mathematics
* * *

D. Writing_
* * * *

SOCIALIZATION
* *

,

\

A Awareness of Self and Others

B. Awareness of Feelings
* ...

C. Social Information
*

D. Play Behavior
*

E. Interactive Behavior
* * *

.

,
.

.

4 t," 1 ,

., I

COMMENTS:

RECOMMENDATIONS:

4' 5



ITEM

, .

41

The ABACUS
PreABACUS Screening Syticem Level.II

(PASS II)

MATERIALS/PROCEDURES Cu

SCORE

CRITERIA

Responses:
4- correct
o incoreect

I. BODY MANAGEMENT
A. Gross Motor
1. Sits unassisted (Child's chair, without sides

or arms)
a) Put child in chair. Cue.
b) Put child on floor in sitting

?osition. Cae.

) "SIT IN THE
CHAIR."

b) "SIT ON THE
FLOOR."

2. Walks indepen-
dently

Stand 15 to 20 feet away from

child. Cue.

"WALK TO ME.,"

3. Bends at waist Model Task. Cue. "DO THIS."

4. Catches rolled
ball

(8-12 inch rubber ball)
Sit on floor 3 feet from child.

Model task. Cue.

"CATCH THE BALL."

5. Throws ball (3-12 inch rubber ball)
Stand 5rfeet from child.

Model task. Cue.

"THROW THE BALL."

6. Ylcks ball

7. Walks up and
down stairs,
alternating feet

(8-12 inch rubber ball)
Have child stand in front of

ball. Model task. Cue.

(Stairs with minimum of 3

standard steps)
a) Cue.

b) Cue.

"KICK THE BALL."

) "WALK UP THE
,STAIRS."

) "WALK DOWN THE
STAIRS."

a.

b.

Sits/in chair and oh

floor without props.

Wal s to teachers
without support or

aids. \
Bends from waist (knee

flex acceptable)0
maintains balance and
returns to full stand
ing position:

Stops movement of ball
using hands, arms, legs

or any combination of

these body parts.

Throws ball 3 feet in
dire_tion of teacher.

Maintains balance
while kIcking ball with

foot. Ball should
move at least two".feet.

Walks up and down

stairs alternating
feet without assis-
tanc.e.



0 0 0
The ABACUS

40

PreABACUS Screening System Level II SCORE

(PASS II)

HATERFALS/PROCEDURES I/#
Responses:
+ me correct

o ... incorrect

CRITERIA

8. Jumps forward Model task of jumping forward
with both feet together. Cue,

"JUMP LIKE THIS." Makes at least 3
forward jumps, keeping
both feet together.

B. Fine Motor
1. Picks up and _(5_1:1ocks orsbeads, container)

releases object Place object and container in
front of child. Model task. Cue.

"PUT THE BLOCKS IN

HERE."

1.

Puts 3 out of 5
objects into container.

2. Pulls large pegs (Pegboard, large pegs)

from board Place pegboard before child,

,
Model task. Cue.

"TAKE THE PEGS OUT." Removes 3 pegs from
board, one at a time.

.3. Puts large pegs (Pegboard, large pegs)

in board Place empty pegboard before
child. Model task. Cue.

"PUT THE-PEGS IN
HERE."

Place,s at least 3 pegs
in holes.

1

4. Places 4 shapes (Formboard with a circle,

in formboard square, triangle, rectangle)

Place board in front of child

remove forms, Hand forms to

child one at a time, Cue.

'PUT THIS IN."

4 .

PlaceC4 forms in
matching space.

5, Builds 4-block (Eight 1 inch cubes)

tower MoCel task. Cue,

,

"MAKE YOUR BLOCKS
LOOK LIKE THIS."

Stacks 4 block: on top
of each' other to form

tower.

6. Strings large (4 large beads, t.tring with

beads reinforcPd tip)
. Model with first bead. Cue.'

"STRING THE BEAbS."

.

Strings 3 beads. ,a

7. Cuts with (Scissors, 4" x 4" construction

scissvra paper)
Present materials. Cul.

"CUT THE PAPER IN ,TWO

.

' Holds paper and
scissors correctly
(thumb up) and cuts

paper

, a

.

1

. 4 fi i
.

0 q
....., ...



ITEM

The ABACUS

PreABACUS Screening System Level II SCORE

(PASS II)

MATERDALS/PROCEDURES CUE

Responses:
-I- no correct

o incorrect

CRITERIA

II. SELF-CARE
A. Dressing
1. Unbuttons (Child's jacket or dressing vest

with medium sized buttons)
Have buttoned jacket or vest on
child. Point to buttons. cue.

"UNaUTvON YOUR
JACKET,"

Unbutton at least

3 buttons

2, Buttons (Child's jacket or dressing vest

with medium sized buttonk

BUTTON YOUR JACKET.' Buttons at least
buttons.

B. Toileting
1. Verbalizes

toilet needs

Parent report,

2. Stays dry/
unsoiled during
school day

Parent report.

Verbalizes need to use

bathroom.

Remains dry/unsoiled
during walking hours;
uses bathroom whLn
needed; has established
bladder/bowel control.

3. Takes self to

toilet independ-
ently

Observe the child or Parent

report.

Indicates needsoodtakes

self to bathroom,
completes toileting,
returns to room.

Q. Grooming
1. Washes hands (sink, water, soap, towel)

Cue. Observe child or parent

report.

"WASH YOUR HANDS." Completed tasks with-

out assistance.

D. Eating
1. Feeds self with

fingers

(Finger food, e.g., crackers,
dry cereal, carrot sticks,
tortilla chips)
Present food to child. Cue.

Parent report.

Picks up food with
fingers and eats it.

4
4 ';" 1



ITEM

II 0 1,
The ABACUS

PreABACUS Screening System Level II

HATERMS /PROCEDURES

(PASS II)
to

I-I

CUE

SCORE

CRITERIA

Responses:

. + ow correct

o incorrect

6

2. Drinks from
glass

(Small glass half full of

liquid)

Parent repoLt

Picks up glass and
drinks without spilling

3. Eats with
utensils

(Spoon and qork, bowl, semi-
solid foods, solid foods cut in

bite size pieces)
Parent report.

).

3.
i

a) Scoops with a spoon'

b) Stabs with a fork

E. Mechanical Know-
How

1. Opens and closes
door

(Unlatched door) a) "OPEN THE DOOR."

b) "CLOSE THE DOOR."

I

.-

b.

.

a) Opens the door.

b) Closes the clor.

F. Safety Ot,serve the \child.
Moves about envi

ir
on- .

ment without running
into ol:;jects;

III commaI CATION
A. Prerequisites
1. Responds to name Move out of child's line of

vision and call name. Observe.

'(CHILD"S NAME),"

,

Gives alerting response
and attempts to locate
source pf sound.

2. Maintains eye
contact

-

/

Seat child il chair.-Sit direct-"LOOK'AT ME,(CHILD'S

ly across from him at child's IAME)."

eye level. Cue.

Maintaius eye contact
for 3 seconds or more.

3. Attends to
activity

(Puzzle or toys)
Seat child in chair. Sit across
from him and play with puzzle

or toy. Cue.

"LOOK." Watches activity for.
5 seconds or more.



ITEM ,

, 'It ABACUS 0

PreABACUS Screening System Level II SCORE

(PASS II)

HATERIALS/PROCEDURES

. 4. Imitates gestures Seat child in front of you.

Model each task. Cue.

a) Wave.

b) Clap hands.
d) Cov,?.r eyes with hands,

remove hands.

,

CUE
1

) "DO THIS, WAVE

BYE-BYE." Wave

b) "DO THIS, PAT-A-

CAKE, PAT-A-CAKE.'

Clap hands.

) "DO THIS, PEEK-A-

BOO." Cover eyes
with hands, removu.

5. Imitates verbal-

Azations

(Cup, ball, toy dog, spoon,

doll)
Give child the objects one at

a time. Cue.

"(NAME OF OBJECT),

SAY, (NAME OF OBJECT)

a) cup
b) ball
c) dog
d) spoon

e) doll
a

1........simiallw.

4.

0

CRITERIA

Imitates 2 out of 3

movements
?

Imitates 4 out . f 5
.

object words, approxi-.

mations acceptable.

Ill COMMUN I CATION

B. Comprehension
and Production

1. Describes pic-
tures

r

(3 action pictures: oy running,

girl eating cookie, boy washing

hands)
Present each picture one at a

time. Cae., . I

a) boy running

b) girl eating cookie

c) boy washing hanas

, 4Ls:-;

,

1
Is

MS ..... 4.

1

"TELL ME WHAT IS

HAPPENING?"

Record child's

response.
a)

,

b)

,

,

c)
C.

o

(

Describes each picture with

at least 2 word phrase that
.

is appropriate for picture. .

Example: boy run, boy walking,

girl eat, eat cookie, wash .

hands.

I. ,

4 'I ^"'



ITEM MATERIALS/PROCEDURES , . CUE

Z. Describes 3 of
6 events.in
picture (6 event picturestorY)

Lay pictures on desk in order
in front of child. Point to
picture on left, sweep hand
across entire sequence. Cue

CRITERIA

"TELL ME WHAT HAPPEN- Retells 3 out of 6 events

ED. TELL ME THE in correct sequence using
WHOLE STORY.: at least 2 word phrases
Record child's response with syntax.

3. Describes 4 o
. 6 events in

picture story

4. Answers "whit"
question

it

(Same a; item 2)
After.child retells story leave
pictures on desk. Cue.

5. Answers "why"'
question (Same as item 4)

"WHAT DIE THE BOY RUN
INTO?"

Use child's response for
item 2 in scoring item 3.
Retells 4 out of 6 events
in correct sequence using
complete sentences with
correct Syntax and grammar.

Answers'question correctly
with no grammatical errors.

"WHY WAS THE BOY
CRYING?"

Same as item 4.

6. Answers 8t4me"
1

qUestion o

4 -'.

(Sane as item 4) 11WHAT HAPPENED BEFORE

THE BOY RAN TO HIS
MOTHER?"

Same as item 4.

4 "". ,



III. Communication (Contd)

MATERIALS/pROCEDUUESITY14

7. Answers "how"
questions.

a

CUE

1.

CRITERIA

I(Same as item 4) "HOW DID THE BOY'S.

-MOTHER HELP HIM?"
Same an item 4.

, 8: Answers "WHAT IF'
question

90 Retell picture
story without
pictures.

(Same as item 4)

(Same as item 2)
Remove pictures. Cue.

9

,"

"WHAT WOULD YOU DO IF
YOU FELL OFF YOUR
BIKE?"

"NOW TELL ME TRE
WHOLE STORY AGAIN."
Record child's respons

Answers question correctly
with no grammatical efrors
using phrase, "I WOULD..."

1

Retells 5 out of 6 events in
correct sequence using
complete sentences with
correct syntax and grammar.

41ij
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. ITEM

IV. PRE-ACADEMICS'
A. Thinking
1. Explores object

2. Finds hidden
objects

3. Uses toys ftinc-

tionally

4. Matches object to
pictures

5. Matches shapes

MATERIALSOROCEDUT

SCORE

CUE

10

Responses:
4. correet

D incorrect

CRITERIA

(Small toy or interest)
Place toy.on table near child.

O'iserve the child.

(Small toy of interest, 3 box

lids)
Hide toy under one lid as

child watches.
Observe child.

(Toy car, toy telephone, and

6 blocks)
Place toys in front of child

one,at a time.
ObserVe child.

"FIND THE TOY."

"PLAY WITH THE "
a) car
b) telephone
c) blocks a.

b.

C.

3.

Reaches, grasps, and

handles toy.

Searches first under

correct'lid.

Uses 2 out of 3 toys

functionally.
a) Pulls and/or pushes

car.
b)ePlaces telephone to

ear andior dials.
c) Stacks, lines up,

and/or arranges
blocks.

411

(3 objects and 3 matching
pictures: toy, car, telephone,

and spoon)
Put pictures on table. Hold
remaining objects in your hand
one at a time. Cue.

(2 sets of 4 basic two dimen-
sional shapes-circle, square,
triangle, rectangle. All shapes
21-3" in size and same color)
Put one set of shapes on table.
Hand other set of shapes to
child one at a time. Cue.

4

"GIVE ME ONE LIKE
THIS."

a) car
b) telephone
c) spoon

"POINT TO ONE LIKE
THIS."

a) circle
b) square
c) triangle
d) rectangle

a.

b.

C.

d.

.Matches all 3 objects .

to correct picture.

Matches all 4 shapes



ift 4 - V

0 40 0 0 0 0
The ABACUS _

PreABACUS'Screening System Level II SCORE
. (PASS.JI)

tv

.r

ITEM i
MATERIALS/PROCEDURES cft

6..Labels colors

--

(1 set of 6 basic color cubes)
Put all 6 cubes on table. Cue.

"WHAT COLOR IS
THIS?"
a) yellow
b) blue
c) red

d) green
e) orange
f) black

II CRITERIA

Responses:
+ gle correct

o incorrect

Label 6 colors.

0/

7..Finds like picture (Set of picture strips)
Present strips in following
ordert

.40I 1 di

bP1c4A
cr0

For each strip point to the

first picture..Mie

"FIND THE ONE LIKE

THIS."

4

!Does 2 out of 3
correctly. .

Reading
Turns'pages of

book (Book with colorful pict.ures

and easy to turn pages)
Give the child the book..

Cue.

"LO0i, VII THE BOOK."

"TURN HB PAGES."

.2. Points to named
picture .

4 'd

(Pictures of 5 objects doll,

spoon, ball, car, shoe)
Put all 5 pictures on table.
Cue.

Turn6 1 to 3 pages at
a time.

"POINT TO THE .11

a) doll
b) spoon
c) ball
d) car

e) shoe

a.

b.

C.
d.

e.

Points to 4 out of 5
pictures.



ITEM

-41 .41 ' 41 - . c
The ABACUS .

PreABACUS Scre4ning System Level II
(PA'SS II)

MATERIALS/PROCEDURES

.3. Points to printed
name

(Four cards: 1 card with child
name printed on it; 3 cards
with other student's names)'
Place all 4 cards on table.

Cue.

J

CUE

"POINT TO YOUR NAME.'

sogE

CRITERIA

Points to own name.

C. Maa.ematics
1. Matches objects

one to one, 1-5

(2 identical sets of 6 blocks

or counters)
Give child one set of blocks.
From other set place number of
blocks to be matched in front'
of child 1" apart. Model task

"a." Cue for tasks "a-e."

'MATCH THE BLOCKS,"
and/or "MAKE YOIJR

BLOCKS LIKE MINE."

a) 2

b) 1

c) 5

d) 3

e) 4

Correctly matches all

objects.

2. Counts objects
1-5

(Set of 5 identical blocks or

counters)
Place set to be counted in a
row in front of child. Cue.

"COUNT THEBLOCKS."
a) 2

b) 1

c) 5

d) 3
e.) 4

a.

b.

C.

d.

C.

Correctly counts aloud

seis 1-5.

. \

3. Knows equivalence
of objecEs to
numerals 1-5

(Numeral cards 1-5; 6 blocks

or counters)
Place blocks in front of child.
Show child numeral cards one at .

a time: Cue.

"GIVE ME
(Point to card and

say numeral.)
a) 2

b) 1
c) 5

d) 3

e) 4

D. Writing
1. Scribbles

4

(Pencils and 2 pieces of paper)

Put materials on table. Give
pencil gnd piece of paper to
child. Model task) Cue.

"SCRIBBLE LIKE I

DID."

a.

b.

c.

d.

Scribbles with a
continuous movement.



ITEM

laP GOO

II II f/ II II

The ABACUi
PreABACUS Screening,System Level II SCORE

(PASS II)

HATERDALS/PROCEDURES

2. Imitates drawing
a cross

(Pencils and a piece.tofvelP x

11" paper)
Put materials dn table: Draw a

cross as child watches. Cue.

Repeat procedure for second

oppprtunity.

CUE

"MAKE A CROSS LIKE
THIS ONE. MAKE IT

HERE."

A

2.

1. Copies a square (Pencil and piece of.81/2" X 11"

paper with 2" square at top

of paper)
Put.materials on table. Point
to model then to area %There

chiAd is to draw. Cue.
Give 2 opportunities.

4. Makes a circle

"MAKE A SQUARE LIKE
THIS ONE. MAKE IT

HERE."

(Pencil and piece of paper) "MAKE A CIRCLE."

Put all materials on table. Cue.

Give two opportunitie.

V. SOCIALIZATION
A. Awareness of Self

and Others
1. Refers to self

bv name

2. RelAtes to un-
familiar adult

Gain child's attention. Cue. "WHAT'S YOUR PANE?"

Observe child interacting with
unfamiliar adult.

B. Awareness of
Feelings

1. ShoWs feelings Observe child.

emMI.a!

a.

Responses:
+ correct
o .6 incorrect

CRtTERIA

Makes at least 1 cross
that has 2 lines that
form an 80 to 100
degree angle.
Intersection of line3
is in middle third of

each line.

Makes at least 1 box
like figure with length
not more than twice the

width and the 4 angles
between 80 to 100

degrees.

Makes atAeast I
closed, circular
fisure.

Gives name

1.

InteraCts w4hout
undue shyness or fear.

An emotional response
a. appropriate to situa-

tion, w.g., sees
familiar person and
smiles; falls down and

1. cries.
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The ABACUS
PreABACUS Screening System Level II SCORE Responses:

+ mi correct

o incorrect

HATERIALS/PROCEDURES

(PASS II)

CUE

C. Social information
1. States 'personal

information

Cue.
.

a. "ARE
g

YOU A BOY
OR A GIRL?"

b. "HOW OLD ARE
YOU?"

D. Play Behavior
1. Initiates and

maintains solo
play .

(Toys of interest)
Observe the child.

,

.

,

E. Interactive
Behavior

1, Makes choices (Toys or snack items)
Present two things by child.
Cue.

"HERE IS A AND

A . , CHOOSE .

ONE."

2. Persists in tssk

/

(Task child can complete
independently, e.g., blocks,
puzzles, paints)
Observe the child during
screening process

3. Puts things away (Toys/materials child has been
using)

Cue. "HELP PUT AWAY THE
....(12,y2Latterial81."

.

..

. .

.

'

.

,

4 /CRITERIA

a.

b.
1.

Responds to both
'questions with correct

'information.

1.

Initiates and.plays
appropriately with
toys by self without
adult supervision.

1.

2.

3.

Chooses one thing
and does not fuss when
both are not received.

Stays actively invol-
ved with task attil
completed.

Assists in putting
roys/materials awaA
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s
NAME:

"THE ABACUS"

ASSESSMENT ,

DATES:

TEACHER:

.,

.

Pre Post
DIkTIIDATE: -

IDEVELOPMENTAL AREAS: 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 11 19 20 21 22 23 24 25 26

I. BODY MANAGMENT
A. Gross Motor

ft * * * * * * * *000000 S e * * *
e

* * * * *
4

*

9

* *

V

* * *
9

* *
1

B. Fine Motor . * * * * * * * *
.. .

*
.

* *
.

*
. .

* * * *
.

*
.

* *
.

II. SELF-CARE
A. Dressing

it * * * * * * * *

--*----*---*--*--**--
-*--*-------

.

* * * *
.

*
.

* * * * * *

B. Toileting

C. Grooming

D. Eating 9 09 0

E. Mechanical Know-How * * * * * *

f--*---*----* t... .
..

F. Safely

.
Il. COMMUNICATION

A. Prerequisites
* # * * * * * *

. . . . . .

B. Comprehension * * * * * * * * *
t It I I f 2

C. Production * * * * * * * * * * *
.

*
.

1IV. PRP-ACADEMICS
A. Thinking

* * * * * * * * * * *

.

*

.

* * * *

F.

* *

10

*

0

*
.

B. Reading * * * * * * * * * * * *
.

C. Mathematics * * * * * * * * * * * *
0

* * * * .

D. Writing
* * * * * * * * * *

.
.

V. SOCIALIZATION
A. Awareness of Self

and Others

* * * * *
.

B. Awareness of Feelings * .

* * F-7---
,

.

C. Social Information
D. I') ay Behavior * * *

E. Interactivo Behavivr * * * , * * * * * te
. , .

.

I 3/31/82 -
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"THE ABACUS".

ASSESSMENT
-

RE

PRE

Reaponxes:
+= correct
o= incorrect

. - .....

I. BODY MANAGEMENT
A. Gross Motor

1. Rolls from back to
stomach

.

0..

-

(Toy of Interest)
Lay child on back. Gain child's interest in
toy. Then place toy so child must roll over
to get it. Encourage all.

.

.

.

Rolls from back to ,

stomach.

I

2. Rolls from stomach- to
back

Same asliem I except, lay child on
stomach. Encourage child.

Rolls from stomach to
back.

.

3. Siti with support (Pillow)
Put pillow behind child's back or hold
child at hips. Observe the child. .

Maintains 'sitting position
with head control.
.

..

*4. Sits unasilsted (Child's chair, without sides or arms)
a) Put child in chair. Cue.
b) Put child on floor in sitting position. )

Cue.
.

) "SIT IN THE CHAIR."
b) "SIT ON THE FLOOR."

Sits in chair and on floor
without props.

:

.

S. Crawls on hands and knees Place child on floor in crawling position,
walk 4 to 5 feed away from child.
Cue. "Come here."

"CRAWL TO ME."

.

Crawls on hands and kneet
to teacher.

6. Stands with support

,/
(TaMe, chair or adult support)
Pull child up or stand next to table or
chair. Stand child next to table
or chair to provide support.

,

"STAND HERE."

.

Stands holding on to
support.

7. Seats self in small dtsir (Small chair)
Place child near small chair. Model task.
Cue.

"SIT IN THE CHAIR."

.

Sests.self In small chair. -

4: 3



A. Cross Meter (cont.)
, Page 2

a ITEM MATERIALS/PROCEDURES CUE i
If

Resymsea:
+=correct
o= incorrect

CRITERIA

8. Stands alone Stand child on floor. Cue. "STAND UP."

.

Stands without supports or
aids.

9. Walks with suppod Place child near table or hold fingers out
for support. Cue.

_
... ...._

"WALK."

.

Walks at least 6 steps with
support.

.

*10.. Walks independently

.

Stand 10 to 15 feet away from
child. Cue: "Como here."
a) Walks with shoes.

.
b) Walks without shoes.

. _ .

"VALK TO ME."

a ) with shoes
b) Withdut shoes. -

.

Walks to teacher without
support or aids, with and

without shoes.
b.

10.

*11. Bends at waist Model task. Cue. "DO THIS." .

.

. 11.

Bends from waist .(knee
flex acceptable), maintsks
balance and returns to full
standing position.

12. Rolls ball (8-12 inch rubber ball)
Sit on floor 3 feet from
child. Model task. Cue.

"ROLL THE BALL"
.

12.

.

Rolls ball across floor
toward teacher.

13. Catches rolled ball

,
.

.
.

(8-12 Inch rubber ball)
Sit on Poor 3 feet from
child. Model task. Cue.

"CATCH THE BAl.L."

. .
13.

Stops movement of ball
using hands, arms, legs or
any combination of these
body parts.

*14. Throws ball (8-1 2 inch rubber ball)
Stand 5 feet from child.
Model task. Cue .

"THROW THE BALL"

14.

Throws ball 3 feet
in-direction of '

teacher.

i

4'25

i
1
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A:Grors Motor (cont.)
hie 3

CUE POBT

Responses:
+=cocrect
o r incorrect

IS. Walks backwards

.

Model task, take severaleteps backwardsu

Cue.
.

"WALK LIKE THIS."

15.

Takes 4 to 6 steps back-
wards without falling down
and withuut assistance.

,

16. lumps in place Model task of jumping iri place. Cue,

.

"JUMP LIKE THIS."

16.

Jumps up 2 to 4 times,
moving both feet at thz
same time.

*17. Kicks ball (8-12 inch rubber ball)
Have child stand in fron: of ball.
Model task. Cue.

.

"KICK THE BALL"

17.

Maintains balance while
kicking ball with foot. Ball
should move at least two
feet.

16. Walks up and down
incline surface

(inclined surface of 10.15% 3 to 4 feet
lung)
.a) Place child at beginning of upward grade.

Stand at end of upward grade. Cue.

19 Place child at beginning of downward
sin face. Stand at end of downward sur

face. Cue.

-

o) "WALK UP THE EOARD."

b) "WALK DOWN THE
BOARD." .

a.

Walks up and down incline
surface without alds.

b.

18.
,

*19. Walks up and down
stabs, alternens feet

.

(Stairs with minimum of 3 standard steps)

a) Cue.
b) Cue.

a) "WALK UP THE STAIRS."

b) "WALK DOWN THE
8TAIRS.".

a.

,

Walks up and down stairs
alternating feet without
auistance.

b.
19.

A i
-1 ,-
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A. Gioss Motor (cont.)
Pate 4

ITEM MATERIALS/PROCEDURES CUE

S.
Response*:

=correct
o = incorrect

CRITERIA

*20. Jumps forward
i

Model tisk of jumping forward with both
feet together. Cuef..

.

"JUMP LIKE THIS."

.t.
,

Makes at least 3 forward
jumps, keeping both feet
together.

21. Pedals tricycle
i

(Tricycle, hard-cement surface)
Cue.

..

"RIDE THE TRIKE."

21.

Seats self on trike, pedals
and steers without assistence

22. Climbs ladder and slides
down the slide,

(Climbing apparatus having at least *

5-rung ladder and slide)
Stand at bottom of slide. Cue.

"CLIMB UP THE LADDER
AND CO DOWN TIIE SLIDE."

I

22.

.

.

Climbs ladder and slides
down slide without assis-
tance.

23. Walks forward on
balance beam

(Walking beam no wider than 6 inches and
at least 4 feet long)
Model task. Cue.

"WALK ON THE BOARD."

I

23.

Maintains balance while
walking on balance beam.

24. Catches bean bag

.

(Bean bag at least 4" x 4")
Stand 3 to 5 feet in front of child. Cue,

%

"CATCH THE BEAN BAG." f

24.

Uses hands and/or arms to

catch thrown bean bag.

-

25. Steps over knee.high bar (Adjustable jump standard and bar)
Place bar at child's knee height. Stand on
one side of bar and cue.

"STEP OVER THE BAR."

. .
. .

I

25.

Maintains balance while
stepping over bar without
assistance.

26. Runs (MUM (20 to 30 yard running course with two
turns Indicated by markers, e.g., cones,
chairs, poles)
Model task and cue.

"RUN."
a) Runs
b) Follows COUIII13 without

falling or hitting markers.

I

Runs course without falling
or hitting molten.

.

I .

.

41! 5;11



B. Fine Motor
Page 1

MAT /PROCED CUE PRE POBT

sponses:
+=correct
o=incorrect

CRITER

B. Fine Motor
1. Uses pelmet grasp

. .

(3.inch ball or Neif,ball)
Place ball on table in front of child.

"PICK UP THE BALL"

.

.

Picks up bail using
painter grasp.

Model task. Cue.

2. Uses pincer grasp (Small objects.pegs, beads)
Place object in frrnt of child. Model tuk.
Cue.

"PICK UP THE
9,

.

Plcks up object
using pincer grasp.

3. Transfers object hand to
hand

(Block or large bead)
Hand child.an object. Model task. Cue.

"PUT THE BLOCK IN YOUR
OTHER HAND."

.

Transfers object from hand
to hand without using table.

'M. Picks up and releues
object

.

(5 blocks or beads, container)
Place objects and container in
front of child. Model task.
Cue.

"PUT THE BLOCKS IN HERE."

t .

Puts 3 out of 5 objects into
container.

S. Pirshes wheel toy
.

(Small toy with wheels, e.g., car, truck; flat
sur face) .

Model task. Give object to child. Cue.

"DRIVE THE
1.,

.

Pmh-s wheel toy.

.or "MOVE THE_____."

6. Puts rings on peg (Stacking ring toy, rings may vary in size)
Take rings off peg. Model task. Cue:

"PUT THE RINGS ON THE
PEG."

. .
. .

.

Puts 3 rings on peg
in any order.

*7. Pulls large pegs from
board

. .

(Pegboard, large pegs)
Place pegboard before child.
Model task and cue.

"TAKE THE PEGS OUT."

,

z _

Removes 3 pegs from board,
one at a time.

.-
Places at least 3 pegs In
holes.

4. Puts large pep In board

.....,

(Pegboard, large pegs)
Place empty pegboard before chlidd
Model task and cue. .,

-1
"PUT THE PEGS IN HERE."

fA rAl Stal&LLifisaaa .411441amidigmb ..11.44harroessraaahatrowftibainhora



B.' Fine Motor (cont.)
Page 2

MATERIMA/PROCEDURES ' CUE PRE POS

Responses:
+=correct
onincorrect

CRITERIA

*9. Placer 4 shapes in form-
board

(Formboard with a circle, square, triangle,
rectangle)
Place board In front of child, remove forms.
Hand forms to child one at a time. Cue.

*TUT THIS IN."

.

Places 4 forms in matching
space.

..-

.

10. Pulls small pegs from
board

(Pegboard, small pegs)
Place full pegboard in front of child. Model
task and cue.

"TAKE THE PEGS OUT."

.

10.

.

Takes out at least 3 pegs,
one at a time.

11. Puts small pep in board

..

(Pegboard, small pegs) '
l'iace pegboard and small pegs on table in
front of child. Model task and cue.

.

"PUT THE PEGS IN."

11.

,

-

Picks up at least 3 pegs and
place them in holes.

*12. Builds 4-block tower (Eight l-inch cubes)
Model task and cue. .

"MAKE YOUR BLOCKS
LOOKLIKE THIS."

-,

.

12.

Stacks 4 blocks on top of
each other to form tower..

. .

.,

13. Hammers pegs (Cobbler's bench or similar pounding toy)
Model task, and cue.

"HAMMER TI1E PEG."

13.

.

Hammers at least 2 pegs
into holes.

14. Rotates handle (lack in the Box with hand crank)
Model task, present toy to child. Cue.

"TURN THE HANDLE."

. .

. . 14. .

Rotates handle 5 times.

15. Pastes/Glues (Dah.of paste or glue, 2 1

pieces of paper, 2 plctures)
Model task. Cue. '

"PASTE YOUR PICTURE ON
THE PAPER." -

15.

Applies paste/glue to
picture and pastes/glues

, picture onto paper.

16. Paints with brush at
easel

(Easel, paper, paint, smock)
Model task and cue.

"PAINT ON THE PAPER."

,

16.

Dips brush in paint, makei
paint strokes on paper.

I .

,

0111PP,,



Fine Motor (cont.)
k Pap 3

ITEM , MATERIALS/PROCEDURES CUE

1E-

/Responses:
,/ +

1381=correctPRE POST/ CRITneEcRIA

i/ in
4i/

17. Nests 4 cups.
t.

.

(4 nesting cups) ...

Present nested cups, take apart as child
watches. Cue.

"PUT THE CUPS TOGETHER."

17.

Correctly fits cups together.

'18. Str Inp large beads (4 large beads, string with reinforced tip)
Model with first bead and cue. .

"STRING THE BEADS."

18.

Strings 3 beads.

\

19. Builds block bridge (6 one inch cubes)
Model task and cue. .

, .

,

"MAKE YOUR BLOCKS
'LOOK LIKE MINE."

19.

Makes bridgelike model.

I

20. Puts tdgether
adjacent piece
puzzle.

Adjacent piece puzzle with 5 to 7 . .

pieces. As child watches, take pieces
out. Present puzzle. Cue. -

'PUT THE PUZZLE
TOGETHER."

20.

Puts puzzle together with-
out assistance.

21. Cuts with scissors
. .

. '

(Scissors, 4" x 4" construction paper)
Present materials and cue. .

,

"CUT THE PAPER IN TWO."

21 .

Holds paper and scissors
correctly (thumb up) and
Ipts paper in two.

.1 I 'II 'VII

5
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I). 411)

SCORE

ITEM MATERWA/PROCEDURES

.
Responses:

44). +=correct
osincorrect

CUE FRE POST CRITERIA

H. SELF-CARE
A. Dressing°

s
,

I. Removes socks

'Use child's own clothing when assessing

this section.

(Child's socks)
Child has both socks on feet. Point to locks "TAKE OFF YOUR SOCKS."

and cue.

2. Removes pants (Child's pullon pants)
Child has on pants. Point to pants and cue. "TAKEOFF YOUR PANTS."

'Completes each item with-
out assistance unless other-

wise stated.

Pulls off both socks.

3. Removes untied or
unbuckled shots

4. Removes unbuttoned
jacket or shirt

(Child's shoes)
Untie or unbuckle the child's shoes. Point "TAKE OFF YOUR SHOES."

to shoes and cue.

Takes off pants.

,

(Child's jacket or button shirt)
Unbutton the shirt or jacket. Point to shirt
or jacket and cue.

S. Removes pullover shirt
or unbuttoned dreu

.

(Child's dress or T-shirt)
Unbutton the child's dress. Point to dress

or shirt and cue.
..

6. Puts on pants

, -t

(Child's pants)
Lty pante . , near child. Point to "PUT ON YOUR PANTS."

pants and cue.

Takes off shoes.

3.

"TAKE OFF YOUR SHIRT
(JACKET)."

4.

"TAKE OFF 'YOUR SHIRT
(DRESS)."

5.

6.

Takes off shirt or jacket.

Takes off shirt or dress over

head.

Puts on pants (is not
responsible rot fasteners or

zipper).

C ' 1 1
'''' '., L..1



A.A. Dressing (cont.)
Page

MORE

CUE

Responses:

+=correct
or-incorrect

CRITERIA

7. Puts on socks (Child's socks)
Lay socks near child. Point to .

socks and cue.

_ ___

"PUT ON YOUR SOCKS."

7.

,

Puts on both socks with
heel in correct position. ,

,

3. Puts on T-shirt (Child's T-shirt)
lay T-shirt near child. Point to
T shir t and cue,

"PUT ON YOUR SHIRT."

8.

,

Puts on T.shirt correctly.

9. PULI on coat or jacket (Child's coat or jacket)
Lay coat near child. Point to
coat and cue.

"PUT ON YOUR COAT."

9.

Puts on coat orjacket, not
responsible for fasteners.

10. Put on shoes (Cltikl's Shoes )
l'ut shoes on floor near child. Point to
and cue.

"PUT ON YOUR SHOES."
.

10.

Puts shoes on correct feet,
not responsible for ties or
buckles.

i

*11. Unbuttons

_

.

*Fur items 11 to 20, dressing vests are accept

(Child's shirt or jacket with medium-sized
buttons)
I lave buttoned shirt on child. Point to
buttons and cue.

ible, cue will vary accordingly.

"UNBUTTON YOUR SHIRT."

11.

Unbuttons at least
3 buttons

-
*12. Buttons (Child's shirt or jacket with medium-sized

buttons)
Ilave unbuttoned shirt on child. Point to
buttons and cue.

"BUTTON YOUR SHIRT."

12. _

Buttons at least 3 buttons.

51 0



, A. Dressing (cont.)
Page 3

' I
$

ORE

POST

Responses:

+scoffed
o=incorreet

41

I 3. Unzips (Child's pants, jacket, etc.)
Have zipped clothing on child. Point to

zipper and cue.

"UNZIP YOUR"

13.

Unzips, not responsible for
disengaging zipper.

14. Zips
- --:

(Child's pants, jacket, etc.)
Engage zipper. Point to zipper and Clle.

"ZIP YOUR lis

14.

Zips up zipper.

.

15. Unsnaps (Clothing with snaps)
Ilave snapped clothing on child. Point to
snaps and cue.

"UNSNAP YOUIL......."

15.

Unsnaps at least 3 snaps.

16. Snaps

.

(Clothing with snaps)
llave unsnapped clothing on child. Point to
snaps and cue.

"SNAP YOUR "

H.

Snaps at least 3 snaps.

17. Unbuckles (Belt with buckle)
I lave buckled belt on child. Point to belt
and cue.

"TAKE IT OFF."

17.

Unbuckles the belt.

..

18. Buckles (Belt with buckle)
I lave unbuckled belt on child. Cue.

,

"FIX YOUR BELT."

18.

Buckles the belt.

19. Unties (Shoes with laces)
!lave tied shoes on child. Cue. "UNTIE YOUR SHOES."

19 .

Unties shoes without leaving

knots.

20. Ties (Shoes with laces)
lbw untied shoes on child. Cue. "TIE YOUR SHOES."

20.

Ties shoes.

5 )
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.....a. *

1:Toilet lag ..

I. Fusses to have diaper
changed

ITEM

..,

2. Indicates pants solledlwet

.', 3. Verbalizes toilet needs

h 4. Stays dry and un
soiled for school
day.

5. Cares for self at toilet

MATERIALS/PROCEDURES

Observe the child )
or parent report.

1

a
CUE

ibitE il
Responses:

41) +2.currect
V

4) o=ineorreet

/

Observe the child, or parent repot.; .

Observe the child j or parent report.

6. Takes self to toilet
independently

Observe the child or parent report.q

CRITERIA

I

Fusses when soiled andfor

wet, to Indicate soiled/wet
pants.

Indicates solled/wei pants
brgesture or xertiaiitation.

\

Verbalizes need to me bath-

room.

Rema ins dry mid
unsoiled daring
school hours; uses
bathroom when need
ed; has establish
ed bladder iind
bowel control .

Pulls down p.ults, sits,
wipes, pulls oirepanis.

flushes toilet.

Indicates needs, lakes self

to bathroom, completes
tasks as tn item 5, returns

to room.



ITEM MATER1ALS/PROCEDURES CUE

tE

Responses:
+=correct
o=incoftect

PRE POST CRITERIA

C. Grooming
*1. Washes hands

.

(Sink, water, soap, towel)
Cue. "WASH YOUR HANDS."

.

_

Completes task without
assistance. .

2. Blows nou (Tissue, wastebasket)
Cue. "BLOW YOUR NOSE AND

THROW YOUR TISSUE
AWAY."

.

.

,

Blows nose and throws
tissue in basket.

D. Eating
I . Swallows liquids (Cup with liquid)

Put cup to cluld's mouth, and hold cup for
child. Observe the child.

'a

.

Swallows liquids without
choking.

2. Keeps liquids in mouth (Cup with liquid)
Put cup to child's mouth and hold cup for
child. Observe the child. .

.

tt
,

Liquids stay in mouth
pr tor to swallowing.

3. Keeps food in mouth

.

(Seini.solid food, e.g., applesauce, pudding)

01 fer child spoonful of food. Adult holds
spoon. Cue.

"EAT THE
..,

.

Accepts food into mouth,
keeps It in and swallows.

4. atews solid food (Solid food, e.g., peaches, pineapple,
cheese)
If necessary, adult holds spoon. Cue. "EAT THE ..

4.

Sante as Item 3, but also
includes chewing.

5



D. Eating (cont.)
Page 2

ITEM MATERIALS

r *on

N

0 13

Responses:

+=correct
or. incorrect

C

5. Feeds self with fingers (Finger food, e.g., crackers, dry cereal,
carrot sticks, tortilla chips)
Present food to child. Cue. "TAKE ONE AND EAT IT."

I
.

.

Picks up food with fingers
and eats It.

*6. Drinks from glass (Small glass half full of liquid)
Place glass on table in front of child. Cue. "IftRINK YOUR*"

.

Picks up glass and drinks

wIthout spilling.

*7. Scoops with utensil (Spoon, bowl, food, e.g., apple
sauce, ice cream)
Present utensil and food. Cue. "EAT TIIE u

.
4.

Scoops food with utensil
and brings to month.

8. Seats self at table (Child sire table and chair)
Ct.e. "SIT AT TIIE TABLE."

8.

Sits on chair at table.

.'r9. Stabs with a fork (Pork, bowl or plate, solid food, cut in bite
sizo pieces)

Present materials. Cue. "USE THE FORK TO EAT
YOUR

,.

.

Stabs food and brings to
mouth.

10. Drinks ihrough a straw (Glass with liquid and straw)
Present matedals. Cue. "DRINK WITH THE STRAW."

1

i 10.

Uses straw to drink liquid
from glass.

kJ-

I

5.1i



, D. Eating (cont.)
Page 3

ITEM

,
.

1

MATERIALS/PROCEDURES

t

CUE

0 04
SCORE

Responses:
+=correct
o=incorrect

CRITERIA

I I. Spreads with a knife (Life, bread, spreadable, e.g., butter, jelly,
peanut butter)
Present materials. Cue. "USE THE KNIFE TO PUT

THE ON THE

11,

Uses knife to spread.

BREAD."

12. Uses napkin (Napkin, snack time)
Cue. "WIPE YOUR MOUTH."

12.

Uses napkin to wipe mouth.

13. Remains at table while
eating

(Snacktime)
Observe the child.

13.

.

Stays in chair at table until
finished with snack.

14. Clears place at table (End of macktime)
Cue. "CLEAR OFF YOUR PLACE."

14.

Clears plate by throwing
away disposables and/or
placing dishes In sink.

E. Mechanical Know-How
' 1. Pushes door to open or

close

,

(Door)
Take child to door and cue. "PUSH TilE DOOR

1.

Pushes door open/closed
(at least 18 inches) without
assistance.

(OPEN/CLOSED)."

*
2. Pulls door to open or

close
(Door)
Take child to door and cue.

.
"PULL TIM DOOR

2.

Pulls door closed/open (at
least 18 inches) without
assistance.

5 2.' )

(OPEN/CLOSED)."



0. WORE

E. Mechanical Know.flow (cont.)
rage 2

CUE PRE POS'

Responnes:
+ = correct
o = incorrect

3. Turns door knob (Door with knob)
Take child to door, model task, and cue. "TURN 111E KNOB AND

OPEN THE DOOR."
3.

Turns door knob to open
door without assistance.

4. Turns writer on
and of f

(Water faucet child can reach)
Model and cue.

.
a)"TURN TIIE WATER ON."

b) "TURN THE WATER OFF."

.
Turns water on and off.

b.
.

t---,,-----
5. Drinks frtalll V, ater

fountaln

(Water fountain child can reach)
Model and cue. "GET A DRINK."

.

Drinks from fountain with-
out assistance.

6. Pours from 1 v elier (Glass, small pitcher with liquid)
Cue..

1

"POUR TlIE
,,

. ...... Pours liquid into trhm from
pitcher without spilling,

F. Safety
Avoids binhong into
objects

Observe the child.

.

Moves about environment
without running into
objects.

2. Stops at curb and looks
both ways

(Street)
Accompany child, cue to stop at curb. "STOP."

.

Stops at curb.

3. Hesitates at top of stairs (Stairs with minimum of 3 steps, hand rail

o)tional)
Observe the child. .

Hesitates and looks before
descending.

4. Carrie::harp object cor
rectily

(Scissors)
Lay scinors on table and cue. "TAKE THE SCISSORS TO

THE
iii,

Carries scissors by blade
with point down.



I

ITEM MATERIALS/PROCED RES 1

scot

4
..

ID

Responses:
+=correct
o=incortect

II. COMMUNICATION

A. Prerequisites

Attention

(Bell or other noise maker)
Move out of the child's
line of vision and make noise with bell or
rattle. Observe.

I

.

j Gives alerting response and/
or moves eyes in.direction
or sound.

I. Responds to auditory
sounds

2. Responds to vocal
sounds

Move out of his line
of vision and make vocal sounds. Observe,

.

.

Gives alerting response and/
or moves eyes in direction
of sound.

. Respondc to name Move out of child 8 line of
vision and call name. Observe.

"(CHILD'S NAME)."

.

Gives alerting response and
attempts to locate source
of sound.

4. Maintains eye contact Seat child in chair. Sit
......

iirectly across from him at

child's eye level. Cue.

.

"LOOK AT ME WHIM'S
.

.

Maintains eye contact for
3 seconds or more.NAME)."

S. Attends to activity (Puzzle or toys)

Seat child in chair. Sit across

from him and play with puzzle

or toy. C"

"LOOK."

_

Watches activity for 5
seconds or more.

Object Permanence

.

.

See Preacadernics,

Plinking,
Items 1, 3. 4, j

1



,

A. Prerequisites (cont.)
Pero 2

CtIR

Responses:
+sewed
ozIncorzect

Obiect Specific Play

.
....--.,..........4

See Pieacademica,
Thinking
Items 2 and 7

Imitation Seat child in front of you.'
Model each gesture. i. _
Cue.

_
a) Wave
b) Clap hands
c) Cover eyes with

hands , remove hands .

.

a) "DO Ti IIS, WAVE 13YE-
B YE." Wave.

b) "DO THIS, PAT.A.CAKE,
PAT-A-CAKE." Clap hands.

) "DO THIS, PEEK-A-BOO."
Cover eyes with hands,
remove.

'

Imitates 2 out or 3
gesturem.

6. Imitates
gestures

b.

c.

6.

7. Imitates vocalizations

..

(Toys, blocks)
Manipulate toys and make appropriate
vocalization, e.g., build tower, knock It
over, and say "boom" or "oohh4' .

Push train and say "choochoo";;vocalization)."
push car and say "vrroomm";

dial telephone say "ring,
ring", pick up receiver.

.

i. If child does not imitate
vocalization, repeat
and cue, "SAY

.

hithates 4 out of S
vocalizations.b.

.

.

.

7.

'O. Imitates verbalizetions

.

3t- ) tl

(Cup, ball, toy dog, spoon, doll)
Give child the objects one at a time.
Cue. . a.

,
Imitates 4 out of S
object words, approxims.
tions acceptable.

.

SAY 20
a) cup
b) ball
c) dog
d) spoon
e) doll

b.

c.
d.

0.
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so

SCORE
. A. Pr.erequIsites (tont.)

Page 3

ITEM MATERIALS/PROCEDURES CUE P E

Responses:

+=correct .
oisinconect

- Mat chins(

I

See Preacademics,

Thinking, .

Items 6 and 8

B. Comprehension -

'1. Comprehends object
words

(Ball, spoon, cup, toy cu, toy chair)
Put objects on table. Cue. 'POINT TO ------."

a.

u
.

Points to 4 out of $
objects,

a) ball
b) spoon

c) cup
d) toy. car
c) toy chair

b.

o.

d.

e.

.

'2. Comprehends action
words

(Picture of children running, sitting, wash-
ing, eating, sleeping)
Place pictures on table. Cue. .

"POINT TO THE (BOY OR
GIRO ii,

a.

:
Points to 4 out of S .

pictures.
a) running
b) sitting
c) washing

d) eating
c) sleeping

b.

o

d.
o.

.

3. Comprehends more for
rectIrrence

,

(Food or drink child likes)
Present small amount of food or drink,
then cue.

,

"DO YOU WANT MORE
(FOOD OR DRINK)?"

a. Child nods head yes,
reaches for object or
verbally Indicates he wants
MOM 2 out of 3 fifties.

b

3 .



,B. Comprehension (coat.)
Page 2

ITEM

1

i

MATERIALS/PROCEDURES CUE

8001

cr

P POST

Responses:
+=correct
e=incorrect

E

4. Comprehends no for
nonexistence

.

(Small amounts of snacks or
drinks child likes)
Place small amount of snack
or drink on table. Have child
eat or drink it. When the
snack or drink is finished cue
Repeat two more times

IVIDREIS THE (MSK/
SNACK)?

DO YOU SEE (DRINK/
SNACK) 7

a, Child shakes head no.
searches for piece, or says
"no" or "all gone" for 2
out of 3 times.

b.
c.

.

Give Production Item 6 (Production of
no for nonexistence). Record score
under Production Item 6 on page22..

If child did not give a verbal
response .)ii previous cue, say
"TELL ME."

Child says "no" or "all
gone" for 2 out of 3
times I

S. Comprehends location
words

(Doll ARd doll house)
Give child the doll. Cue.

"MAKE /PUT THE DOLL

a.

,

Makes doll perform 4 out
of 5 actions.

a) go in the house
b) go out of the house
c) go Lin the steps
d)go down the steps

b.
C.

d.
e.e) go on the house
5.

6. Comprehends gia for
rejection ,

,

(3 foods, drinks, or objects child does
not like)
Present each object one at a time. Cue.

YOU WAN" DO T

( OBJECT )?"

___

a

Child shakes head no,
pushes object away, or
says "no" for 2 out of 3

jctobes.

b.
C.

6.

Child says "no" for 2
,

out of 3 objects.
Give Production Item (Produces no for
rejection),
Record score under Production Item 8
on page 22.

_
If child did not give a verbal
response on previous cue, say
"TELL ME."

1

.

0 0 i
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a Comprehension (cont.) s

Page 3 I

*ORE

E S/P ED(JRES

e
PRE POST

Responses:

+=correct
o =incorrect

7 Comprehends attributes (4 dolls: 1 big, 1 little,
1 broken, 1 dirty)
Place big and little dolls
on table. Cue.
Place broken and dirty doll
on table. Cue.

"POINT TO DOLL."

a.

,

Points to 3 out of 4
attributes. .a) big

b) little
c) broken
d) dirty

b.

C.

d.

7.

S. Comprehends u2 for
denial

(3 objects cldld comprehends names of.
Can use objects child comprehended on
Comprehension Item 1, Le., ball, spoon,
cup, toy car, toy chair.)
Present object one at a time.

"I.- "HS A (INCORRECT a.
Child shakes head no or
says "no" for 2 out of
3 objects.

NAME)?" b.

c .

B.--
Give Production Item (produces no for
denial). Recoid score under Production
hem 10 on page 22.

If child did not give a verbal
response on previous cue,
say "TELL ME."

Child uys "no" for 2
out of 3 objects.

9. Comprehends name for
possession

A

(3 articles of child's clothing and same
3 articles of teacher's clothing, e.g., shirt,
sweater, shoe, belt, sock)
Place each pair of clothing on the table
one at a time, e.g., child's shoo and
teacher's shoe.

Cue for each article of

clothing.

"POINT TO (CHILD'S
NAME OR TEACHER'S

a.

Point to correct person's
clothing 4 out of 6 times.

.

b.

NAME)(CLOTH1NG)." u.

.

.

d.
0.

f .

9.

1

5 1. 4A. ..

i



ITEM

C. Production
*1. Produces object

words

MATERIALS/PROCEDURES CUE

SA/RE

Responses:
+=cc:red
o=incorrect

POST CRITERIA

(Ball, spoon, cup, toy car, toy chair)
Show child objects one at a thne. Cu*. "WHAT'S THIS?"

a) ball
b) spoon
c) cup
d) car
e) chair

*2. Produces action words (Pictures of children running, sitting,
washing, nating, sleeping)
Show child pictures one at a time. Cue.

"WIIAT'S (BOY OR GIRL)
DUINGr

a) running
b) sitting
c) washing
d) eating
e) sleeping

b.
C.

e.

a.
b

*If longer utter
ance with "key"
word is Produced,
score +.
Names 4 out of 5
objects.

3. Produces more for
recurrence

(Food or drink child likes)
Present small amount of food or drink,
then cue.

"WilAT 1)0 YOU WANT?"
If child gives nonverbal
response, cue "TELL ME."

,

Names 4 out of 5 actions.

3.

Child says "more" or
"another" 2 out of
3 times.

4. Products want or
give me for internal
gate

,

S. Produces help for
internal state

(3 toys, foods, drinks child likes)
Show child food, toy, or drink one at a
time. Cue.

If he gives nonverbal
response, e.g., reaches for
object, cue "WHAT?"

C.

Child says "want" or
"give me" 2 out of 3
times.

(Tasks that child needs help with)
Sit near child and observe. Observe 3
situations.

If child gives nonverbal
response, e.g., pulling on
teacher, pointing, cue
"TELL ME."

b.

5.

Child says "help" 2 out
of 3 times.

C", 1 '')
I, t, ,.., 5 J ;



C. Production (cont.)
Page 2

CUE

MIRE

PRE ST

Responses:
+=correct
o=incorrect

6. Produces no or all
ironefor nonexistence

See Comprehension Item 4 (Comprehensior
materials, procedure, criteria, and cue.

on 'page 19 for

of no for nonexistence)
. a.

.

b.
C.

6.

7. Produces location words (Doll and doll house)
Teacher manipulates doll to:
a) go in the h ouse
h) go out of the house

"WHERE'S DOLL GOING?"

a) in
b) out
c) up
d) down
e) on

.

a.
Child says 4 out of 5
location words:

b.
C.

c) go op
d) go down

d.
e.

-1

e) go on the house
Cue for each manipulation. 7.

8. Produces no for
reject ion for

.

See Comprehension Item 6 (ComprehensIon
materials, procedure, criteria, and cue.

of no for rejection) on page 19
, a.

b.
C.

8.----
9. Produces look or tee Observe in classroom.

Observe 3 situations.
a.

Child says "look" or
"see" to gain teacher's
or another child's men.
tion 2 out of 3 times.

for notice b.
C.

9.

-

10. Produces no for dental
'for

See Comprehension Item 8 (Comprehension of pa for denial) on page 201

materials, procedure, criteria, and cue.

I

a,
b.
0.

10.



C. Production (cont.)
Page 3

S.

CUE

SCORE

az)

POS'

Responses:
/ += correct

o= incorrect

ft

U. hoduces attributes

:

....._ .... ____. _ .____________

(5 dolls: I broken, 1 big, I little, 1
. I

clean, 1 ttirty)
Deinonstration: "THIS DOLL IS

a.

1

Child says 3 out of 4
attributes.

--"
a) big
b) little
c) clean /pret ty
d) dirty /ugly

Place broken doll on table and say,
"TINS DOLL IS BROKEN SAY BROKEN.

YES. TIIIS DOLL IS " Child b.

,hould say broken.
Item:

c.
d._

Place big and little doll on table. Cue.
Place clean and dirty doll on table. Cue,

11.

12. Produces name for
possession

,

( 3 artides of child's clothing and samo
3 articles of teacher's clothing, e.g.,
shirt, sweater, shoe, belt, sock)
Place each pair of clothing on table one
at c cline, e.g., child's shoe and teacher's
shoe. Cue. Repeat for each pair of
clothing.

"WHOSE (CLOTHING) IS
THIS?"

Cue for each article
of clothing.

a.
Child says his name ot
me/my/mine for his cloth-
ing and teacher's name or
you, yours for teacher's
clothing. Makes 4 out of
6 correct responses,

b.

c.
ti.

0.

12.

Ghe Communication Sample to obtain more information about the child's communication skills,



ITEM MATERIALS/PROCEDURES

024
SCORE

CUE PRE POS'

Responses:

+incorrect
o=incorrect

CRITERIA

IV. PRE-ACADEMICS
A. Thinking
1. Looks for object that

has disappeared
(Small toy of interest)
Sit child in chair. Hold toy in child's
line of vision. Move toy underneath
child's chair. Observe the child.

,

.

Searches with eyes and/or'
hands at point of disap-
pearance.

*1. Explores object (Small toy of interest)
Place toy on table near chiii. Observe
the child.

.

.

.

Reaches, grasps, and
handles toy.

3. Looks for and picks up
dropped object

(Small toy of interest)
Hold toy in child's line of vision. Gain
child's interest. Drop toy. Observe

child.

.

Obtains toy.

.

*4. Finds hidden object (Small toy of Interest, 3 box lids)
Ilide toy under one lid as child watches.
Observe the child.

"FIND THE TOY."

4.

Searches first under cor-
rect lid.

S. Searches for con-
secutively hidden object

.

(Small toy of interest, 3 box lids)
As child watches, hide toy In hand. Put
hand under #1 lid, #3 lid, then #2 Ild,
leaving toy under #2 Ild. Show child
empty hand and cue.

"FIND ME TOY." Searches in order of hid-
ing or under last lid to
find toy.

-

i

5 .' 3

..



o' '
SCORE

A. Thinking
Page 2

ITEM

(mot.)

MATERIALS/PROCEDURES CU PRE POST

25

Responses:

+=correct
o=incorrect

CRITERIA

6. Matches objects to
objects

s

3 pairs of similar objects:
2 spoons, 2 toy cars, & 2 dolls
Put I object from each pair on table.
Hold remaining objects in your hand one
at a time and cue.

"GIVE ME ONE LIKE ,
THIS." , I

,

a) spoon
b) car
j doll

. ,...............

a.

. ,

Matches all three objects
correctly.

b.

0.

.

7 Uses toys functionally

&

----

(Toy car, toy telephone, and 6 blocks)
Place toys in front of child one at a
time. Observe the child. Cue.

"PLAY WITH THE

a.

Uses 2 out of 3 toys
functionally.
a) Pulls and/or pushes car.
b) Places telephone to ear

and/or dials.
0 Stacks, lines up, and/

or arranges blocks.

_

--."
a) car
b) telephone
c) blocks

b.

C.

*8 Matches object to
pictures

.-,
'A

(3 objects and 3 matching pictures: toy
car, telephone, spoon)
Put pictures on table. Hold remaining
objects in your hand one at a time and
CM.

.

"GIVE ME ONE LIKE THIS."

a) car
b).telephone
c) spoon

a.

Matches all three objects
to correct picture.

b.
c.

.--.

5 4 'I



r
A . Thinking

Page 3

ITEM

I

(cont.)

MATERIALS/PROCEDURES CUE

SCOOE

Responses:

+=correct

o=incorrect

PRE POS ' CRITERIA

Finds object by touch (Mystery boxor opaque cloth/plas
tic bag; 4 objects: ball, bloc
key, toy dog. .

Name objectle Put objects in
box or bag.,
Cue. After child finds an
object return it to bag.

tc,

'FIND THE

a) ball

b) block

c) key
d) dog

r Finds 3 of 4 requested

objects by touch only.

10. Recalls hidden objects (5 objects: cup, button, spoon, block,
penny)
Put objects on table. Label each object.
Have child close/cover eyes or
screen objects. Cover the
object with the container.
Have child open/uncover eyes
or remove screen. Cue. -

11, Repeats 3 digits Say di0ts at rate uf 1 per

,,econd. Cue.

"WHAT DID I HIDE?"

a) block

b) cup

c) spoon

a.
b.
C.

10.

"LISTEN, SAY ."

a) 2, 5, 10
b) 7, 9, 1

Names 2 out of 3 hidden

objects.

b.
11.

,

Repeats 14 out of 2.

digit. patterns in
.

correct ordei.

12. Hatches shapes

A.
.N I. ..... .....

(2 sets of 4 basic twodimen
sional shapescircle, square,
triangle, rectangle. All
shapes 2"-3" in size and same
color) ,

Put one set of shapes on table
Hand other set of shapes to
child one at a time and cue.

"POINT TO ONE LIKE

THIS."

a) circle
b) square
c) triangle
d) rectangle

a.
1)

d,
12

Matches all 4 shapes.

5



A. TIdnkin (cont.)
Page 4

ALS/PROCEDUR ES C E

SCORE

PRE POST

Responses:

+=correct
o=incorrect

CRITERIA

13. Matches colors (2 sets of 6 basic color cubes yellow,
blue, red, green, orange, black)
Put one set of cubes on table. Hand
other set of cubes to child one at a time
and cue.

.

"POINT iro on tin
nizs."
a) yellow
b) blue
c) red
d) green
e) orange

I) bbck

a.

,

Matches all 6 cclors.

b.
c.
d.
e.
f.

13

14, Points to colors (1 set of 6 basic color cubes yellow,
blue, red, green, orange, black)
Put all 6 cubes on table and cue. "POINT TO THE Points to 6 colors.

BLOCK."

a) yellow
.

b) blue
cl red
d) green

b.
C.

e) orange e.

1) black 1

:

.15.1Abels colors (1 sat of 6 basic color cubes)
Put all 6 cubes on table. Cue. "Wl IAT COLOR IS ThIS?"

a) yellow a

Labelb 6 colors.

... b) blue
c) red

b

C.

'i d) green
e) orange

d.
0.

0 black C.

15

,

o- 4 "'".
;) : 3
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A. Thinking (cont.)
Page 5

ITEM MATERIALS/PROCEDURES CUE PRE POST

Response
4=corret
o= incorr

CRITERIA

16* Indicates which pictures
go together

.

(Individual pictures of hammer, nail; shoe,
sock; milk carton, glass; comb, brush)
Put one picture from each pair on table.
Give child one of the remaining pidures. lue.
After child matches that picture, remove
card given to child, leaving original plc-
tures on table. Repeat procedure for each
picture.

"WHAT GOES WITH THIS?"

a) shoe
b) comb
c) milk
d} hammer

a.

-

Matches all pairs.
.

b.
c.
d.

1_6

17. Arranges pictures Into
categories

(Pictures of animals deg, cat, horse;

food orange, sand.,ich, ice cream cone;

clothes shoes, coat, socks)
Place 5 pictures in front of child aU

3 from one category plus 2 others. Cue.
Repeat for each category.

°POINT TO ALL TRH
. ft .

a.

Finds all plctures for
each category.

.

a) animals
b) clothes
c) food

b.
c.

17

18. Points to shapes

...

(4 basic twodimensional
shapes circle, square,
triangle, rectangle. All
shapes 2"-3" in size and eikniq
color)
Put all shapes on table and
cue.

"POINT TO TIC' .1i.

a.

Points to all shapes.

a) circle
b) square
c) triangle
d) rectangle

b.
c.
d.

18

I-,

.1) -1 I
5
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A. Thinking (cont.)
Page 6

SCOW

CUP

Responses:
+=correct
o=incorrect

19. Labels shapes

-
(4 basic two dimensional
bhap es circle, square,
triangle.v All shapes 2"-3"
in size and same color)
Put all shapes on table and
cue.

"WHAT SHAPE IS THIS?"

a) circle
b) square
c) triangle
d) rectangle

a.

Labels all shapes.

b.
c.
d.

19

20 Finds like pictures (Set of picture strips)
orcsen:: 3::.r.:73 tn following
order: a) fruit 3) cars

c) balls
.'or each strip point to the
f-irsr nicttire. Cue.

I

"POINT TO 7112 ONE LIKE
'pm."

Does 2 out of 3 cop
reedy.

,

d 11 0 1.0 1
,

0.

, e 11 6 4,, 20

21Teth, if pictures are
same/different

.

(Set of 5 (ards - each card has 2 simple
line drawings)
Present cards one at a time in the follow-
h% order.
a) two identical houses
b) sock, hat
c) bird, dog
d) two identical trees
e) ball, block

"ARE THESE TWO THE
SAME? ARE THEY AUKE?"

a) houses
b) sock, hat
c) bird, dog
d) trees
e) ball, block

a.

Does 4 out of 5 cos-
rectly.

b.
c.

' d.
e.

21.

5 1_



4 SCORE

ITEM

JO

Responses:.

't +=correct
c=incorrect

MATERIALS/PROCEDURES CUE H PRE POS' CRITERIA

B. Reading
*1. Turns pages of a book (Book with colorful pictures and easy to

turn pages)
Give the child the book and_ cue. "LOOK AT THE BOOK.

TURN THE PAGES."
Turns 1 to 3 pages at a
time.

62. Points to named picture (Pictures of 5 objects doll, spoon, ball,
car, shoe)
Put all 5 pictures on table and cue. "POINT TO THE

a) doll
b) spoon
c) ball
d) car
e) shoe

3. Names 5 pictures in a
book

(Picture book with a picture of a dog,
fork, girl, airplane, and telephone)
Point to each picture and cue. "WIIAT IS THIS?"

a) (log
h) fork
c) girl
d) airplane
e) telephone

e.

Points to 4 out of 5
pictures.

a.
b..

d.
0

Names 4 out of 5
pictures.

4. Names or points to
missing part of picture

(Set of 5 pictures with simple line draw-
ings: doll with arm missing, car with tire
missing, cup with handle missing, shoe
with shoelace missing, hand with finger
missing)

Show each picture to child one at a times
and cue.

"WHAT IS MISSW?"
and/or SWAT IS.GONE?

a) doll
b) car
c) cup
d) shoe
c) hand t._

4.

Points to or names 4 out
of 5 missing parts.

t-- ;
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L Reading (cont.)
Page 2

ITEM

Responses:
+=correct
o= incorrect

MATERIALS/PROCEDURES CUE 0 /PRE/Pc1Y CRITERIA

5. Recalls object in a pic-
ture

(One picture of 4 toys)
Show child picture and label each
toy. Remove picture and cue.

"WHAT DID YOU SEE?"

*6. Points to 9rinted 111111e (Four cards: 1 card with child's name
printed on It, 3 cards with other student's
names)

Place all 4 cards on table and cue. "POINT TO YOUR NAME."

Recalls 2 out of 4 toys.

Points to own name.

1

7. Matches kttera

OA

A.

,

(5 pairs of cards as outlined below)

3.

B

R

b.

TCBX

A S 11 R

[71 Llspa

f

In

bfhg

Inupi

t4

Present the cards in the above order.
For each item place card "b" in front
of child. Hand child card "a" and cue.

"MIX THE LETTER LIKE
TillS."
a) B

b) R
) I

d) f
e) m

4

I

b.

d.

Matches 4 out of 5 ards.

0 :2 ;
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SWORE

B. Reading (cont.)
Prge 3

ITEM MATERIALS/PROCEDURES CUE

Responses:
*correct

o=lncorrect

CRITERIA

II. Matches color rorda

. .

(Two sets of color word cards written
In brown ink on white. 4" x SSi" paper;

one card for epch of the 6 basic colors
yellow, blue, red, green, orange, black)
Put one set of cards on the table. Hand
the other set of cards to the child ono
at a time. Cue.

"FIND THB WORD LIKE
THIS."

a) yellow a.

Matches all color cards.

b) blue b.

c) red c.

d) green
e) orange e.

f), black f.

8.

9. Sequences 3-card plc-
tuts story .

\
. r

..

>
.

(Two 3.card picture stories)
Demonstration item'

in mixed
cards

the table

Demonstration Cue Put stoty in correct
order.

.

Eating an

1E.
Place cards

order. Then
so they tell

hem

ice cream

on
Cue.

a story.

shoes

cards

order

cone. "I AM MAKING THB CARDS

TELL A STORY."

Item CUC

19

"MAKE TIIE CARDS TELL
A STORY." .

.

he table
Put the

Explain

and socks.

up

In order
the story,

Pt

Put

mixed

_

tting on

Z.)
the story

up
on

and cue.

in



B. Reading (cont.)
Page 4

ITEM

10. Points to letters In
name

MIkTERIA LS, PROCEDURES CUE

SAID:

PRE POST

Respnses:
+=correct
o =incorrect

CRITERIA

(Card with child's name printed on It)
Put card on table. Ask for letters in
random order. Cue.

"POINT TO (letter)."

10.

Points to each letter
\ correctly.

11. Reads 5 words bi
context

12. Labels letters in name

(Labels cut out of 8 c.:nmon objects
Coke carton, Mt:Donald's sack, milk
catton, stop sign, bread wrapper, Crat box

Piesent each label one at a time.
Point to specified word and
cue.

WHAT DOES THIS SAW

a) Coke
b) McDonald's
c) milk
d) stop
c) bread
f) Crest

a.

C.

e.

Reads 4 out of 6 words.

(Card with child's 'name printed on it)
Put the ca:d on the table. Point to each
letter in the child's name in random
order. Cue.

"WHAT LETTER IS THIS?"

12.

Labels all letters.

.64

A.



.
I

ITEM MATERIALS/PROCEDURES CUE

e

SCORE

PRE POST

34

Responses:

4' s correct

o=incorrect

CRITERIA

c. MA thernatits
1. Demonstrates knowledge

of simple quantitathw
vocabulary

.

(Raisin, cereal, or peatuits)
Put 7 raisins on table for child, 3 for
self. Cue; Eat or remove all..
raisins before giving task d.
a) one

b) more (another)

c) all

d) ail gone

) "GIVE ME ONE
b) "GIVE ME MORE."

c) "GIVE ME ALL. THE
THE RAISINS."

d) "WHERE ARE THE
RAISINS?"

.

a. a) Child gives one raisin to
teacher.

b) Child gives one or more
raisins to teacher.

O.) Child gives
teacher all the
raisins.

d)Child says "all
gone", "no", or
n no more. n

b.

C.

.

.

i-,2. Matches objects one
tO 0116

,

.. -

(2 identical sets of 6 blocks or counters)

Give child one set of blocks. From other
set place number of blocks to be match-
ed In front of child. 1" apart. Model,
task a Cue for unite ae .

"MATCH THE BLOCKS,"
and/or "MAKE YOUR
BLOCKS LIKE MINE."

) 2

b) l
c) 5
d) 3
e) 4 .

a.

Correctly matches all ob-
jects.

b.
c.
d,
e
2 .



C. Mathematics (cont,. )
Page 2

ITEM MATERIALS/PROCEDURES CUE

SCORE

35

Responses:

+=correct
o=incorrect

CRITERIA

3. Counts nbjects t-5 I (Set of 5 identical blocks or counters)
Place sot to be counted in a row in
front of child. Cue.

"COUNT THE BLOCKS."

a) 2
b) 1
c) 5
d) 3
e) 4 .

.

Correctly counts aloud
sets 1-5.

b.
c
d.
e.

1

4 Matches objects ono
to secs 6.10

.

.

,

(2, identical' sets of 12 blocks or
counters)
Procedures WM SS item #3.

.

.-,

"MATCH THE BLOCKS,
and/or MAKE YOUR
BLOCKS LIKE MINE."

a) 6
h) 10
c) 7
d) 9
e) 8

.

.

Correctly matches ail
objects.

i

b.
c
.d.
e.4-

e..

5. Counts objects 6-10

.

-

....11---

(Set of 10 identical blocks or counters
Procedures same as'Item .#4.

0

"COUNT THE BLOCKS."

a) 6
h) 10
c) 7

,
d) 9

) .8

Correctly counts aloud
sets 6-10.

II.
C.

d.
e.
5.



Mathematics (cont.)
Page 3

CUE

k?

PRE

scoft

POS

Responses:
+=Correct
o= Incorrect

CRITERIA

6Knows equivalence 0 f
objects to numerals
1-5

.

(Numeral cards 1-5; 6 blocks or
counters) -

Place blocks in front of
child. Show child numeral
cards one at a time and Me.

,

"GIVE ME
11

a.

Places correct number of I

blocks with numeral card.

.

(Point to card and say
numeral.)

a) 2
b) 1 b.
c) 5 c
d) 3 d.
e) 4 e.

_a.

a.

7. Labels numerals 1-5 (Numeral cards 1-5)
Present numeral cards in random order
one at a time and cue.

"WHAT NUMBER IS THIS?"

a) 2
b) 1
c) 5
d) 3
e) 4

.

Labels each numeral cor-
rectly 1-5,

b.
C.
d
e.
7.-

a. Knows equivalence ob-
jects to numerals 640

(Numeral cards 6-10; 11 blocks or
counters)
Procedures ulna as Item #9. ,

,

.

"G I VE ME ."

U.

Places correct number of
blocks with numeral card.(Point to card and say

numeral).,

a) 6
b) 10
c) 7
d) 9
e) 8

b.
c.
d.

.

; , '''
1_,) .., )



, C. Mathematics (cont.)

Page 5

ITEM MATER1ALt/PROCEDURES CUE

11 37

Responses:

f =Correct
o= Incur rect

CRITERM

9. Libels numerals 6-10 (Numeral cards 6-10)
Procedures same as Item #11. "WHAT NUMBER IS THIS?"

a) 6
b) 10
c) 7
d) 9

) 8

a.

Labels each numeral cor-
rectly 6-10.

b.
C.
d.
e.

.

10. Demonstrates knowl.
edge of Moll and leis

.

.

(Raisins. czreal, or peanuts)
Put 7 raisins on table for child, 3 for
self, For "b" teacher gives herself tWO
inure raisins.
Cue

a) MOM
b) less

a) "WHO HAS MORE
RAISINS?'

6) "WHO HAS LESS
RAISINS?"

.

a ,

a) Child indicates he lud
MOM.

b) Child indicates he has
less.

b.

10

11. Tells what numeral
CORMS ma

(Numeral cards 14)
Present numeral cards one at a time in
random order. Cue.

.

"WHAT NUMBER COMES
AFTER

7,,

a.

Tells correct number.

.

(Show card and say numeral).

a) 2
b) 4
c) 1
d) 3

b.
c .

11.

..

5 5

i
4

)



41vo
ITEM MATERIAV4ROCEDURES CUE PRE POST

R4ns.1 .

+=COMO.
0= limn. ..,-:"

CRITERIA

D. Writ lng

1. Marks on paper (Pencil and paper)
Put materiais on table. Model task and,
cue.

_

2 . Scribbles

"MARK ON TIIE PAPER." Makes random marks on
paper.

(Pencils and 2 pieces of paper)
Put materials on table. Give pencil and
piece of imper to child. Mel task and
cue.

"SCRIBBLE LIKE I DID." Scribbles with a contin-
uous movement.

3 Draws line between 2 (Pencils and 3 pieces of 4" x 51/4" paper,
horizontal lines eaih paper having 1 pair of 5" long

horizontal lines 1" apart)
Put materials on table. Model task on
one piece of paper. Present remsining
2 papers, one at a time. Cue.



.D. Writing (cont.)
Page 2

ITEM .

&
,c

c)

ORE

MATERIALS/PROCEDURES CUE N PRE lPo.s

4. Draw% line betwesn 2
vert ical lines

(Pencils and 3 pieces of 4" x Si" paper,
each paper' having 1 pair of 5" long
vertical lin'esX apart)
Put materials on table. Model task on one

piece of paper. Present remaining 2
papers one at a time and cue.

5. Imitates diming a
Cf0113

(Pencds and a piece of 8W x 11" paper
Put materials on table. Draw a 3" crou
as child watches then cue. Repeat pro-
cedure for second opportunity.

ff. Copies feints (Pencil and piece of 8e x 11" paper
with 2" circle at top of paper)
Put materials on table. Point to model
then to area where child Is to draw. Cue.
Give two opportunities.

"DRAW A LINE HERE,"
while pointing between the
2 lines.

4.

"MAKE A CROSS.
LIKE TIHS ONE.
MAKE IT HERE."

a.

b.

5.

"MAKE A CIRCLE LIKE
THIS ONE, MAKE IT
HERE."

6.

7. Copks square

A.

(Pencil and piece of 8W' x 11 paper
with 2" square at top of paper)
Put materials on table. Point to model
then to area where child Is to draw. Cue.
Give two opportunities.

"MAKE A SQUARE LIKE
THIS ONE, MAKE IT
HERE."

b.

7.

c)
r- , .

(,)

1

1

Responses:
+=correct
o= incorrect

CRITERIA

Draws a 4" line which
is between the vertical
lines. ,

Makes at least I MU that
has 2 lines that form a
80 to 100 degree angle.
Intersection of lines is in
the middle third of each
line.

Makes-at least I closed
circular figure.

Makes at least 1 box like
figure with length not
more than twice the
width and the 4 angles
between 80 to 100
degrees.

5 . J



D. Writ ing (cont.)
Page 3

ITEM MATERIALS/PROCEDURES CUE

/-

4:REN
POST

Responses:
+= -correct
o = incorrect

CRITERIA

-..
n

'-s,* Makes circle (Pencil and piece of paper)
Put all materials on table. Cue. Give two

'opportunities.

"MAKE A CIRCLE." a. Makes at least I closed,
circular figure.b.

9. Writes first nuns with
model

(Pencil and piece of unlined paper. Card

with child': name printed on It)
Pm name card above paper and cue.
Give two opportunities.

(Point to model)
"SEE YOUR NAME?"
-"WRITE IT HERE."

a .

Writes name legibly one
time with letters in
order.

b.

9.



POST

Responses:
. +=Coma

o= incorrect

i CAM NUS a W. 6111101011:1111/ IIIIIIMAIMP.
SOCIALIZATION

. Awareness of

Self and Others

Recognizes
Self in Mirror

,

.

.

.

,

.

(Mirror) ,

Hold mirror so that.child can
see himself. Cue.
,

.

"WHO'S THAT?"

.

.

.

%

...

.

.

.

.

e

Responds to indi-
cate awareness of
self, e.g., says
"me"; refers to

.

self by name or
points to self.

Res.ponds
/
to

44greeting (Familiar person)
Cue,

.

"HI."

2.

Responds with
verbal greeting.

Initiates
Greeting

,
.

(Familiar person)
Cue.

.

.

.

.

,

.

3 .

,

.

Inttiates verbal
greeting.

-

Separates from
parent

.

.

(Parent, familiar person),
Observe the child.

,

4,

May fuss momentar-
ily, but quiets.

.

. Relates to un-
familiar adult.

.

Introduce child to unfamiliar
adult. Observe the child.

../

,..

.

.

',..

.

5.

,

Interacts without
undue shyness or

.

fear.

Iniiiates peer
contact (Classroom or playground; other

children)
.

Observe the child,

9

6.

Approaches peer(s)
and engages in
acceptable inter-
action.

5

. .
e

. .

'3
.

..

.

.

x

.
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V. Socialization (cont) °

page 2.
anal

4/ *4+15:27

...q incorrect

'N PREIPOST CRITERIA

=

B. Awareness of
Feelings

1. Watches person
in line of .

vision

.

.

(Familiar person)
Have familiar person walk past

child. Observe the child.'

,

.

.

.

.

.

-

Focuses oh person

and moves eyes/head
to follow person:

\

2. Looks at'face
of person
talking

. ,

(Position self at child'a eye

level. Talk to child.

Observe thethilii.
t.

.

.

.

2.
.

Looks at face of

person talking..

3. Shows feelings

,
.

Observe the child.

,
.

,

.

3.

.

An emotional

response appropriate

to situation, e.g.,
sees fathiliar per-

son and smiles;-
fal s down and cries

4. Shows affec-
tion

.

ObserVe the child.
.

4.

.

.

'Gives affection '

aptiropriate to sit-

uation, e.g., hugs,
kisses, sits in
adult ilp and

snuggles

5. Shows Concern
for others

.

Observe the child.

.

.

.

.

5.
.

t
Demonstrates appro-
priate concern for
others, e.g., com-
forts hurt child;
shows sympathy for'
playmate(s) in..

distress.

5 :1/4)
.

,

,

-

.

. .

1

.
.

.

.

..., .-

.

. ,



v: Socialization'(Cont.)
page 3

9
rnI!

+=coAct
o = incorrect'

.. MEW or
=, .M. Own mr 4P .W.6...I Mr

_

6. Shows pride/
responds to

praise

.

Observe the child.

. .

Upon completion of
task child shows
pride by smiling,

shows accomplish-
ments to others, or
demonstrates accep-
tance of praise.

C. Social Informs-
tion

1. States name

_

Cue. "WHAT'S YOUR NAME?"
,

.

-

Responds to question
with correct infor--

mation.

,2. States sex Cue. _

.
.

.

"ARE YOU A BOY OR A

GIRL?"
.

.

...Responds to question

with correct infor-
motion.

3. States age Cue. .

.

"HOW OLD ARE YOU?"

.

Responds to qu.13tion

with correct itiZor-

motion.

4. States address Cue.
.

"WHAT'S YOUR ADDRESS?"

or "WHERE DO YOU LIVE?"

>

.

....--

Responds to question

with correct infor-

mation.

.

5.,States phone
number

.

.

Cue.

.

.

"WHAT'S YOUR-PHONE
NUMBER?"

.

.

5.

Responds to question

with correct infor-
mation.

..
. .

,

: .

.

.

.

, .

.

S.'s
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V. Socialization (Cont0
Oge 4

10

cor ct
o incorrect

.

.

, .

.

.

.

.. --
--4-

,

.

ar Owe .. =,

*.
.

,

Initiates and plays

appropriately with
toys by self with-

out adult super-.

vision. ,

D. Play Behavior
1

1. Initiates and

maintains solo

play
, .

.11.11011111

(Toys of interest)
Observe the child.

2. Engages in
parallel play (Another child nearby playing

-with toys/materials; additi onal

toys/materials available)
Observe the child. . .

.

.

.

.

*

Plays appropriately
with toys near
another child and/or

uses same materials,

but does not neces-
sarily interact with

other child.

3. Plays pretend
roles

.

.

(Play setting that would facili-

tate pretend rolesj e.g., hats,

equipment, props that relate to

various occupations)
Observe the child.

.,

i

.

,

.

.0.

.

Pretends to be an-

otheY'recognizable
person during play'

activity, e.g.,
mommy, Fireman, cow-

boy, tehcher.

4. Engages in co-
operative play

,

.

' .

(Another child at the coopera-

tive play level; toys/materials

available)
Observe the child.

- S

. .

.

4, 5

.

Engages in play with

one other child,

sharing toys/mater-
ials; workitig out

differences.
.

.

5. Plays coopera
tive in small

group

(Other children at the ccopera-

tive play level; toys/materials

fon group activity)

Observe the cliild.

.

.

.

Engages in play in

a small group, share

toys/materials; ad-
justs to new chtl-
dren'entering p,roup;

works out difforence
.

.
. 5 ' }

.
,

.......

404

,
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Socializdtion,(Cont.)
.

page 5

my 44)

1'

..=Arect
incorrec

----- ----- ----
I I

. . .

,

Responds to ques-

tions with "me"!
"mine"; gives name
or point to self.

E.. Interactive
Behavior

1. Recognizes own
possessions

.

.ft
(Child's personal possessions
e.g., toys, drawing, caryons, .

etc.)
Show child possession. Cue.

"WHOSEIS THIS?"

,

2. Shares tOys or
food ,

.

.

(Other children; toys or tood)-

Cue.
1

.

.

A

"LET (name of other
child) HAVE A (name of

toy or food)"
.

..

Shares toys or food

without eussing'or
bein!,, aggressive

toward oth2r chil-

dren.
,

3. Waits and takes
turn (Other children in classroom)

Observe the child during a

group activity.

.

,
.

.

Waits and takes
turn without fusain

or being aggitessive

toward other chil-

dren.

)

Joins in group
activity and parti-

clpates appropriate-
ly.

.,

4. Participates in
group activity (Croup time, e.g., story time,

sharing, music or any similar

activity)
Observe the child. .

3. Makes choices

. :

(Toys or snack time)
Present two things to child.

Cue,

"HERE IS A AND

.

-

Chooses one thing
and does not fuss
when both are not

received.

A , PICK ONE."

.

1 0

.

5" 40 ...,
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Socialization (Cont.)

page 6

ITEM MATERIMN
N PRE/POST/ CRITERIA

incorrect
+=camel IP 40

6. Persists irs

task

.

,

(Task child can complete inde-

pendently, e.g., blocks, puzzles

paints)
Observe the child. ..

.

Stays attively in-
,volved with task
until completed or
for at least 5-10

minutes.

7. Pnts thivs
.. away

.. .

,

,

(Toys/materials child has been

using)

Cue.

.

"HELP PUT AWAY THE

(toys/materials)".

.

Assists in purting
toys/materials away.

8. Makes transi-
tionbetween
classroom
activities

.

.

Cue.
Observe child.

.

. .

.

Cue appropriate to

transition.

.

Responds to direc-

tions. Changes
activities without
resistance, delay,

or interfering with

other children.

9. Follows
directions

/

,

.

.

.

Cue. .

Observe child.

.

After snack time,
Cue: "THROW AWAY YOUR

NAPKIN/TRASH."
"WASH YOUR HANDS AND

SIT DOWN."
.

GeZ.`ing ready to leave

classroom,
Cue: "PUT AWAY YOUR

MATERIALS." .

"gET YOUR COAT AND GET

214 LINE."

.

Carries out both

3 step commands.
.

.

,

.

.b.

.

100 Goes On errand Observe the child.

10.

Completes simple
errands outside
classroom

.J..,J
.

.

5,-' I
....., x

iniemontop00Rwpmemow....



. I II 1:.t4on (C..iit .
r ;

MATERIALS/PROCEDURES CUE
dg

,

sAtivri

= incnite t

PRE POST CRITERIA

LI. Predicts,-,
consequence@ Present story or cue in

similar social situation:
"A child bigger than yourself'

has a ball that you want. You

grab it away from him. What

do you think will happen next?

"WHAT DO YOU THINK WILL

HAPPEN NEXT?"

12.

4*

Predicts logical

consequences for
story or similar
social situation.
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11 the ABUS 11

Assessment/Curriculum Cross-Reference

Developmental Area: BODY MANAGEMENT (BM)

Assessment Item

Curriculum
Individual Programming

'Program Group Task Number
and Title

^-r-
Book Task Number

and Title
.

Number
and Title

A. Gross Motor

1. Rolls fromoback to
stomach

,

BM

Group

BM-3 Rolling Over

,

---
II Rolls from back to

I

stomach

I

G-BM-8 Creative
Movement

. Rolls from stomach
to back

BM

Group

BM-3 Rolling Over III Rolls from stomach
to back

,

-

.

G-BM-8 Creative
Movement

3. Sits with support

..,

r

BM BM-4 Sitqng I Sies on floor with
back supported

II Sits in small arm
chair

4. Sits unassisted BM BM-4 Sitting III Sits in small chair

IV Sits on floor

5. Crawls on hands and

knees

Group
.

-

G-BM-8 Creative
Movement

6. Stands with support BM 13M-5 Standing, Walking,
Running, Jumping
(SWRJ)

I Stands

7. Seats s,elf in small

chair- ,

BM BM-4 Sitting - III Sits in small chair

IV Sits on floor

8. Stands alone an BM-5 SWRJ I Stands

5 5 t



the MAWS II

Assessment/Curriculum Croo4-Reference

Developmental Area: BODY MANAGMENT (BM)

a

Assessment Item

Curriculum
Individual Programming

Group-Task Number
and TitleBook

Task Number
and Title

Program Number
and-Title

. Walks with support BM
Group

BM-S SWRJ II Walks Fcirward
G-BM-5 Obstacle

,Course

10. Walkg independently

.

BM

Group

BM-5 SWRJ

, .

.

II Walks Forward
G-B1-5 Obstacle

Course

11. Bends at,waist Group
. G-BM-8 Creative

Movement

12. Rolla ball BM

Group

NM-9 Catching & Throwing II throws 2-Handed

1.
G-BM-3 Throwing,

Rolling and
Catching
Balls

1 . Catches rolled ball J
BM

Group

BM-9 Catching & Throwing

..

I Catches1
G-BM-3 Throwing,

Rolling and
Catding-
Balls

14. Throws ball BM

Gi..,up

BM-9 Catching & Throwing

,

III Throws 1-handed
G-BM-3 Throwing,

Rolling and
Catching

Balls

15. Walks backwards WI BM-5 SWRJ ,
114 Walks Backward

16. Jumps in plaee BM

Group

BM-5 SWRJ IV Jumps Obstacle

G-BM-5 Course

5 ',1,1
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the AfACUS 0'

Assessment/Curriculum Cross-Reference

Developmental Area: BODY MANAGEMENT (BM)

41

Assesament Item

Curriculum
Individual Pro rammin

Group Task Number
and Title

G-BM-4 Kicking
Balls

Book

Group

Task-Naber
and Title

,

,<

L
rogram Num er
and Title

17. Kicks ball

18. Walks up and down
incline surface

BM

Group

BM-6 Walking Up and Down
Incline and Stairs

.

I

II

Walks Up Incline
Walks Down Incline

,

G-BM-1 Climbing
and Slidinl

(Stairs,

Ladder,
Slide)

19. Walks up and down
stairs, alternating
feet

BM
.

Group,

BM-6 Walking Up and Down
Incline and Stairs

..

III

.IV

Walks Upstairs
Walks Downstairs

.

,

G-BM-1 Climbing
and Slidinl

(Stairs,

Ladder,

Slide)

20. Jumps forward BM

Group

BM-5 SWRJ IV Jumps
G-BM-5 Obstacle

Course

21. Pedals tricycle BM

Group

BM-8 Riding a Tricycle I Pedals Trike Forward

.
.

G-BM-2 Riding
Scooters
and Trikes

22.

.

Climbs ladders and
slides down slide

Group

,

G-BM-1 Climbing

and Slidin?
(Stairs,

Ladder & Slide)



Developmental Area:

the MOMS 40

Assessment/Curriculum Cross-Reference

BODY MANAGEMENT (BM)

Assessment Item

Curriculum
Book :

rndivIdual Programming
Group Task Number

and Title7.---TraTi-Nuter.b-
'Ind Title

Program Number
and Title

23. Walka forward on
balance beam

BM

i

BM-7 Walking on a Balance

Beam

I Walks Forward on
Balance Beam

'

24. Catches bean bag

, .

BM

Group

BM-9 Catching and Throwing

-

I Catches

.

G-BM-3 Throwing,
Rolling,

and
.

Catching

25. Steps over knee-high

bar.

Group
,

, .

,

-

G-BM-5 Obstacle
Course

26. Runs course BM
Group

MA-5 SWRJ

.

IV Runs
G-BM-5 Obstacle

Course

G-BM-8 Creative
Movement

B. nne 1r6tor

1. Use palmar grasp BM MA-10 Grasping and Releas-
ing Objects

I Uses Palmar Grasp

2. Uses pincer gra4 BM .
MA-10 Grasping and Releas-

ing Objects II Uses Pincer Grasp

3. Transfers object
hand to hand

BM BM-10 Grasping and Releas-
ing Objects

.r.9

III Transfer Objects
Hand to Hapd

,

. Picks up andireleases

object
1

BM BM-12 Putting pegs in

pegboard

I Grasps and Releases

Large Pegs

5"
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Atmessment/Curriculum Cross-Reference

Developmental Areal BODY MANAGEMENT (BM)

Curriculum IallY1AM41_1.1K2a111111122.______

_Assessment Item Book
TasE7NUMber- --7--

and Title

1PrograM NuMber
and Title

Group Task Numbar
and Title

16. Paints
. Group

G-BM-16 Painting

17. Nest 4 cups BM BM-18 Nesting Cups I Nest Cups or Objects ,

18. Strings large beads BM
Group

BM-19 Stringing I String Large Beads
G-BM-13 Stringing

19. Buildn BM
Group.

BM-1i5 Building with Blocks II Builds a Bridge
G-BM-10 Block

Building

20. Puts together r

., adjacent piece
puzzle

.

BM

Group

BM-13 Formboards and
_Puzzles

III Adjacent Puzzles
I

G-BM-9 Form-
boards

and

Puzzles

21. Cuts with scissors B14

.Group

BM-20 Cutting with
Scissors

I Cuts on Straight

Line
G-BM-14 Cutting

K "
4

.

'N.. ..

,

.



or'

the ABAUS
Asaessment/Curticulum Cross-Reference

Developmental Area:- BODY MANAGEMENT (BM)
k,

Assessment Item
c,

Curriculum
Individual Pro:rammin:

Group Task Number
and TitleBook

as Num,er
and Title-

'rogram Num,er
and Title

5..: Pushes 'wheel toy PA PA-2 Playing with Toys I Plays with Toys
.

. Puts rings on pegs BM
.

BM-II:Putting Rings on

a Peg

I Puts Rings on Peg

. Pulls large pegs

from bdard

BM
.

BM-12 Putting Pegs in

. Pegboard

II Puts Large Pegs in
Pegboard

. Puts large peg in

board

BM BM-12 Putting Pegs in
Pegboard

II Puts Large Pegs in
Pegboard

. Places 4 shapes in

formboard

BM TM-13 Forms Boards and
Puzzles

I Fotmboards
.

10. Pulls small pegs
from board f

BM .BM-12 Putting Pegs in
Pegboard

III_ Tuts Small Begs in
Pegboard

11. Puts small pegs

from board

BM

Group

BM-12 Putting Pegs in

Pegboard

III Putting Small Pegs
in Pegboard

12. Builds 4-block
tower

BM

Group

BM-15
-

I Builds a Tower
G-BM-10 Block

Building

13. Hammers pegs
fr

BM BM714 Hammering Peg I Hammers Pegs

14. Rotates handle PA PA-1 Exploring the

Environment

IV Use Cause-Effect
Reasoning

15. Pastes/glues BM

Group

BM-16 Pasting and Gluing II Pastes Shapes on

Paper
G-BM-14

.

Cutting



-41 the ABAIEUS 41 41 41

Assessment/Curriculum Cross-Reference

Developmental Area: SELF-CARE (S-C)
.W0

.
Curriculum

Individual Provamming

Assessment Item Book
Task Number Program Number Group Task Number

and Title and Title and Title

A. Dressing

1. RemoveS socks SC - SC-1 Undressing II Removes Socks

2. Removes pants SC SC-1 Undressing III Removes Pants

3. Removes untied or SC SC-1"Undressing I Removes Shoes

unbuckled shoes

. Removes unbuttoned SC SC-1 Undressing IV Removes Shirts,

jacket or shirt
Sweater and/or Coat

Group'
G-SC-1 Taking Off

.

, i and Putting
, on Coat

.
.

. Removes pullover SC SC-1 Undressing V Remove T-Shirt

shirt or unbuttoned
.

dress

. Puts on pants, SC SC-2 Dressing III Puts on Pants

. Puts on socks SC SC-2 Dreselina II Puts on Socks

. Puts on T-shirt SC sp-2 Dressing V Puts on T-Shirt

. Puts on coat or JC SC-2 Dressing IV Puts on Shirt,

jacket
Sweater and/or Coat

Group
G-SC-1 Taking Off

and Putting
on Coat

41



the ADAS 41

Assessment/Curriculum Cross-Reference

evelopmental Area: SELF-CARE (S-C)

.>

Assessment Item

Curriculum
Individual Programming

Group Task Number
and TitleBook

Task Number 1

and Title

Program Number
and Title

10. Pots on shoes

A
SC

t

'

SC-2 Dressing I Puts on Shoes

11. Unbuttons SC

Group

SC-3 Unfasteping
-

III Unbuttons
G-SC-2 Fastening/

Unfastening

12. Buttons SC

Group

SC-4 Fastening III Buttons
G-SC-2 Fastening/

Unfastening

13. Unzips SC

Group

SC-3 Unfastening I Unzips

,

G-SC-2 Fastening/
Unfastening

14. Zips SC

Group

SC-4 Fastening I Zips
G-SC-2 Fastening/

Unfastening

15. Unsnaps SC

Group

SC-3 Unfastening II Unsnaps
S G-SC-2 _Fastening/

Unfastening

1 . Snaps SC

Group

SC-4 Fastening II Snaps.
G-SC-2 Fastening/

Unfastening

-17. Unbuckles SC

Group

SC-3 Unfastening IV Unbuckles
G-SC-2 Fastening/

Unfastening

.--

6 ! 111
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evelopmental Area: SELF-CARE (S-C)

41 41 the ABAC, I!

Assesmuent/Curriculum Cross-Reference

S

A.,sessment Item

Curriculum
Individual Programmin

Program Iüiiiber

and Title

Group Task Number
and TitleBook

Task Numher
and Title

F.8-.77ickles SC

Group

SC-4 'Fastening IV Buckles
G-SC-2 Fastening/

Unfastening

19. Unties SC SC-3 Unfastening V Unties G-SC-2- Fastening/
Unfastening

20. Ties SC

Group

SC-4 Fastening V Ties

, .

G-SC-2 Fastening/
UnfasteninE

B. Toileang

1. Fusses to have
diaper changed

.

Group
C-SC-3 Toileting

2. Indicates pants
soiled-wet

Group
G-SC-3 Toileting

'

3. Verbalizes toilet
needs

SC

Group

SC-5 Toileting I Urinates in Toilet

II Defecates in Toilet
G-SC-3 .Toileting

. Stays dry and un-
soiled for school day

SC

Group

SC-5 Toileting

,

I Urinates in Toilet

II Defecates in Toilet
G-SC-3 Toileting

5. Cares for self at

toilet

Group
G-SC-3 Toileting

6. Takes self to
toilet independently

Group
G-SC-3 Toileting

I

;



the ABA.S
al

Assessment/Curriculum Cross-Referepce

Developmental Area: SELF-CARE (S-C)

Assevament Item

Curriculum
Individual Pro rammin

Group Task Number
and TitleB koo

Task Number
and Title

rogram Nuvber
and Title

C.

1.

Grooming

Washes hands

.

SC .

Group

SC-6 Grooming

.

.

I Washes Hands
G-SC-4 Washing

and Drying
Hands

. Blows noe6 SC SC-6 Blows Nose

D.

J.

Eating

Swallows liquids

.4

SC SC-7 Swallowing and
Moving Tongue

?
.

. Keeps liquids in

mouth lp.

SC SC-7 Swallowing and
MovingTongue

3. Keeps food in mouth SC SC-9 Eating I Eats Finger Foods

4. Chews solid food SC SC-9 Eating I Eats Finger Foods

.

.

Feeds self with

fingers

.

SC

(3roup

SC-9 Eating I Eats Finger Foods

.

G-SC-5 Snacktime

. Drinks from glass SC

Group

SC-8 Drinking I Drinks from Glass or

Cup .

G-SC-5 Snacktime



Developmental Area:

. the ABAIUS
411 41 11

Assessment/Curriculum Cross-Reference

SELFT.CXRE (S-C)

11 11

,

Assessment Item

Curriculum
Individual Progrwming

Group Task Number
and Title'Book

Task Nuer
and Title

Frogram itanber

and TP.le

7. Scoops with utensil SC

Group

SC-9 Eating

1

II Eats with a Spoon

III Eats wiih a Fork
G-SC-5 Snacktime

,

.
Seats self at table BM

Group

BM-4 Sitting III Sits in Small Chair
G-SC-5 Snacktime

,

. Stabs with a fork SC

Group

SC-9 Eating III Eats with a Fork
G-SC-5 Snacktime

.10. Drinks through a

straw

SC SC-8 Drinking III Drinks from Straw

11. Spreads with a

knife

SC

Group

SC-9 Eating IV Spreads and Cuts
with a Knife

G-SC-5 Snacktime

12. Uses na kin Group .

.

G-SC-5 Snacktithe

1 . Remains at table
while ating

Group
G-SC-5 Snacktime

14. Clears place at

table

Group
G-SC-5 'Snacktime

E. Mechalcal Know-How

1. Pushes door to open

br close

.

SC SC-10 Opening and Closing
Doors

\

I Pushes and Pulls
Doors without
HandleS

.



; S the ABAUS 41

Assessment/Curriculum Cross-Reference

Developmental Area: SELF-CARE (S-C)

Ay.

I
, Curriculum

c Individualrmjy,_____

Assessment Item Book ,..
TatE-RiliT5T--- -1-P-ro&amNuthber
and Title and Title

Group Task Number
and Title

2. Pulls door to open
or close

SC SC-10 Opening and Closing
Doors

I Pushes and Pulls
Doors without
Handles

..

. Turns door knob SC SC-10 Opening and Closing

Doors

III Turns Door Knob and

Opens Door
.

4. Turns water on and
off

SC

Group

SC-6 Grooming I Washed Hands
.

,

G-SC-4 Washing
Hands and
Drying
Hands,

5. Drinks from water
fountain

SC SC-8 Drinking II Drinks from a Water

Fountain

. Pours from pitcher Group
, G-SC-5 Snacktime

F. Safely

1. Avoids bumping into
rbjects

Group

_

-.....

G-BM-5 Obstacle
Course

. Stops at curb and
looks both ways

Group
G-SC-7 Crossing

Street

. Hesitates at top of

stairs

\Group
G-BM-1 Climbing

and Sliding

4. Carries sharp objects

correctly

Group
G-BM-14 Cutting



41 4k the ABAS
Assessment/Curriculum Cross-Reference

Developmental Area: COMUNICATION (C)

Assesgment Item

Curriculum
Individual Programming

Group Task Number
and TitleBook

Task Number
and Title

Program Number
and Title

A. Prerequisites

Attention .

C

.

C-1 Attending I Attends to Name
1. Responds to auditory

sounds

. Re§ponds to vocal
sounds

C C-1 Attending I Attends to Name

3. Responds to name C C-1 Attending I Attends to Name

. Maintains eye contact C, C-1 Attending I Attends to Name

5. Attends to activity C C-1 Attending II Attends to Teacher
and Task

III Increases Attending
Behavior

.

'Object Permanence

\/,...
..

See Preacademics,
Thinking
Items 1,3,4,5

Object Specific Play

See.Preacademics
Thinking
Items 2 and 7



the ABAUS
Assessment/Curriculum Cross-Reference

Developmental Area: COMMUNICATION (C)

.e

Assessment Item

Curriculum
Book

Individual Programming
Group Task Number

and Title
Task Nuiler
and Title

Program Number
and Title

Imitation

BM

Group

BM-1 Imitating Body
Movements

,

I Imitates Body

Movements
G-BM-8 Creative

Movement

6. Imitates gestures

7. Imitates
vocalizations

C C-2 Imitating Vocalizations I Imitates Vocalizations,

8. Imitates
verbilizations

C C-2 Imitating Vocalizations I Imitates Vocalrzationi.

Matching

See Preacademics
Thinking
.Items 6 and 8

B. Comprehension

1. Comprehends object
words

C

C

C

C

Group

C-3 Comprehending Initial
Object and Action
Words

C-4 Object and Action Words

C-6 Word Utterances

C-8 Word Utterances

I Comprehends Initial
Object Words

I Object Words

I Subject + Verb (S+V)

Utterances
II Verb +'Object (V40)

I Subject + Verb (aff+D)

Utterances
G-C-1 Object and

Action
Utterances

I



111 the ABASH 4I

Assessment/Curriculum Cross-Reference

Developmental Area: COMMUNICATION (C)

Assessment Item

Curriculum
Individual Programming

Group Task Number
and TitleBook

Task Number
and Title

Program Num,er
and Title

2.

.

Comprehenda action
words

C

C

C

C

Group

C-3 Comprehending Initial
Objects and Action
Words

C-4 Object and Action
Words

C-6 2 Word Utterances .

-

C-8 Word Utterances

II

Il

I

II

I

Comprehends Initial
Action Words

Actions Words

,

Subject + Verb (S+V)
Utterances
Verb + Object (V+O)
Utterances

Subject + Verb +

Object (S+V+0)
Utterances

G-C-1

.

.

Object and

Action
Utterances

. Comprehends more
for recurrence

-----

C

Group

C-5 Crilical Words

C-5 Critical Words: 2

Word Expansion

C-9 Critical Words: 3 Word

Expansion

I

I

I

Recurrence (More)

Recurrences: 2 Word
Expansion

Recurrence, Internal
State, Nonexistence:
3 Word Expansion

G-C-2 Recurrence
(More)



11 11 11 the ABOtUS 11

Assessment/Curriculum Cross-Reference

Developmental Area: COMMUNICATION (C)

Assessment Item

Curriculum
Individual Programmin

g Group Task Number
and TitleBook

Task Number
and Title

Prograr-NTEber
and Title

4. Comprehends no for

nonexistence

C

C

C

Group

C-5 Critical Words

C-7 Critical Words: 2 Word
Expansion

C-9 Critical Words: 3 Word

Expansion

III Negation (No/All Gone,
All Done)

III Negation: 2 Word

Expansion

I Recurrence, Internal
State, Nonexistence:
3 Word Expansion

,

,

.

G-C-4 Negation
(No/All

Gone, All
Done)

5. Comprehends location
words

C

C

C

Group

C-5 Critical Words

C-7 Critical Words: 2 Word

Expansion

C-9 Critical Words: 3

Word Expansion

IV Location (Prepositions

IV Location: 2 Word

Expansion

II Location: 3 Word

Expansion

.

G-C-5 Location
(Preposi-

tions)

A. Comprehends no fbr
rejection

C

C

Group

C-5 Critical Words

C-7 Critical Words: 2 Word
Expansion

III Negation (No/All Gone,
All Done)

III Negation: 2 Word

Expansion
G-C-4 Negation
(No/All Gone, All

Done)

6



11 11 the ABAOUS 41

Assessment.,'Curriculum Cross-Reference

Developmental Area:
COMAUNICATION (C)

Assessment Item

Curriculum
Individual Programming ,

Group Task Number
and TitleBook

Task Number
and Title

Program Number
and Title

7. Comprehends

\ attributes

\
,

3
C

C

C

Group

C-5 Critical Words

C-7 Critical Words: 2

Word Expansion

C-9 Critical Words: 3

Word Expansion

VI Attribution
(Adjectives)

VI Attribution: 2

Word Expansion

III Attribution: .3
Word Expansion

G-C-7 Attribution
(Adjectivesi

8. Comprehends no for

denial

C

C

Group

C-5 Critical Words

C-7 Critical Words: 2

Word Expansion

--

k

III Negation (No/All Gone,

All Done)

III Negation: 2 Word

Expansion

G-C-4 Negatioa
(No/All
Gone, All
Done)

9. Comprehends name for

possession

C

C

C

Group

C-5 Criti:al Words

C-7 Critical Words: 2 Word

Expansion

?

VII Possession
(Possessor's Name)

VII Possession: 2 Word

Expansion

IV Possession: 3 Word

Expansion
G-C-8 Possession

(Possessor's Name)



the AMICUS 010

Assessment/Curriculum Cross-Re.arence

Developmental Area:. COMMUNICATION (C)

Assessment Item

Curriculum
Individual Programming

Group Task Number
,and TitleBook

Task Number
and Title

Program Number
and Title

C.

1.

Production

Produces object words C

C

C

Group

C-4 Object and Action Words

C-6 2 Word Utterances

.

C-8 3 Word Utterances

I

I

II

I

Object Words

Subject + Verb (SO)

Utterances
Verb + Object (V+0)

Utterances

Subject + Verb +

Object (S+V+0) .

Utterances
G-C-1 Object and

Action
Utterances

2. Produces action words C

C

C

Group

C-4 Object and Action
Words

C-6 2 Word Utterances

C-8 3 Word Utterances

I

I

II

I

Action Words

Subject + Verb (S+V)

Utterances
Verb + Object (V+0)

Utterances

Subject + Verb +

Object (S+V+0)

Utterances
G-C-1

.

Object and,

Action
Utterances

6



the ABipys

Assessment/Curriculum Cross-Reference

Developmental Area: COMMUNICATION (C)

Assessment Item

Curriculum Individual Programming
Program Number

and Title

Group Task Number
and TitleBook

TTsFirliber
and Title

3.

.

Produces more for
recurrence

C

C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

C-9 Critical Words:
Expansion

2 Word

3 Word

I

I

I

Recurrence (More)

Recurrence: 2 Word

Expansion

Recurrence, Internal
State, Nonexistence:

3 Word Expansion
G-C-2 Recurrence

(More)

4. Produces want or C

C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

C-9 Critical Words:
Expansion

2 Word

3 Word

II

II

I

Internal State (Want/
Give Me, Help)

Internal State: 2
viord Expansion

Recurrence, Internal

State, Nonexistence:

3 Word Expansion

.

G-C-3 Internal
State (Want
Give Me,

Help)

give me for internal

state

Ak

,



41 III 41 1, the ABAtUS 41 0 41 41 41

Assessment/Curriculum Cross-Reference

Developmental Area: COMMUNICATION (C)

Asseesment Item

Curricultun
Individual Programing

Group Task Number
and TitleBook

Task Number
and Title

Program Number
and Title

5. Produces help for C

C

C

Group

C-5 C.ritical Words

C-7 Critical Woids: 2 Word

Expansion

C-9 Critical Words: 3 Word

Expansion

II

II

I

Internal State (Want/
Give Me, Help)

Internal State: 2

Word Expansion

Recurrence, Internal
State, Nonexistence:

3 Word Expansion
G-C-3 Internal

State (Want
Give Me,
Help)

internal state

6. Produces no or all C

C

C

Group

C-5 Critical Words

C-7 Critical Words: 2 Word

Expansion

C-9 Critical Words: 3 Word

Expansion

III

III

I

Negation (No/All Gone,

All Done)

Negation: 2 Word

Expansion

Recurrence, Internal
State, Nonexistence:
3 Word Expansion

G-C-4 Negation
(No, All

Gone, All
Done)

gone for nonexistence

,



41) 40 the ABAOUS 41 40 41

Assesmnent/Curriculum Cross-Reference

Developmental Area : CONDRINICATION (C)

Assessment Item

Curriculum
Book

Individual Programming,
Number

Title
Task Number
and Title

Program Number
and Title

Group Task
and

7. Produces location

words

C

C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

Alk Critical Words:

Expansion

2 Word

3 Word

IV

IV

II

Location (Prepositions

Location: 2 Word

Expansion

Location: 3 Word

Expansion
G-C-5 Location

(Preposi-
tions)

8. Produces no for

rejection

C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

2 Word

III

III

Negations (No/All
Gone, All Done)

Negation: 2 Word

Expansion
G-C-4 Negation

(No/All
Gone, All
Done)

9. Produces look or see C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

2 Word

V

V

Notice (Look/See)

Notice: 2 Word

Expansion
G-C-6 Notice

(Look/See)

for notice

3



11 11 the MUCUS 41 6 11 11

Assessment/Curriculum Cross-Reference

Developmental Area: COMMUNICATION'(C)

Assessment Item

Curriculum
Individual Programming_

Group Task Number
and TitleBook

t .

Task Number
and Title

Program Number
and Title

10. Produces ro for C ,.

04

d'

1Droup
...,

.

, s

C-5 CYitical Words

C-7 Ciltical Words: 2 Word

Expansion

III

III

Negation (No/All Gone,

All Done)

Negation: 2 Word

Expansion
G-C-4 Negation

(No/All

Gone, All
Done)

denial

11. Produces attributes C

C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

C-9 Critical Words:
Expansion

2 Word

3 Word

VI

VI

III

Attribution
(Adjectives)

Attribution: 2 Word

Expansion

Attribution: 3 Word

Expansion
G-C-7 Attribution

(Adjectives,

12. Produces name for

possession

C

C

C

Group

C-5 Critical Words

C-7 Critical Words:
Expansion

2 Word

VII

VII

IV

Possession
(Possessor's Name)

Possession: 2 Word

Expansion

Possession: 3 Word

Expansion
G-C-d Possession

(Possessor'

Name)

f)i ...) ,



the AMANUS 0
Assessment/Curriculum Cross-Reference

Developmental Area: PREACADEMICS (PA)

0

IAssessment tem

Curriculum
ooB k

Individual Programming
Group Task Number

and Title
Task Number
and Title

Program Number
and Title

A.

1.

Thinking

Looks for object
that has disappeared

PA

Group

PA-1 Exploring the
. Environment

II Finds Hidden Objects

G-PA-1 Finding
Hidden
Objects

2. Explores object PA PA-1 Exploring the
Environment

I Explores Objects

3. Looks for and picks

up dropped object

PA

Group

PA-1 Exploring the
Environment

II Finds Hidden Objetts

G-PA-1 Finding
Hidden
Objects

4. Finds hidden object

,

PA

Group

PA-1 Exploring the
Environment

II Finds Hidden Objects

G-PA-1 Finding
Hidden
Objects

5. Searches for conse-
cutively hidden
objects

PA

Group

PA-1 Exploring the
Environment

II Finds Hidden Objects

G-PA-1 Finding
Hidu.n
Objects



41 the ADAM 11 411

Assessment/Curriculum Cross-Reference

Developmental Area: PREACADEMICS (PA)

\*.zi,

te ItemAssessme

Curriculum
Individual Pro:ramming__

Group Task Number
and TitleBook

Tas Num er
and Title

'rogram aaber
and Title

. Matches objects to

objects

PA

Group

PA-5 Matching Objects
and Pictures

I Matches Objects to

Obj:..cts
G-PA-2 .Matching

7. Uses toys
functionally

PA PA-2 2 Playing With Toys I Plays With Toys

II Plays With Related

Toys

8. Matches object to
pictures

PA

Group

PA-3 Natching Objects and
Plctures

II Matches Objects to

Pictures
G-PA-2 Matching

9. Finds object by touch Group
G-PA-1 Finding

Hidden
Objects

10. Recalls hidden
objects

PA

Group

PA-4 Recalling Objects
and Pictures

I Recalls Hidden
Objects

G-PA-3 Visual
11.:mory

11. Repeats 3 digits Group
G-PA-4 Auditoty

Memory

12. Matches shapes PA

Group

PA-5 Identifying and
Labeling the Shape

of an Object

I Matches Shapes Using

Objects

G-PA-2 Matching



the ABAUS II

Assessment/Curriculum Cross-Reference

Developmental Area: PREACADEMIC3 (PA)

Curriculum
Individual Programming

Assessment Item Book
Task Number Program Number Group Task Nudber

and Title and Title and Title

13. Matches colors PA PA-6'Identifying and I Matches Primary

Labeling the Color Colors

of an Object III Hatches Colors

Group
G-PA-2 Matching

14. Points to colors PA PA-6 Identifying and II Identifies Primary

_Labeling the Color Colors

of an Object IV Identifies Colors

Group
G-PA-6 Identify-

ing/Label-
ing Colors

15. Labels colors PA PA-6 Identifying and V Lables Colors

Labeling the Color

of an Object

Group
G-PA-6 Identify-

ing/Label-
.

ing Colors

16. Iudicates which PA PA-7 Categorizing Objects

pictures go together and Pictures

Group
G-PA-5 Categoriz-

ing Oblect
Pictures

17. Arranges pictures PA PA-7 Categorizing Objects

into categories
and Pictures

Group
G-PA-5 Categoriz-

.

. , ing Object
Pictures-

10 11 41

;



11 the ABAIOUS ID 10 ID

Assessment/Curriculum Cross-Reference

Developmental Area: PREACADEMICS (PA)

_- ....s

Assessment Item
Curriculum

Book

Individual Programming
Group Task Number

and Title
Task Number
and Title

Program Number
and Title

18. Points to shapes PA

Group

PA-5 Identifying and
Labeling the Shape
of an Object

_

II

III

V

Identifies Shapes
Using Objects
Identifies Shapes
Using Pictures
Generalizes Shapes

G-PA-7 Identifying
Labeling
Shapes

19.

47

Labels shapes PA

Group

PA-5 Identifying and
Labeling the Shape
of an Object

IV

V
Labels Shapes
Generalizes Shapes

, G-PA-7 Identifying
Labeling
Shapes

20. Finds like picture Group G-PA-8 Discrimi-
nating
Objects
and

Pictures

21. Tells if pictures
are same/different

Group

\

G-PA-8 Discrimi-
nating
Objects
and
Pictures



the AACUS
Assessment/Curriculum Cross-Reference

Developmental Area: PREAUADEMICS (PA)

Assessment Item

Curriculum
Book

Individual Programming
Group Task Number

and Title
Task Number
and Title

Program Number
and Title

B.

1.

Reading

Turns pages of a

book

PA

Group

PA-8 Looking At/Reading
a Book

I Book Handling

G-PA-10 Look At/
fteading

a Book

2. Points to nmned

picture

C

Group

Group

C-4 Object and Action
Words

I Object Words

,

G-C-10

G-PA-10

Story
Time
Looking
At/Read-
ing a

Book

3. Names 5 pictures in

a book

PA

Group

Group

PA-8 Looking At/Reading
a Book

II Identifies and Labels
Pictures in Books

P-PA-10

G-C-10

Looking
At/Read-
ing a

Book

Story
Time

4. Names or point to
missing part of

picture

Group
-

G-PA-11 ,Alentify-

ing the

Missing
Parts



the AB46US 41

Assessment/Curriculum Cross-Reference

Developmental Area: PREACADEMICS (PA)

Assessment Item

Curriculwn
Individual Programming

Group Task Number
and TitleBook

Task Number
and Title

Program Number
and Title

5. Recalls object in a

picture

PA

Group

PA-4* Recalling Objects
and Pictures

II Recalls Objects in
Pictures

G-PA-3 Visual
Memory

6. Points to printed

name

PA

Group

PA-10 Reading Basic
Words

II Identifies and
Reads Name

G-PA-12 Reading
Basic
Words

7. Matches letters

,

PA

Group

1 -11 Identifying and
Labeling Letters

I Matches Letters in

Name
G-PA-2 Matching

8. Matches color words PA

Group

PA-10 Reading Basic
Words

III Matches Color Words

G-PA-12 Reading
Basic
Words

9. Sequences 3 card

picture story

PA PA-9 Sequencing a
Picture Story

III Sequences a 3-Card
Picture Story

10. Points to letters in

name

PA PA-11 Identifying and
Labeling Letters

II Identifie9 Letters

in Name

k

_......,



the ABSUS 41

AssessmentP3urriculum Cross-Reference

Developmental Area: PUACADEMIcS (PA)

Assessment Item

Curriculum
Individual Programmina

Group Task Number
and TitleBook

Task NdMber 1

and Title

Program Number I

and Title

11. Reads 5 words in

context

PA

PA

Group

Group

PA-10

PA-8

Reading Basic

Words

Looking At/Reading
Books

G-PA-12 Reading
Basic

Words

G-PA-10 -Looking
At/Read-
ing Books

12. Labels letters in
name

PA PA-11 Identifying and
Labeling Letters

III Labels Letters in
Name

C.

1.

Mathematics

Demonstrates
knowledge of simple

qu,nti,ative
vocabulary

C

Group

Group

Group

C-5 Critical Words I

III

VI

Recurrence
Negation (No/All
Gone, All Done)

Attribution
(Adjectives)

.

G-C-2 Recurrence
(More)

G-C-4 Negation
(No/All
Gone, All
Done)

G-C-7 Attribution
(Adjectives)



the ANOCUS

Assessment/Curriculum Cross-Reference

Developmental Area: PREACADEALCS kPA)

Assessment Item

Curriculum
Book

Individual Programming
J

Group Task Number
and Title

Task Number
and Title

Program Number
and Title

2. Matches objects one
to one 1-5

PA

Group

PA-1'2 Numerals and
Number Concept
1 to 5

I One-to-One
Correspondence

G-PA-13 Numeral
and

Number
Concepts

3. Counts objects
1-5

PA

Group

PA-12 Numeral and Number
Concepts 1 to 5

II Counting Objects
(6 to 10)

.

.
G-PA-13 Numeral

and

Number
Concepts

4. Matches objects
one to one 6-10

PA

Group

PA-12 Numeral and Number
Concepts 1 to 5

(6 to 10)

I One-to-One
Correspondence

G-PA-13 Numeral
and

Number
Concepts

5.

.--------

Counts objects

6-10

PA

Group

PA-I2 Numeral and Number
Concepts 1 to 5

(6 to 10)

II Counting Objects
(6 to 10)

G-PA-13 Numeral
and
Number

Concepts



II 0 the AlOCUS 0 Al 41

Assessment/Curriculum Cross-Reference

Developmental Area: PREACA)EMICS (PA)

Assessment Item

, Curriculum Individual Programming
Program Number

and Title

Group Task Number
and Title'Book

.

Task Number
and Title

. Knows equivalence
objects to numerals

1-5

PA

Group,

PA-12 Numeral and Number
Concepts 1 to 5

IV Matches Objects
to Numerals

G-PA-13 Numeral
and Number
Concepts

7. Labels numerals
1-5

PA

Group

PA-12 Numeral and Number
Concepts 1 to 5

III Identifies and
Labels Numerals

G-PA-13 Numeral
and Number
Concepts

8. Knows eqUivalence
objects to numerals

6-10
,

PA

Group

PA-12 Numeral and Number
Concepts I to 5

(6 to 10)

IV Matches Objects
to Numerals

G-PA-13 Numeral
and Number
Concepts

9. Labels numerals

6-10

1

PA

Group

PA-12 Numeral and Number
Concepts 1 to 5

(6 to 10)

III Identified and Labels

Numerals

G-?A-13 Numeral
and Number
Concepts

10. Demonstrates
knowledge of more
and less

C

Group

C-5 Critical Words VI Attribution
(Adjectives)

, 7 G-C-7 Attribu-
tion

(Adjectives

G 1 i



Developmental Area:
.

the ABASIUS

Assessment/Curriculum Cross-Reference

PREACADEMICS (PA)

Assessment Item

Curriculum
Book

Individual Programmin
Group Task Number,

and Title
Task Number
and Title

?rogram Num er ,

and Title

11. Tells what numeral
comes next

Croup
G-PA-14 Ordering

Numerals

D.

)r.1 1.

Writing

narks on paper PA PA-13 Scribbling With
a Pencil

I Picks Up and Holds
Pencil

.

. Scribbles PA PA-13 Scribbling With
a Pencil

II Scribbles With a

Pencil

,

. Draws line between
2 horizontal lines

PA

Group

4

PA-14 Pre-Writing Strokes II Copies a Horizontal
Line

G-PA-15 Pre-
Writing
Strokes

4. Draws line between
2 vertical lines

PA

Group

PA-14 Pre-Writing Strokes I Copies a Vertical

Line
G-PA-15 Pre-

Writing
Strokes

5. Imitates drawing
a cross

PA
Group

PA-14 Pre-Writing Strokes IV Copies a Cross
G-PA-15 rye-

Writing
Strokes

6. 7opies circle PA
Group

PA-14 Pre-Writing Strokes III Copies a Circle
G-PA-15 Pre-

Writting

Strokes



the ABitUS

Assessment/Curriculum Cross-Reference

Developmental Area: PREACADENICS (PA)

Assessment Item

Curriculum
Book

Individual Prggramming
Program Number

and Title
Group Task Number

and Title
Task NuMber
and Title

7. Copies square PA
Group

PA-14' Pre-Writing Strokes V Copies a Square
G-PA-15 Pre-

Writing
Strokes

8. Makes circle Group G-PA-15 Pre-
Writing
Strokes

,

9. Writes first name
with model

.

PA

Gro4

PA-15 Copying First Name I, II, III, etc.
(each program equals one
letter in chile,s name)

.

i

G-PA-16

,

Writing
Name



the AACUS 41

Assessment/Curriculum Cross-Reference

Developmental :rea: SOCIALIZATION (S)

Assessment Item

I Curriculum
Individual Programming

Group Task Numhlr
and TitleBook

Task Number
and Title

-Program Number

and Title

,

A.

1.

Awareness of Self and

Others
Recognizes self in

mirror

S

.

S-1 Recognizing and
Referring to Self

I

.

Recognizes Self

/

2. Refers to self by
name

S S-1 Recognizing and
Referring to Self

II Refers to Self
,

\

.

3. Responds to greeting S

Group

S-2 Relating to Others I
,

Responds to and
Initiates Greetings

G-S-1 Greetings

4. Initiates greetings
.

S

Group

S-2 Relating to Others I Responds to and
Initiates Greetings

G-S-1 Greetings

5. Separates from parent S S-2 Relating to Others II Relates to Adults

6.

.....

kelates to unfamiliar

adult

L S-2 Relating to Others II Relates to Adults



the ABADUS

Assesmnent/rurriculum Cross-Reference

Developmental Area:
SOCIALIZATION (S)

Assessment Item

Curriculum
Individual Pro;rammin

Group Task Number
and TitleBook

Task Number
and Title

--Pn-cignthi-thialYei"----
and Title

7. Initiates peer contact

0

S S-2 Relating to Others III Relates co Peers

.

B.

1.

Awareness of Feelings

Watches person in
line of vision

C C-1 -Attending I

II
..

Attends to Name
Attends to Teacher
and Task

\ .

.

2. Looks at face of
person talking

C _

.

C-1 Attending

..

I

II

Attends to'Name
Attends to Teacher
and Task

. Shows feelings S S-3 Demonstrating
Feelings

I Demonstrates Basic

Feelings -

. Shows affection , S-3 Demonstrating
Feelings

11

II

III

IV

Identifies Feelings
in Self
Identifies 'Feelings

in Others
Demonstrates Concern

for Others
,

.

,



Developmental Area:

the AlOCUS 0
Assessment/Curriculum Cross-Reference

SOCiALIZATION (S)

Assessment Item

Curriculum
Book

Individual Programming
Trogrmn Number

and Title

Group Tank Number
and tktle

Task Number
and Title

5. Shows concern for

others

S S-3

_

Demonstrating
Feelings

II

III

IV

Identifies Feelings

in Self
Identifies Feelings
in Others
Demonstrates Concern
for Others

. Shows pride/responds
to praise

, ..

,

S S-3 Demonstrating
Feelings

.

I

II

%

Demonstrat\ es Basic

Feelings
IdentifiesiFeelings
in Self

-

C.

1.

Social Information

States name S S-4

.

Stating Personal
Information

I

II

States First Name
States First and
Last Name

. States personal

'.,nformation

S S-4 Stating Personal
Information

III
IV

,

States Sex
States Age

3. States address/phone
number

S S-4 Stating Personal

Information

V
VI

States Address
States Phone Number



Developmental Area:

the AOSCUS

Assessment/Curriculum Cross-Reference

SOhALIZATION (S)

,

Assessment Item

Curriculum
Book

Individual Programming
Group Task Number

and Title
Task Number
and Title

Program Number
and Title

D.

1.

Play Behavior

Initiates and maintain

solo play

S

Group

S-5

.

Playing I

4

Engages in Solo Play

G-S-2 Playing

2. Engages in parallel

play

.-

S

Group

5-5 Playing II Engages in Parallel

Play \
G-S-2 Playing

,

3. Plays pretend role S

Group

S-5 Playing IV

1

Erigages in Pretend

Play
G-S-2 Playing

4. Engages in cooperative

play

S

Group

S-5 Playing

0

III Engages in
Cooperative Play

G-S-2 Playing

1
5.

t

A

Plays cooperatively
in small group

S

Group

S-5 Playing III Engages in
Cooperative Play

G-S-2 Playing

,



Developmental Area:

the ABACUS

Kssessment/Curriculum Cross-Reference

SOCIALIZATION (S)

Assessment Item

Curriculum
Book

Individual Programmin
Group Task Number

and Title
Task Number
and Title

Program Num er
and Title

E.

1.

Interactive Behavior

Recognizes own
possessious

C

Group

C-5

C-7

C-9'

Critical Words

Critical Words:
Word Expansion
Critical Words:
Word Expansion

2

3

VII

VII

IV

Possession (Owner's
Name)
Possession: 2 Word

Expansion
Possession: 3 Word

Expansion

\ .

G-C-8 Possession
(Owner's

Name)

2. Shares toys or food Group

-

.
,

1

G-S-3 Sharing

3. Waits and takes turn Group
-,

G-S-4 Waiting Tur

4. Participates in group

activity

Group
G-S-5 Participating

in Group

Activity

.

.

Makes choices

,

. Persists in task C C-1 Attending- III

_

Increases Attending



Developmental Area:

te ABACUS
Assessment/Curriculum Cross-Reference

SOCiALIZATION (S)

Assessment Item

Curriculum
Book

Individual Prouamming
,

Group Task Number
and Title

Task Number
and Title

Program Number
and Title

7. Puts things away Group
G-S-6 Making

Transitions
41%

. Makes transitions
betweep classroom
activfties

Group .

.

G-S-6 Maldng
,

Transitions

. Follows directions S

.

S-6 Following Directions I

II

III .

10. Goeson errand S S-6 Following Directions

,

IV .
.

*
.

11. Predicts consequences

...

Group

.

.

G-S-7 Predicting
Consequences

12. Follows rules of
simple games

Group
G-S-8 Following

Gene Rules

iNt '')



APPENDIX B

ABACUS cuRRIcuLun INDIVIDUAL PROGRAM LIST



BODY MANAGEMENT - Individual Programming

s

Introduction

Task # Title

B1-1 ,Imitating Body Movements

B14-2 Locating Body Parts

* Body Parts

EK-3 Rolling Over

E4-4 Sitting

H4-5 Standing, Walking, Running, and Jumping

NA-6 Walking Up and Down Incline and Stairs

Walking on a Balance Beam '

Riding a Tricycle

BM9 Catching and Throwing

EM-10 Grasping and Releasing.ObjeCts

3M-11 Putting Rings on a Peg

BM-12 Putting.Pegs in Pegboard

BM-13 Formboards and Puzzles

BM-14 Hammering Pegs

B.Mr.15 Building with Blocks

BM-16 Pasting and Gluing

BM-17 Playing with Clay and Playdough

BM-18 Nesting Objects

BM-19 Stringing

BM-20 Cutting with Scissors

BM-21 Coloring a SimPle Picture



SELF-CARE - Individual Programming

Introduction

Task # Title

SC-1 Undressing

SC-2 Dressing

AO
SC-3 Unfastening_

SC-4 Fastening

SC-5 Toileting

SC-6 Grooming'

SC-7 * Swallowing and Moving Tongue

SC-8 Drinking

41

SC-9 Eating

SC-10 Opening and Closing Doors

9



COMMUNICATION -.Individual Programming

Introduction

Task II Title

C-1 Attending

C-2 Imitating Vocalizations

C-3. Comprehending Initial Object and Action Words

C-4 ObjeCt and Action Words

4-5 Critical Words

C-6 Two Word Utterances

C-7 Critical Words: 2 Word Expansion

C-8 Three Word Utterances

C-9 Critical Wqrdsi 3 Word Expansion

C-10 Following Commands



&PRE:ACADEMICS - Programming

.

Introduction

Task # Title

PA-1 Exploring the Environment

PA-2 Playing with Toys

Matching Objects and Pictures

PA-4 4 Recalling Objects and Piceures

PA-5 Identifying and LabeLing Shapes

PA-6 Identifying and Labeling Coiors

PA-7 Categorizing Objects and Picures

PA-8 Looking.at Books

PA-,9 Sequencing Picure Stories

PA-10 Reading Basic Words

to,

PA-11 Identifying and Labeling Letters

PA-12 Numerals and Number Concepts 1 to 5
A

PA-13 Scribgling with a Pencil

PA-I4 Pre-Writing Strokes

PA-15 CopYing First Name



I.

30DY MANAGEMENT Group ProgramMing

Iqtroduction

Task # Title

G-BM-1 Climbing and Sliding (Stairs, Ladder, Slide)

G-BM-2 Riding Wheel-toys (Scooters and Trikes)

G-BK-3 Throwing, Rolling, and Catching Ballls and Bean Bags . .

',;,

G-BM-4 Ricking Balls

G-BM-5 Obstacle Course

G-BM-6 Using Playground Equipment (Swings, Teeter-Totters, Jungle-

Gym

G-BM-7 Music: Action Songs', Finger Plays

G-BM-8 . Creative Movement

G-BK-9 Formboards and Puzzles

cAm-lo Building with Blocks

G-BM-ll Pasting/Gluing

G-BM-l2 Clay/Playdough

G-IM-I3 Stringing

G-B4-I4 Cutting

G-BM-I5 Coloring

G-BM-I6 Painting

G-BM-l7 Sewing

Sample Activities



0.

S.

COMMUNICATION - Group Programming.

Introduction

Task # Title

G-C-1 Object and Action Utterance
Sample Activities

G-C-2 Recurrence (More)
Sample Activities

G-C-3 Internal State (Want/Give Me, Help)

Sample Activities

G-C-4 Negation (No/All Gone, All Done).

Sample Activities,

G-C-5 ,Location.(Prepositions)
"4"--

Sample Activities

G-C-6 Notice (Look/See)
Sample Activities

G47 Attribution (Adjectives)

G-C-8 Possession (Owner's same)

G-C-9 Developing Additional Content Categories.

G-C-10 Story Time

G-C-11 Following and Giving Directions



SELF-CARE - Group Programming

Introduction

Task# Title

G-SC-1 Taking Off and,Putting on Jacket

G-SC-2 Fastening/Unfastening (,snaps, buckles, ties) .

G-SC-3 Toileting

G-SC-4 ,J6ashing and Drying Hands

G-SC-S Snacktime

G-SC-6 Cooking

G-SC-7 Crossing Street

GLSC-8 Sample Activities

Fastening/Unfastening - Playing Dress Up

Cooking - Fruit salad



PREACADEMICS - Group Programming

Introduction

Task # Title

G-PA-I Finding Hidden Objects, Pictures, Numbers, Words

G-PA;-2 Matching

G-PA-3 Visual Memory /)

Gr-PA-4 Auditory,Memory
.

G-PA-5 Categorizing Objects and Pictures

G-PA-6 Identifying and Labeling Colors

G-PA-7 Identifying and Labeling Shapec

G-PA-8 Discriminating Objects and Pictures

G-PA-9 Reproducing Patterns . ** ** OOOOOOO . .

G-PA-10 Looking at Books

G-PA-Il Identifying the Missing Part(s)

G-PA-12 Reading Basic Words

G-PA-13 Numerals and Number Concepts

G-PAr-14 Sequencing Numerals

6-13A-15 Pre-Writing

G-PA-16 Writing Name

Sample Activities

6"
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APPENDIX B

ABACUS COMUNICATION SAMPLE



COMMUNICATION SAMPLE

I. INTRODUCTION

Tbe general purpose.of the Communication Sample is:

1) to ditain.a representative assessment of the

cbild's expressive language skills; and

2) to use in combination with the items on the

ABACUS to determine where the child should

enter the communication curriculuoi

A coomunication sample should contain a minimum of 50 utterances to' A

be considered representative of the child's expressive language skills

/t should also use a;variety of communication interactions,for analysi

Of the influence bf setting and interactors. Therefore, this sample

procedureisspecificallydesigned.to:,(>)

.11 use a variety of communication interactions;

2) give the teadher option for adapting samplingl

procedures to the communication' level of the

individnal child, i.e., to assess imitative

*kills and non-verbal communication o.. children

with minimal verbal: language skills; and

3) anew for time and staff limitations.

Two samples are used to accomplish the above objectives:

1) Modified Samnle which includes a child-teacher

interaction using a dollhouse and its contents; and

2) Complete Sample which includes three additional

interactions: child-teacher-peer; Child-teacher;

and Child-peer using a variety of materials and

activities.

following guidelines for use are suggested:

1) Modified Sample should be used for:

a) children with minimal expressive language

*kills who are communicating primarily

with one word utterances and/or gestures

and vocalizations;



'114 Children who have already been thoroUghly

4:eva1uated by a speech-language patholdglst

and further information is not necessary; and

,c) children who do not have communication problems.

2) Complete Sample should be used for all others;

a) children who have cOmmunication problems
as indicated by parents, teachers, and/or

ABACUS results; and `41

h4 childrenwhcsecarrnunication skills are incon-

sistent and variable.

The communication sample should be administnred near the end of the

ABACUS so that the teacher and child have had previous contact and

are familiar.with each other.
)

4

rs

'4,
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IX. MODIFIED COMMUNICATION SAMPLE

OBJECTiVE: The purpose of the Modified Communication Sample

ia to give the teacher an
overview of the child's

verbal and non-verbal communication skills. The

time limit of 5 minutes has been
suggested as a

guideline to standardize ,the samples gathered

among children and to allow for time limitations

imposed by the,school envionment.
An optional

.17etbal imitation Section is included and should

be used if the.child does not engage in spontaneous

vexbalization after 3-4 minutes (see Section III).

MATERIALS: Dollhouse and contents; tape recorder; Recording

Forms; Verbal Imitation Section
(optional); stop-

watch or watch.

Two staff members are needed to collect and score

the Modified Sample:

1) Interactor - interacts with the dhild,

2) Observer - records the verbal and non-

_verbal behavior observed during the

language sample.

INTERACTOR'S PROCEDURE FOR OBTAINING SAMPLE:

1., Arrange the environment. A quiet place that is familiar

to the child should be used. Plac,, the dollhouse and its

-contents on the floor or table. Place the tape recorder

nearby, but as inconspicuously as possible. Have child ,

sit in front of the dollhouse. The interactor should sit

across from or beside the child.

2. Use the followingmethods to facilitate spontaneous verbal-

ization from the child:

a. Parallel talk = verbalizing the child's

actions and thoughts. As the child begins

to play with the dollhouse, the interactor

should verbalize what the child is doing.

Example: "Susie is looking in the window.

Susie is ringing the doorbell.

Ring. Ring."

b. Self-talk = verbalizing the interactor's

actions and thoughts. vlf the child does

not begin to play with the dollhouse, the

interactor should
begin to play and verbal-

ize what she is doing.

d.
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acample: "I'm looking thrbugh the winftw.

I see a bed. I'm putting the

baby in the bed."

%then the child begins to play with the doll-

house, go back to parallel talk.

Ifte simple, concrete sentences consistent

with the child's level of language develop-

ment when using parallel and/or self-talk.

c. Erpansion = repeating the child's utterance

in a more complete form.

After the child has begun to verbalize, the

interactor should use expansion to encourage

more detailed verbal behavior.

EXample: Child: Man driving.

Teacher: Yes, the man is driving.

d. Elaboration = adding more information to the

child's utterances. Used for same reasons

as noted in "c."

Eaample: Child: Man driving.

Teacher: The man is going shopping.

3. Other suggestions for farcilitating verbalization:

. Use-a minimum of questions. If it is necessary

to use questions, they should be open-ended and

refer to ongoing events. They should not bexthe

-- "yes-no" or "what-is-it" variety..

'ESample: "What's happening?"
"What'are you doing?"
*What would happen if ....?"

b. If the child's
intelligibility is poor, the inter-

-actor may repeat the child's utterance to facili-

tate interpretation of the'tape recording when

scoring.

c. The interactor should not do the majority of

talkingv Give the child a chance to talk and do

wet be uncomfortable with silences.

If the child does not engage in spohtaneous verbalization

after 3-4 minutes, the interactor should use the remaining

time tb assess the .child's ability to imitate verbal utter-

ances of increasing length. See Verbal Lmitation Section

(Section III) for administration and scoring of this proce-

dure.
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OBSERVER'S PROCEDURE FOR RECORDING TEE SAMPLE:

71- .

lo The observer should sit so that she can dperate the recorder
1=tera=:and hear and .7;ee the interactor and child. She should also

, be in place before the teacher-child interaction begins,and

turn on the tape recorder as the child approaches the

;,AOLlhouse. Record the entire interaCtion.
zerzrz.7.:

2. 'Begin timing the modified sample as the first utterance is

Made by either participant (this usually will be the inter-

actor). Note the time on the Recording Form. Also note the

121i2- time of the child's first utterance.

Wien t minutes from the SLarting time has elasoed, signal
.. the fhteractor and mark that spot on the Recording Form. The

interactpr may choose to continue. If so, clntinue io take

notes on the Recording Form.
_
_

3. Record on the Recording Form all non-verbal and verbal beha-

.
viors of both the child and the interactor (see Recording Fd

.-a. Record the first interaction across all four columns
to include the adult's verbal and non-verbal behavior
and the child's verbal and non--verbal behavior.

b. Return to the first column and record the second
. interaction across all four-columns.

o. Continue this procedure, using additional Recording
Yarm pages as necessary. Number each new page

-cOnsecutively.

d. Note that not every column will be used for each
interaction since the child may initiate behavior
that is not in response to the adult's behavior
and vice versa.

e. Use abbreviations, etc. to facilitate recording.

f. Mark the end of an utterance with a peridd. (See

"Procedure for Scoring the Sample" for definition
of utterance).
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PROCEDURE FOR SCORING THE SAMPLE

A. Ibteractor

..1...,Listen to the tape (after the observer has completed

the Recording Form) to correct and verify the obtained

responses.

2. JUdge the child's intelligibility and compare to oliserver's

rating.
Note: Criterion for intelligibility is agreement between

-the observer and interactor that at .least 75% of

child's utterances are understooa, based on the

..tape recording only.

3. Observer

L. Listen to the tape to correct or clarify obtained responses.

2. Share the tape and Recording Form with the interactor for

a reliability check.
Rote: Steps 1 and 2 should be completed as soon as

possible, within I or 2 days.

3. 'Judge child's intelligibility with interactor.

4. .G0 through thq child's verbal and non-verbal responses-

on the Recording Form and note the presence or absence

of vocalizations (random and/or intentional) and/or

motor gestures. Check aporopriate "ye-,'" or "no" under

ubion-verbal Expression" secion of the Summary Form.
Ifshild has at least one response-.of.the possible types,

Athe "yes" blank may be checked. The'aperational defini-

tions for each of these non-verbal expressions are:

o4 vocalization = any sounds, syllables, or sound
'chains that are not considered acceptable,
intelligible approximations to words or phrases.
random vocalizations = those vocalizations which
are not intended for coMmunication.

Example: Child plays and vocalizes to himself.
intentional vocalizations = those vocalizations that
are intended to comnunic at e chila's.needs or

thoughts: usually accompanied by a gesture.

Example: Child points to object arid says "uh-

. uhUh."
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M. gestures = spontaneous motor responses that

: the child uses to communicate a need or thougL.

EXample: Child points to an object he wants.

c7--: 4.- Go through eactl of the child's verbal responses on thp

L=1:4.7
Recording Form and note in parenthesis the type 'of response

utterance using the following code:

-Expression: 1 W = one word utterance
2 W si= two word-utterance

3 W in three word utterance

.14e17-S.r=:- 7 3 + W ( ) = more than three word

c: -
utterance (in paresrt..

-
theses put the number
of words in the utter-

ance)

Mcample:

Mild's Non-Verbal Behavior Child's Verbal Behavior

4. . .

cf' Child puts car in garage. "Car gone." (2.W)

'-The following operational
definitions should be used to determine

the type of titerance:

utterances = any verbalization (word, Phrase or sentence)

kor intelligible
approximation to a word, phrase, or

sentence.

a) one word utterance = single words or word approx.-

imations.
Examples: "wa-wa"/water

"ba"/baby
or dog, go, me. etc.

11,4 'two word utterances = 2 word phiases or sentences

including intelligible approximations.

Examples: baby ride; daddy go; mommy shoe.

c) three word utterances = 3 word phrases or

sentences including intelligible approximations.

Examples: boy ride bike; little red cup;
_

me go out.
_

d) more than 3 word utterances = more than 3 word

phrases or ,sentences including intelligible

approximations.
Examples:' the boy's riding the bike;

baby go in the house.
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PROCEDURE FOR ANALYZING THE SAMPLE (when ONLY the Modified Sample is used)

1. COunt the number of times each tyoe of utterance occurs in

the child's Verbal Behavior Column on the Recording Form.

Enter those numbers on the SumMary Form, page 1, under

Modified Sample and undet Total Number of Utterance Column.

2. Add the total number of utterances and enter in TOtal Number

of Utterauces box.

3. Determine the total number of words by multiplying the 0' of

of utterances times the appropriate 0 of words and enter in

blanks under Total Number of Words Column.

!Note: On utterances of more than 3 words, multiply

times the number of words in the utterance.

Example: Three 5 word utterarzes = 3 x 5 ot 15 words

-Two 4 word utterances = 2 x 4 or 8 words

.4. Add the total number of words and enter in the Total Number

of Words box.

5. Transfer the nuMbers in the boxes to the MLU formula and

determine the-ALU by dividing total number of words by

'total nuMber of utterances.

6. Complete page 2 of_Summary Form using information obtained

from Modified Sample.

7. COmplete page 3 of Summary Form using information from items

on ABACUS and Modified Sample.

=

z

YIP
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In. VERBAL IMITATION SECTION

OBJECTIVE: The purpose of the Verbal Imitation procedure is to

provide information regarding the child's ability to

imitate verbal and gestural behaviors of increasing

coeplexitY. It is to be used if the child does not`

engage in spontaneous verbalization after 3-4 minute

of sampling with the Modified CoMmunication Sample.

PROCEDURE:

Give.each item according to following procedures and record

response to each item on Summary Form, page 2.

1) One word utterances
ititeractor shows the child an object aad says: 'TRIS

IS BABY. BABY. SAY BABY."

Child should repeat utterance.
Use this procedure with all five objects.

1) Two word utterances
Interactdr gives target verbal response while modeling

use of each object: "DADDY RIDE (while showing daddy

riding in the car)., SAY, DADDY RIDE."

Child should.repeat utterance.-
Use-this proce`durs- wi-thall two word utterances.

If child does not give verbal response, but imitates motor

action, score + for motor imitationA

7 3) Three word utter4pIces (same procedure as noted in 2 above)

Interagtor:'"GIRL SLEEP BED" (shile making girl sleep in

bed). SAX, "GIRL SLEEP BED."
Use this procedure for all three word utterances.

If.child does not give verbal response, but imitates actior

score + for motor imitation.

4) If child fails any 5 consecutive items, discontinue.

ITEMS

1) One_Word Utterandes: Noun gaming

baby
house
dog
Car
mommy
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21 TWo Word Utterances

aa Subject + Verb (S+V): car go
baby walk

t4 Verb + Object (V+0): go bed
open/close door

c) Subject + Objct. (S+0): boy (or girl's) eyes (or 'other

body part)
aommy''s chair

3) Three Word Utterances

413 Subject + Verb + Object (S+V+0): Daedy rides car
girl sleep bed'

ba Subject + Preposition + Object (S+P+0): girl in bed
boy on house

PROCEDURE FOR SCORING

la Count the number of each type of vefbal response that the

child imitates correctly and enter in appropriate blank
under Results on Summary Form pacje 2. Score as-correct any

item-that the_child-imitatesJverbatim_or_spontaneously-expands.-

Example: Interactor: "Girl in bed."

Child- "Girl sleeping in bed."

2) Cbunt.the nuMber of each type-of-motor response that the

child imitates. Enter the number of responses under Motor
Imitation on Summary Form page 2.



W. COKPLETE COMMUNICATION SAMPLE

OBJECTIVE: The purpose'of the Complete Communication Sample is
. _to gather a representative sample of the child's

Spontaneous expressive language. It is to be used
with the children described in the Introduction

- - section and/or when the teacher feels the Modified
'Sample is.not reoresentative of the child's language
--skills and further information is necessary. The in
actions listed should be used in order and in additic
to the Modified Sample'situation in order to gather

-.: 50 utterances and allow for analysis of context and
interactors. It may mot be necessary to use all the
interactions, but it is advised that at least Xi II,
and III be used.

- := avilhe following we'.:e selected since they are most likel:

to occur during a typical school day, and they allow
Ifor a variety of communication interactions:

Interaction I: Modified Sample Procedure - 1-1
play with teacher and dollhouse

interaction II: group play with child-teacher-
peers_during snack or_ activity
time

Interaction III: 1-1 play with,teacherand toys,

Interaction IV: group play with child-peers only
during play time

MATERIALS

Interaction I: See Modified Sample

Interaction II: Those normally used during snack or activity
time; tape recorder

Interaction III: Box of toys which may include the following:
doll with removeable clothes
toys-with-moveable parts that wiu&-up,

push-puiI, etc.
puzzles with non-adjacent pieces
variety of transportation, food, and

animal tobjects
blocks
baok with large action pictures
balls of varying sizes and colors
object/toy representing dirty and broken
tape recorder



Interaction IV: Materials needed for group play activity time;

'preferably manipulative fine-motor activities

such as finger paints, clay, etc.; tape recorder.

PROCEDURE FOR OBTAINING THE SAMPLE

'Or Interactions II, III, rV.one. person can serve as the interactor

and the observer.

Interaction I: See Modified Sample.

Interaction II:

1.. Arrange the environment according to-usual preparations

Tor snack or activity time. Note the type of interaction

on the Recording Form. Place the recorder as close as

possible to the target,child. The teacher should also sit

.
next to the target child and begin recording when the

first verbal response is made by child, teacher, or peer.

NOte the time on the Recording Form. Record the entire

interaction.

2. The teacher Should write on the Recording Form all verbal

behavior of the target child-under Verbal Behavior_Column.

It is not necessary to record non-verbal and verbal behaviors,

of all interactors because of the difficulty in doing so.

3. COntinde Wilting All utterances of the target child until

the interaction is completed. Again noUe the time.

Interaction III:

I. Arrange the environment according to those directions for

Interaction II. Note the type of interaction on the Recording

torn.

2. The teacher should write on the Recording Form all verbal

behavior of the child under Verbal Behavior Column.

3. Continue writing until-the interaction is completed. Again

note the 04e-

Interaction TV:

1. Arrange the environment according to usual preparation

for a play activity. Note the type of interaction on the

Recording Form. Place the recorder as close as possible

to the target child. Thl teacher should sit away from the

group, but close enough to hear the verbal interaction of

the children. Record the entire interaction.
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2. Tba teacher should write on the Recording Form all verbal
behavior oZ,the taxget child under Verbal Behavior Column.

3. Continue writing until the-interaction is completed. Again
note the time.

Note: This interaction may not elicit as nany utterances as
the otherpteractions because there is no adult to
facilitate verbalization. However, the teacher should
make no attempt to become involved in the children's
play.

PROCEDURE FOR SCORING THE SAMPLE (Interactions II, III, and IV) .

1.,4The teacher should listen to the tape-after each interaction
gpo verify and correct the obtained responses.

2. Judge the' child's intelligibilitysas noted under Modified
Sample (Interaction I) procedure.

3. GO through each of the child's verbal responses and note in
parentheses the type of responses using the code noted uhder
Modified Sample (Interaction I).

PROCEDURE ttik ANALYZING THE SAMPLE

1. Coun

7

Ithe number of times each type of utterance occurs for
each interaction. Enter.those numbers for each interiction
in appropriate blanks on Summa.ry Form, page 1.

2. Add the total number of each type of utterance for the combined
interactions and enter in the blanks under Total Number of

,

Utterances Column on Slimmary Form, page 1.

3. Add the total number of utterances for all interactions and
enter in Total Number of Utterances box.

4. Determine the total # of words by multiplying the # of utter-
ances times the appropriate number of words and enter-cn, the
blank under Total Number of Words Column.

S. Add the total number of words and e-iter in the Total Number
of Words box.

6. Transfer the numbers in the boxes to the MLU formula'and
determine the MLU by dividing the total number of words by
the total number of utterances. Enter that number in the
blank before the Mean Length of Utterances.



7. aoti under comment section if child interacts mIre in or- inter
action than another.

S. Complete page 2 of Summary Form using information obtained
/for COmplete Sample (Interaction I is included).

9. Complete page 3 of Summary Form using information obtained
for Complete Samole and from items on the ARACUS. Insert
samples of child's responses in appropriate boxes in each
content category.

A
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Name' Mfi
Date:
Interacter
Observer:

4

COMMUNICATION SAMPLE

SUMMARY

odied Sample

Time of First Utterance:
Starting Time:

Completion Time:

NON-VERBAL EXPRESSION

11

1

41...how".

Yes No'

..1o....,..

VOCALIZATIONS

Vocalizes randomly

Vocalizes to communicate

. GESTURE

Yes No

................ Uses gestures to indicate needs.
wants, or get atientinn

\

VERBAL EXPRESSION

Interaction I
Modified Sample

Interaction II Interaction III Interaction IV

I Word Utterances + + + a

2 Word Utterances + + + a

3 Word Utterances + + + a

/ i

3 ± Word Utterances + + + a

1

Mean Length of Utterances:

Total # of words ( )
Total # o f ut terances ( )

Comnients:

«

ti'

A.( ) MLU

49

f

Is

v

Total * of
Utterances

Total *of
Utterances

I

x 2 la

Total # of
Words

x3 la ....

x it of -
words

Total
of Words

6''3

... --- --- .'
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ams:
te

untent Categories Present:

orrns Present:

See me 3

See page 3

of Language (check if chlld uses)_ vocal play,
comments on own activities or thosi of others
requests objects
obtains information
gains attention
adds information
asks questions

COMMUNICATION SAMPLE.

SUMMARY FORM

peech is intelligible (75% Is understoodwithout contextual cues): --No

Optional Verbal Imitation Section
Results

. 21

tems:

Motor

ne Word inDation

baby
house
dog
car
mummy

wo Word S+V
CV go
baby walk

wo Word - V+0
go bed
open/close door

s

Motor
(Motor

-Two Words - S+0 Imitation Verbal Imitations Imitation)

boy's (girl's) eyes one word noun naming_
mommy's chair two words S + V

Three Word - S+V+0 two words V + 0 I _1.
two words S + 0Daddy ride car__ girl sleep bed three words S + V + 0

Three Word - S+Prep+0 three words - S + Prep + 0

girl in bed_ .

boy on house
Ismf_
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7
7p

0

0

Coatent
Categories

VarlA il,..1,1.1.1 MG 2 Word
Utterances

3 Word
Utteram.ds

3 + Word
UtterancesComprehension Production

,

Other
I

..
4,

Posseuion
(Child's Name

Me, etc.)

PN

t
.

Noun + Noun

, PN + Noun

want+PN+Obj

Attribution
(Big, Little,
etc-)

A

I

A 4. Obj

Look + Obj
- -

+ Look

A+Sub+Verb
want+A+Obj
Verb+A+Obj

Sub+look/see+Obj

Sub+Verb+A+Obj

A+Sub+Verb+Obj

Notice
(Look, See)

look/see

,

.
I

ISub r

.
Location
(In, Out, Up,
etc)

Pr.e13
I .

I

Verb + prep
. ,--

Prep + Obj

Sub + Prep

Sub+Prep+Obj

Sub+Verb+Prep

A+Sub+Prep+Obj

Sub+Verb+Prep+

.obi'

Denial

(No)

no

1

no + Obj

. .

Rejection

(No)

no I

I

no + Obj
no I- Verg

no+Verb+Obj. .

Non-Existcoce
(No, All Gone)

nu/all gone
I

IObj+no/all

no + Obj
Of

gone

no + more

nu+murc+Obj

Internal
State

(Want, Give
Me, Help)

want/give me

help i

more

I

I

want + Obj

want + help

more + Obj

more + Verb

Sub+want+Obj

Sub+want+help

want+more+Obj

Sub+want+more

Sub+want+A+Obj

- ....

Sub+want+more+
Obj

Recurrence
(More)

Act ion
(Action Worth)

verb
I

Sub + Verb

-

Verb+Obj
this/that + Obj

Sub+Verh+Ohj

. . ......

Sub+Verb+
I ihis/that

Suh+Vcrh+Ohj

_ ... ..... _ ..,

Sub+Sub+Verh+
v

Obj
Existence
(Object Words)

Obj/Sub

I

I

(..; u t.
-/ ti



Illthing_iliplications of the Communication Sample

The summary pages of the Communication Sample yield information

About the Content Categories present in the Sample, the forms produced,

and the ways in which the child uses language. Information is available

on the level of communication, i.e., verbal or non-verbal, vocal or

gestural, spontaneous or imitative, and on the intelligibility of votal

productions. The Mean Length of Utterance (MLU) is a distillation of

the total number of words and utterances which provides an appropriate

index for comparison of language-development. Because this is a gross

index of development, it provides no information about the form or

content of the child's sentences. This information is found by analyzing

pages2 and 3 of the Summary Form. The MLU does, however, provide an

index for compapng language development in one child on a pre/post-

sample basis, or between children and a representative sample. Information

on the child's use cf language is found On page 2.of the Summary Form

/ important information can be derived and built into the instruc-

tionarprogram. Entry into the curriculum is governed by the following

qpidelines:

1. Attention is directed first at those Content Categories on

page 3, which have not been present during the sample.

Teaching is directed at these open boxes.

2. The Content Categories are broken intn three groups:

Ctitical, Necessary and Optional. The four Critical

Categories are: Existence, Action, Non-Existence,

and Location. The Necessary Categories are: Recurrence,

Internal State, Rejection ,and Denial. The Optional

Content Categories are: Notice, Attribution, and

Possession. Teaching will focus on developing a core

vocabulary of the four Critical Categories at the 1 word

level. It is mandatory to teach these if they are not

present. The child must get through these four categories

before direct teaching of 2 word utterances is recommended.

3. Once the Critical Content Categories have been stabilized,

the next four Necessary Content Categories may be taught

simultaneously at the 1 word or 2 word utterance level.

4. The teaching is directed both at content categories and/or

synta(:tic constructions at the 1 word, 2 word, and 3 word

or 3 + word level, filling out each content category.

5. AS all ten Content Categories develop, 3 word expansions

may be introduced and directly taught.

6'4



110
6. Further specification on programming is included in

ea Introduction to the Cdmmunication Curriculum.

7. For the pre-verbal child, it is necessary that all

prerequisite behaviors (see Communication of ABACUS)

nftatabilized before moving into the Object and Action

Word programs.

8. For the child who has little or no spontaneous utter-

anees, but who can produce verbal imitations (page 2,

Optional Verbal,Imitation Section) the teaching needs

to focus on 1 word*utterances in the Existence Category,

imitating object words, working toward comprehension

and production of object words at the 1 word level.



Within the Communication Sample, content refers to semantics or

meaning, form refers to the morphological and syntactical structure of

language and use refers to the naturalistic situations in which the

child speaks. The integration of content, form and use im the naturalistic

setting leads to language competence in the child.

For this reason, the process of samplimg the child's language

competence is based on naturalistic observations. These low structured

observations are gathered across as many situations as necessary to

giin sufficient information about the child's language patterns and the

regularity with which they use the linguistic categories. Usually

between one and four situations are necessary to sample the best of the

child's usual communication style.

In order to place these observations into some meaningful perspective,

40

the observations are organized and categorized accordineto the linguistic

categories used by the child, the forms in the child's linguistic

repertoire, and the ways in which he uses language.

ABACUS Assessment in a Group Setting

Many of the items on the ABACUS assessment can be observed and

scored during group activities in the preschool program. This procedure

can expedite the completion of initial assessments. For this reason,

the items on the ABACUS have been regrouped by activity, and provisions

41
made to record the responses of up to 10 children on one group record A

sheet (Appendix G).

This group format requires familiarity with the items on the assessment

and careful preplanning of group activities. Many items on the ABACUS

0



have been grouped together for incorporating into the classroom schedule

and group activities, such as:

Dress-up Area for assessing Dressing items and Socialization items;

Eating Area or lunch room for Eating items;

Art Area for Fine Motor cutting and pasting items,.Grooming items,

and Mechanical Know-How items;

Playground for Gross Motor iteua;

Play Area or Playground for Socialization items;

Bathroom for Toileting and Grooming items, etc.

The format of the group assessment booklet is siMilar to the

assessment booklet, listing the activity, the developmental area and

test item, the materials and proceduresi-the cueT-a space for-recording

children's responses, and the criteria. A sample page from the group

assessment booklet is presented in Figure 6. Data for Richard and five

other children have been recorded. ,

Insert Figure 6

To use this format:

1) check the Activity listed along the left column to see which

items can easily be tricorporated into specific classroom

activities;

2) writetin all of the children that will be.assessed;

3) present the items using the msterials, procedures, and cues

specified;

4) score as many children as possible on each item during the activity;

5) transfer each childis response to his individual assessment booklet.

Care must be taken to mark each child's response correctly on

his summary sheet, as well as on the individual item.



SAMPLE FROM GROUP ASSESSMENT BOOKLET

GROUP ASSESSMENT Observe children during group activities
CHILDREN IN CLASS DATE:

>,

4i

eel

>
eel

4./

,u

<4
....=

Developmental

Area and

Test Item

.

Material s

and

Procedures

Cue .Criteria

,

.

/

l

Dressing
_

(Shoes with laces )

_

Have tied shoes on
child. Cue,

"UNTIE YOUR SHOES."

htie,shoes without
leaving knots

II. A. 19
Unties

r
i

Dressing
(Child!s shoes) Untie or unbuckle the

child's shoes. Point
to shoes (ties, or
buckles). Cue.

"TAKE OFF YOUR SHOES.

Takes off shoes.
U. A. 3
Removes untied or
unbuckled shoes

Dressing
Use child's own
clothing when
assessing this

section.

(Child's socks)

Child has both
socks on feet. Point
to socks..Cue.

"TAKE OFF YOUR SOCKS.

Completes each item
without assistance
unless otherwise
stated.
Pulls oft both socks.

II. A. 1
Removes socks

.



C.

WRODUCTION TO GROUP PROGRAMS

SOLO PLAY SKILLS, PARALLEL PLAY SKILLS, COOPERATIVE PLAY SKILLS,

2. I.

AND PRETEND/PLAY,SKILLS

Most children acquire play skills sequentially by fire partici-

pating in solo play in which they play with their toys independently,,.

and although AnotL r child or children may be.playing nearby they:-.tike

little notice of them unless'the other child moves too clos.to their

11 area" or materials. As the child progresser, developmentally, he moves

into parallel Play in which he continues to play primarily independently

although he notices children playing nearby and is mote aware of the

Child or children around hiM. At a more advanced level Cf parallel

play the child may be playihg with the same materials ap another

chin at,d though their play is still independent, they may share or

exchange materials. As the child continues to develop he exhibits

cooperative play in which he interacts with a child sharing materials

and playing in such a way that they share a cemman goal. Res4A.rchers

note that these three levels of play occur sequeltially and so, When

proimamming for these behaviors it is important that programming occur

in the following order:

1. Solo Play Skills

2. Parallel Play Skills

3. Cooperative Play Skills

In contrast, pretend play is often displayed at a very young age,

while the child is still involved in solo play, and frequently,continues

throughout parallel and cooperative play. Therefore, it is possible'EO

have a child in a pretend play group program along with any'of the other

three developmental play programs; solo, parallel, and/or cooperative.

7u
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GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: PRETEND PLAY SKILLS

Prerequisite Behaviors: Manipulates objects' or toys

Component Behaviors: 1. 'Makes believe he is another person or

'
character during play activity, e.g.,

--mommy, nuise, the Hulk, Darth Vader.

Activities:

4
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GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: INDEPENDENT PLAY SKILLS

Prerequisite Behaviors: Manipulates objects or toys

Component Behaviors: 1. Child chooses object to play with in response to

verbal cue or assistanc2.

2. Child chooses an object to play with indepen

dently.

3. Child plays appropriately with object in response to

verbal cue or assistance.
ft

4. Child plays appropriately with object

indepandently.

5. Child puts object away with verbal cue or

assistance.

6. Child puts object awa

Activities:

dependently.

7 . )
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GROIJP PROGRNM SHEET

Developmental Area: SOCIALIZATION

Group Program: COOPERATIVE PLAY SKILLS

Prerequisite Behaviors: Manipulates objects or toys,

parallel play skills

Component Behaviors: 1. Child and peer share toys and materials

and play together with the same plan

or goal, e.g., two children using play

dough to build one castle; taking turns
pulling each other in the wagon. Child

performs behavior with the same peer each

time.

2. Same as component 1 except child performs

behavior with different peers.

3. Child and peers (more than one peer involved)

share toys or materials and play together

with same plan or goal, e.g., tag, ball,

board games.

Activities



GROUP PROGRAM SUiET

Dtvelopmental Area: SOCIALIZATION

Group Program: PARALLEL PLAY SKILLS

Prerequisite Behaviors: Manipulates objects or toys, solo play

skills.

Component Behaviors: 1. Child plays alone with toy next to peer.

2. Child gives/receives objects from peer

(exchange materials).

Activities:



GROUP PROGRKM SHEET

Developmental Area: SOCIALIZATION

Group Program: SOLO PLAY SKILLS

Prerequisite Behaviors: Manipulates objects or toys

Component Behaviors: 1. Child plays with toy in chosen area not

within 6 feet of another child.

2. Child plays alone with toy in designated

area within 6 feet of another child.

3. Child plays alone with toy in chosen area

within 6 feet of another child.

4. Child plays alone with toy in designated

area within 3 feet of another child.

5. Child plays alone with toy in chosen area

within 3 feet of another child.

Activities:



PROGRAM SHEET

Task: PREDICTILV CONSEQUENCES

Program I: CHILD PREDICTS CONSEQUENCES OF BEHAVIOR

Prerequiste Behaviors: Identifying the feelings of self and others, uses

cause and effect reasoning.

Step A
Step Objective:, Child selects consequences.
Materials: Book of pictures which contains vivid pictures of children

engaged in behaviors that are common to the child, e.g.,
children on a slide, children in a sandbox, children at

the zoo.
Teaching Procedure: Place one picture on the table in front of the

child. Cue, "WHAT WOULD HAPPEN IF (NAME OF
CHARACTER IN THE PICTURE, e.g., BOY) (STATE
BEHAVIOR),e.g., PUSHED THE OTHER BOY ON THE SLIDE?"
Following the cue, teacher gives three possible
consequences. For example, following the cue,
PWHAT WOULD HAPPEN IF THE BOY FELL OFF HIS BIKE?"
the teacher says, "TKO, THE BICYCLE BRDE7,..";
"THEN, THE BOY SCRATCHED HIS ARM."; "THEN, THE
BOY GOT UP AND CONTINUED RIDING." The teacher
says, "WHICH ONE DO YOU THINK WILL HAPPEN?" Be

sure the cont,2.nt of the pictures is familiar to

the child. Vary the pictures. Give consequences
according to unit directions.

Units: 1. Give three consequences, all of which are appropriate.
Say, "WHICH DO YOU THINK HAPPENED?" Use continuous
schedule of reinforcers and pair primary and social

reinforcers.
2. Sane as Unit 1 eLcept only two of the three consequences

given are appropriate.
3. Same as Unit 1 except only one of the three consequeaces

given is appropriate.
4. Use continuous schedule of social reinforcers with intermittent

primary reinforcers.
5. Use continuous schedule of social reinforcers and fade to an

intermittent schedule as soon as possible.

Recording Procedure: Code the data sheet as follows:
a) write program title and number;
b) in the step and unit column write "A" and the

unit the child is on.



Step B
Step Objective: Child generates a logical consequence.

Materials: Same as Step A.

Teaching Procedure: Place one picture on the table in front of the

child. Cue, "WHAT WOULD HAPPEN IF (NAME CHARACTER

IN THE PICTURE, e.g., THE PRINCE) (STATE BEHAVIOR),

e.g., WENT OUTSIDE THE CASTLE WITHOUT HIS ARMOR?"

Child should state one logical consequence to the

cue. If child does not come up with any logical

consequences offer one mnd then cue again. Vary

the pictures presented.
Recording Procedure: Same as Step A except ia the step column write "B".

Step C
Step Objective: Child generates logical consequences.

Materials: Same as Step A.
Teaching Procedure: Place one picture on the table in front of the child.

Cue, "WHAT WOULD HAPPEN IF (NAME CHARACTER) (STATE

BEHAVIOR). Child should state two or more logical

consequences to the cue.

Recordin Procedure: Same as Step A except in the step column write "C".



TASK SHEET

Developmental Area: SOCIALIZATION

Task: PREDICTING CONSEQUENCES

Task Objective: Child predicts consequences for behaviors

Outline of Programs in Task

Program I:
Step A:
Step B:
Step C:

Prograa II:
Step A:
Step B:

CHILD PREDICTS CONSEQUENCES OF BEHAVIOR

Selects consequence
Generates consequence
Generates possible consequences

CHILD PREDICTS CONSEQUENCES OF OWN BEHAVIOR

Identifies consequence of own behavior after occurrence

Predicts consequences of own behavior.



PROGRAM SHEET

Task: PREDICTING CONSEQUENCES

Program II: CHILD PREDICTS CONSEQUENCES OF OWN BEAAVIOR

Program Objective: Child predicts consequences of own behavior

Prerequisite Behaviors: Identifying the feeling of self and others,

uses cause and effect reasoning.

Step A_

Step Objective: Child identifies consequences of own behavior after

consequence occurs.

Materials: None

Teaching Procedure: Teaching this objective requires a great deal

of flexibility and creativity on the part of

the teacher. The objective is to determine if

the child is able to state the consequences

of his behavior after his behavior has been

consequated. For example, cue, "WEEN YOU CAME,

TO YOUR MAT AFTER THE BELL RANG, WHAT HAPPENED

NEXT?" Child should state the consequence, e.g.,

"1 GOT A RAISIN." Teacher gives many opportunities

for child to state consequence to behavior which has

already occurred. Teacher give opportuaities not

only during constructiv teaching period, but as

behaviors are consequated during the day.

Recording Procedure: Code the data sheet as follows:
a) record the program and title;
c) in the step and unit column write "A".

Step B
Step Objective: Child predicts consequencps of own behavior.

Materials: None
Teachin& Procedure: Teacher gives opportunities when appropriate

throughout the day. The objective of this

step is to determine if the child can predict

the consequences to his behavior before the

behavior has been consequated. Cue, "IF YOU DO

, WHAT WILL HAPPEN NEXT?" Child

should predict a logical consequence to behavi.-:r.

Recording Procedure: Code the data sheet as follows:
a) record the program and title;
b) in the step and unit column write "B".



GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: REST/RELAX

Prerequisite Behaviors:

Component Behaviors: 1. Child goes to mat or towel with assistance.

Z. Child goes to mat or towel upon request.

3. Child stays on mat or towel with assistance.

4. Child stays on mat or towel without assistance.

5. Child stays on mat or towel without assistance

and is quiet during the rest period.

Activities:



GROUP PROGRAM SHEET

Developmental area: SOCIALIZATION

Group Proiram: MAKING TRANSITIONS

Prerequisite Behaviors: Follows Directions

Component Behaviors: 1. With teacher assistance, child changes activity:

a) without resistance or-delay; and
b) wdthout interfering with other childrea

2. Child changes activity by performiag either

(a) or (b) independently

3. Child changes activity by performing both

(a) and (b) independently

Activities:



GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: PARTICIPATING IN GROUP ACTIVITY

Prerequisite Behaviors:

Component Behaviors: 1. Child attends to activity by observing
others without interfering with activity

or others.

2. Child participates when given direct cues.

3. Child initiates participation in group
activity.

Activities:



GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: FOLLOWING GAME RULES

Prerequisite Behaviors: Waits and takes,turn, sharing, makes choices,
persists in task.

Component Behaviors: 1. Child follows rules of simple game with

assistance from teacher.

2. Child follows rules of simple game imdependently.

Activities:



GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Programu. PUTTING THINGS AWAY

Prerequisite Behaviors: Follows directions

Component Behaviors/ 1. Following cue from teacher, "HELP PUT AWAY THE
TOYS," the child puts away toys and materials

th assistance from the teacher.

2. ollowing due from teacher, child puts away toys
and materialS with teacher modeling putting away
toys next to the clvtld.

3. Following cue from teacher, child puts away toys

and materials independently.

Activities:

(
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GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: WAITING TURN

Prerequisite Behaviors: Attends to name, visual and auditory stimuli,

follows simple directions.

Component Behaviors: 1. Child stays in designated area while others

take their turn, e.g., stays in line, seat,

etc. and does not bother other children.

2. Child waits quietly until teacher indicates
it is his turn, e.g., does not ask repeatedly

if it is his tura.

41 3. Attends to activity or group while others

take their turns.

Activities:

0 1. Bod Brid es

;

7



ACTIVITY SHEET

Group Program: WAITING TURN

Activity: BODY BRIDGES

Component Behaviros:- 1. Child stays in designated area while others take
their turn, e.g., stays in line, seat, etc. and

does not"bother other children.

2. Child waits quietly until teacher indicates it is
his turn, e.g., does not ask repeatedly if it is

his turn.

3. Child attends to activity or grout while others
take their turns.

Materails: None

Time: 5- 10 minute sessions.

Teaching Procedure: Children sit in chairs or on mats in an open area
while the teacher demonstrates how to make a bridge

out of her body. To make a bridge bend over placing
hands on the ground approximately two feet in front
of your feet.
Call on the children one at a time and have them

crawl under the bridge.
Then, let the,children take turns beingsthe bridge
and calling on the children to crawl under the bridge.

Adaptations: For children who cannot make a bridge or who.are too small

to make a large enouzh-bridge for the children to crawl

under, have two childreu make the bridge. This is done

by having-the two children sland facing each other approxi-
mately two feet apart and joining hands above their heads.



GROUP PROGRAM SHEET

Developmental Area: SOCIALIZATION

Group Program: MAKING TRANSITIONS

Prerequisite Behaviors: Attends to auditory stimuli

Component Behaviors: 1. Child walks to activity with verbal cue only.

2. Child walks to activity and joins groups, sits

ia a chair, etc.

3. Child walks to activity center when cued, "IT'S

TIME FOR (ACTIVITY)e.g., LUNCH, BUS, BATHROOM."

4. Child remains in assigned activity area.

Activities:



TASK SHEET

Developmental Area: SOCIALIZATION

Task: FOLLOWING COMMANDS*

Task Objective: Child carries out simple command on request

Outline of Programs in Task

Program I: FOLLOWS ONE-STEP COMMANDS

Step A: Carries out commands with model.

Step B: Carries out commands.

Program II:

Step A:
Step B:

Program III:
Step A:

Program IV:
Step A:

Step B:
Step C:

FOLLOWS TWO-STEP COMNANDS
Carries out 5 commands with model.
Carries out 5 commands.

FOLLOWS THREE-STEP COMMANDS
Carries out 5 commands.

FOLLOWS COMMANDS TO PERFORM ERRAND
Performs errand with two-step command with model.
Performs errand with two-step command without model..
Performs errand with three-step command without model.

*This task has been added to the Communication Curriculum for children

who can understand two or more word utterances and need additional
practice in following commands and directions. In selecting commands

to program, the child should be able to perform the activity the

command requires.



PROGRAM SHEET

Taski FOLLOWING COMMANDS

ProgtAm IV: FOLLOW COMMANDS TO PERFORM ERRAND

Prer quisite Behaviors: Carries out three-step command

Step A

Eteip Objective: Child carries out a two-step command errand with
model.

Itaterials: Objects needed to carry out commands, e.g., envelope
leaching Procedure: Material Selection- Select functional two-step

commands which require errands, e.g. "BRING THE
ENVELOPE TO THE OFFICE AND CLASSROOM."; or "ASK
MRS. SMITH IF WE CAN BORROW HER GLUE AND THEN
COME BACK TO THE CLASSROOM." Select commands
for activities the child can perform and that
may occur in his everyday routine.
Setting - The two-step command errand should
require the child to change settings, e.g.,
from the classroom to another room in the
building oi,from the playground to the school
building. Vary the settings.
Matelial Arrangement- Arrange materials and
environment so the commands can be carried
out. Vary the command.
Model- Obtain chiles attention, cue, and then
have peer or self model the response.
Cue- "(CHILD'S NAME) (TWO-STEP COMMAND ERRAND.)"
Response: Child should carry out command
without assistance.
Criterion- 9/10 correct responses.
Correctional Procedure-recue and give manual
assistance in carrying out command.

iAecording Procedure: Code the data sheet as follows:
a) record the program title and number;
b) in the step and unit column write "A".

Step ta

Itep Objective: Child carries out two-step command errand on request.
Ilaterials: Same as Step A.
1vaching Procedure: Same as Step A except do not model correct response.
I.ecording Procedure: Same as Step A except in the step and unit column

write "B".



aep_S_
Step Objective: Child carries out three-step command errand

an request.

Materials: Same as Step A

Teaching Procedure: Material Selection - Select functiunal three-
step commands wnich require errand, e.g.,
"TAKE THIS MONEY TO THE CAFETERIA, GET THE
LUNCH TICFETS, AND COME BACK TO THE CLASSROOM."
Select commands for activities the child can
perform and that may occur in his everyday

routine.
Setting - The thre:-step command errand should
require the child to change settings, e.g., 0
from the classroom to another room in the
building or from the playground to the school
building. Vary the settings.
Material Arrangement-Arrange materials and
environment so the commands can be carried
out. Vary the command.
Model - Obtain child's attention, cue, and then
have peer or self model the response.
Cue- "(CHILD'S NAME) (THREE-STEP CMIAND ERRAND.)"
Response-Child should carry out command without

assistance.
Criterion-9/10 correct responses.
Correctional Procedure- recue and give manual
assistance in carrying out command

Recording Procedure: Code the data sheet as follows:
a) record the program title and number;
b) in the step and unit column write "C".

7



pROGRAM SHEET

Task: FOLLOWING COMMANDS

Program I: FOLLOWS ONE-STEP CDMMANDS*

Program Objective: ild carries out one-step commands on request

Prerequisite Behaviors: Attends to teacher, imitates movements.

Step A
Step Objective: Child carries out one7step commands with a model.

Materials: Objects needed to carry out commands, e.g., chair,
blocks and container, pull toys.

Teaching Procedure: Naterial Selection - Select 5 functional one-
step commands, e.g., "SIT DOWN," "PUT IN,"
"SIT ON RUG," "HAND UP COAT." Select commands

for activities the child can perform and that
he performs in his everyday routine.
Setting - Where activities generally take place,
e.g., classroom, playground, home. If activities

take place in several settings, vary the settings.
Material Arrangement - Arrange materials and
environment so the commands can be carried out.
Vary the commands.
Model - Obtain child's attention, cue, and then
have peer or self model the response.
Cue - "(CHILD'S NAME) (ONE-STEP COMMAND)."
Response - Child should carry out command without

assistance. 4

Criterion - 9/10 correct reponses.
Correctional Procedure - Recue and give manual
assistance in carrying out command.

Recording Procedure: Code the data sheet as follows:
a) record the program title and number;
b) in the step and unit column write "A".

Step B
Stepotiti_l_re) Child carries out one-step commands on request.

Materials: Same as Step A.

Teaching Procedure: Same as Step A except do not model correct
response.

Recording Procedure: Same as Step A except in the step and unit

column write "B".

*This program may be repeated numerous times using different commands.



PROGRAM SHEET

Task: FOLLOWING COMMANDS

Program II: FOLLOW TWO-STEP COMMANDS*

Program Objective: Child carries out two-step commands on request.

Prerequisite Behaviors: Carries out one-step commands.

Step A
Step Objective: Child carrieS out two-step commands with a model.

Materials: Objects needed to carry out commands, e.g., chair,

blocks and container, pencil lnd paper.

Teaching,Procedure: Material Selection - Select 5 functional

two-step commands, e.g., "HANG UP YOUR COAT AND

SIT ON RUG," "WASH YOUR HANDS AND GET A

DRINK." Child should already be able to

carry out each step of the command individually.

Select commands for activities the child can

perform.
Setting - Where activities generally take place,

e.g., classroom, playground, home. If activities

take place in several settings, vary the settings.

Material Arrangement - Arrange materials'and

environment so the commands can be carried out.

Vary the commands.
Model - Obtain child's attention, cue, and then

have peer or self model the response.

Cue r "(CHILD'S 1,:AME) (TWO-STEP COMMAND) ."

Response - Child should carry out command

without assistance.
Criterion - 9/10 correct reponses.
Correctional Procedure - Recue and give manual

assistance in carrying out command.

Recording Procedure: Code the data sheet as follows:

a) record the program title and number;

b) in the step and unit column write "A".

Step B
Step Objective: Child carries out two-step commands on request.

Materials: Same as Step A.

Teaching Procedure: Same as Step A except do not model correct response.

Recording Procedure: Same as Step A except in the step and unit column

write "B".

*This program may be repeated numerous times using different commands.



PROGRAM SHEET

Task: FOLLOWING COMMANDS

Program III: FOLLOWS THREE-STEP COMMANDS*

Program Objective: Child carries out three-step commands on request.

Prerequisite Behavior: Carries out two-step commands.

Step A
Step Objective: Child carries out three-step commands on request.

Materials: Objects needed to carry out commands, e.g., paper and

pencil, blocks, scissors.

Teaching Procedure: Material Selection - Selects functional three-
step commands, e.g., "THROW AWAY YOUR TRASH,
WASH YOUR HANDS, AND GET A DRINK.: "GO TO

YOUR CUBBY, GET OUT'YOUR PAINT SHIRT, AND PUT

IT ON." Child should already be able to carry
out each step of the command individually.
Select commands for activities the child can
perform.
Setting - Where activities generally take
place, e.g., classroom, payground, home.
If activities take place in several settings,
vary the settings.
Materials Arrangement - Arrange materials and
environment so the commands can be carried out.
Vary the commands.
Model - Obtain child's attention, cue, and
then have peer or self model the response.
Cue - "(CHILD'S NAME) (THREE-STEP COMMAND)."
Response - Child should carry out command
without assistance.
Criterion - 9/10 correct responses.
Correctional Procedure- Recue and give manual
Assistance in carrying out command.

Recording Procedure: Code the data sheet as follows:
a) record the program title and number;
b) in the step and unit column write "A".

*This program may be repeated numerous times using different commands.



TASK SHEET

Developmental Axea: COMMUNICATION

Task: ATTENDING

Task Objective: The child looks at speaker when he hears his name
and looks at teacher or task when cued.

Outline of Progravs in Task

Program I: ATENDS TO NAME
Step A: Responds to sounds.
Step B: Responds to name.

Step C: Responds to name when engaged in activity.

Program II: ATTENDS TO TEACHER AND TASK
Step A: Attends to teacher.

Step B: Puts hands in lap and attends to task.



PROGRAM SHEET

Task: ATTENDING

Program I: ATTENDS TO NAEE

Program Objective: The child looks at the speaker when he hears

his name.

Prerequisite Behaviors: Turns head and focuses eyes.

Step A
Step Objective: The child responds to sound by turning his head

toward the direction pf the sound.

Materials: Things that make noise such as musical instrument, bell,

clacker, jack-in-the-box.

Teaching Procedure: Setting - Child should be sitting or standing

and not engaged in an activity.
Material Arran8enent and Cue - Make noise with

object when it is placed to the side of the

child's head according to unit directions. Vary

randomly placing noisemaker on right and left

side of head. He should not be able to see the

noisemaker.
Response - The child should turn his head and

look at the object. When the child looks at the

object incrase the sound and let him touch, hold,

and/or play with the object.
Criterion - 8/10 correct responses-for Units 1 and 2.

- 9/10 correct responses for Unit 3.

Correctional Procedure - Gently hold child's head

and turn it toward the sound, making sure not to

obstruct his view of the noisemaker with your body.

Hold noisemaker 1 foot away from child's head.

Hold noisemaker 3 feet away from child's head.

Hold noisemaker 5 feet away from child's head.

Procedure: Code the data sheet as follows:
a) record the program title and number;
b) ia the step and unit column write "A" and

the unit the child is on;
c) ia each opportunity box write "R" if presented

right side and "L" if presented on left side.

Units: 1.

2.

3.

Recording

Step B
Step Objective: The child looks at the speaker when he hears his name.

Materials: Different people to say child's name.



Attending, Program I, p. 2

Teaching Procedure: Setting. - Same as Step A.
Material Arrangement - Same as Ste A except
familiar person talks to child and says child's
name instead of using noisemaker.
Cue accurding to unit directions.
Response - The child should turn and look at the

speaker. When the child looks at speaker, speaker
sho,ld smile, and child may go to speaker or

vice versa.
Criterion - 8/10 correct responses for Units 1 and 2.

- 9/10 correct responses for Unit 3.

Correctional Procedure - Same as Step A.

Units: 1. Stand 1 foot away from child. Talk playfully to child.

Cue, e.g. "HELLO, (CHILD'S NAME) HOW ARE YOU TODAY?"

2. Stand 3 feet away from child. Cue, "(CHILD'S NAME)."
3. Stand 5 feet away from child, Cue, "(CHILD'S NAME)."

Recording Procedure: Same at Step A except in the step and unit column
write "B" and the unit the child is on.

Step C
Step Objective: The child looks at the speaker when he hears his name

and is engaged in an activity.
Materials: Materials needed for activities the child likes to do.

Teacher Procedure: Setting - Areas where child can engage in
activities such as play area, gross motor area,

playground.
Material Arrangement - When child is engaged in

activity, cue. The speaker should place .hinself

according to unit directions.
Cue - according to unit directions,
Response - Same as Step B except when child looks
at speaker; speaker should have reason for child's
lookingsuch as time to change activities.
Criterion - 8/10 correct responses for Units 1 and 2.

- 9/10 correct responses for Unit 3.

dorrectional Procedure - Recue using louder voice
or move closer to child and recue. If child still
does not respond, prompt him by turning his head
towards speaker.

Units: 1. Stand 3 feet away from child.
2. Stand 10 feet away frdm child.
3. Stand across room, playground.

Recording Procedure: Code the data sheet as follows:
a) record the program title and number;
b),in the step and unit coluridwrite "C" and

the unit the child is on;
c) in the comment column note the setting.

vat,
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PROGRAM SHEET

Task: ATTENDING

Program II: ATTENDS TO TEACHER AND TASK

Program Objective: Child looks at teacher or puts his hands in his

lap and looks at task.

Prerequisite Behaviors: Responds to name.

Step X
Step Objective: Child looks at teacher's face for at least 5 seconds.

Materials: Objects child like such as toys, food.

Teaching Procedure: Setting Use 1 to 1 teaching setting, with

child and teacher in chairs with table or desk

in between. Sit so you are child's eye level.
Materials Arrangement - Show child object and

gain his attention. Then place object next,to

face and cue.
Cue - "(CHILD'S NAME), LOOK AT ME", or "LOOK AT

ME."
Response - Child should look at your face for a

designated time (see Units). When child is

looking at your face smile and talk to him.

When child has given a correct response give

him object to interact with.
Criterion - 8/10 correct responses for Unit 1.

- 9/10 correct responses for Unit 2.

Correctional Procedure - If child does not look

at your face place 2 fingers in front of child's

eyes and move fingers to in front of your eyes.

Example:
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If child still does not look at your face, prop

child by gently turning his head so that his

eyes focus on your face.

Units: 1. Child looks at teacher's face for 2 seconds.

2. Child looks at teacher's face for 5 seconds.

Recording Procedure: Code the data sheet as follows:
a) record the program title and number;
b) in the step and unit column write "A"

and the unit the child is on.

Step B
Step Objective: Child looks at task for at least 10 seconds.

Materials: Object that is of interest to the child and can be

manipulated, such as jack-in-the-box, blocks, beads.

Teaching Procedure: Setting - Same as Step A.
Material Arrangement - have child sit in chair.

Place object on table.
4 Cue - "HANDS IN LAP." When child's hands are in

his lap cue, "LOOK AT THIS," or "LOOK AT (OBJECT),"

while pointing to and then manipulating object.

Response - Child should put hands in lap and look

at object for a designated time (see Units).

Criterion - 8/10 correct responses for Units 1 and 2.

- 9/10 correct responses for Unit 3.

Correctional Procedure - Prop child by putting his

hands in his lap and/or gently turning his head so

he focuses on the object.

Units: 1. Child should put hands in lap and look at object for 2 seconds.

2. Child should put hands in lap and look at object for 5 seconds.

3. Child should put hands in lap and look at object for 10 seconds.

Recording Procedure: Same as Step A except in the step and unit column

write "B" and the unit the child is on.



PROGRAM SHEET

Task: ATTENDING

Program III: INCREASING APPROPRIATE ATTENDING BEHAVIORS

Program Objective: Child will appropriately attend to task. Duration

of attending behaviors should extend from 2 to 8

minutes.*

Prerequisite Behaviors: Responds to name and establishes eye contact.

Program Adaptations: The programs and activities used should be varied.

Exciting activities should be planned and presented.

Step A
Step Objective: Child looks at and:manipulates activity/materials for

a minimum of 2 minutes in a one-to-one setting.

Materials: Use programs and activities which the child enjoys and

performs successfully. Any successfully completed program

can be utilized for this attending program. As examples,

the adjacent puzzle program can be used or playing with a

car. A timing device, a watch with a second hand or a

stop watch is needed.
Teaching Procedure: Use 1 to 1 teaching setting, with child and teacher

in chairs with a table or desk between them. Sit

so you are at child's eye level. If using a program,

follow the teaching procedure for that particular

program. Use the step and unit most successful
for the child. ave enough available materials to
occupy a 2 minute time span. The purpos'e of this

program is to increase attending behavior. Comple-

tion of an activity should be encouraged, but it is
not the primary objective of this program.
Cue - Use cues from the selected program.
Correctional Procedure - If the child does not look
at or manipulate the presented activity, prop the
child by gently turning his head so that his eyes

focus on the activity. Then, Cue, "LET'S GO ON."
or "LET'S DO MORE."

*This program is for increasing appropriate attending behaviors. The number

of minutes were selected for a particular population and should be adjusted

for each individual child.



Increasing Appropriate Attending Behaviors

Program III, p. 2

Units: 1.

2.

Child looks
Child looks
prompting.

3. Child looks
4. Child looks

prompting.
5. Child looks
6. Child looks

promPting.
7. Child looks
8. Child looks

prompting.

.at and
at and

at and
at and

at and
at and

at and
at and

manipulates
manipulates

manipulates
manipulates

manipulates
manipulates

manipulates
manipulates

activity for 2 minutes with prompting.
activity for 2 minutes without

activity for 4 minutes with prompting.

activity for 4 minutes without

activity for 6 minutes with prompting.
activity for 6 minutes without

activity for 8 minutes withyprompting.
activity for 8 minutes without

Recording Procedures: DATA IS TAKEN ON THE LENGTH OF ATTENTION SPAN, NOT THE

RESPONSES TO THE PROGRAM OR ACTIVITY USED.
Code the data sheet as follows:
a) record the program title and number;
b) in the step and unit column write "A" and the

unit the child is on.

Step /5_

Step Objective: Child looks at and manipulates activity for a minimum

of 2 minutes without supervision.

Materials: Same as Step A

4Teacher Procedure: Teacher cues child and moves away. s

Cue use cues from the selected progrdm.-

Correctional Procedure: Same as Step A

Units: Same as Step A

Recording_Procedure: Same as Step A.

Step C
Step Objective: Child looks at and manipulates a less reinforcing

activity/materials for a minimum of 2 minutes without

supervision.

Materials: Use less reinforcing programs, materials and activities for

the individual child but at an independent level.

Teaching Procedure: Same as Step B.

Units: Same as Step A
Recording_ Procedure: Same as Step A.

Step D.
Step Objective: Child looks at and manipulates less reinforcing activity!

materials for a minimum of 2 minutes in a group setting.

Materials: Same as Step C except the child is,participatip.g in a group

program or activity.

Teaching Procedure: Same as Step A except in a group setting.

Units: Same as Step A.

Recording Procedure: SaLa as Step A.

7')
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ORDER FORM



NAME

ADDRESS

CITY

STATE ZIP

-F"

Project First Chance
Arizona Behayior Analysis Model Preschool

Department of Special Education
College of Education
The University of Arizona
Tucson, Arizona 85721

(AC 602 - 626-3248)

CHECKS PAYABLE TO; PROJECT FIRST CHANCE

The items listed below will give the reader an overview of the information and

printed materials that Project First Chance now has in various stages of completion.

Readers who are interested in receiving any of these products should contact the

Project First Chance Director, Jeanne McRae McCarthy, at the address above.

These materials are offered at cost.

PRODUCT TITLE Form
Unit

Price
Quantity

Sub-
Total

Assessment fot Instructional Purposes

Contents:
Assessment of Young Children with

Special Needs
The Arizona Lehavior Analysis

Criterion UtilizationScale
Communication Sample
The Intake Assessment
Cross Index of Stanford-Bnet/

ABACUS Data
Expectancy (Regression) !

Comparison Formula \

Group Profiling of ITPA Data

Child/Family History

Sl_stematic Data Monitoring

Contents:
Philosophy of Data Collection
The Individual Education Plan

as a Process
Directions for Use of the

Individual Education Plan
Indtvidual Education Plan Format
Introduction to Systenatic Data

Monitoring
Communi4tion Competence Inventory
Functional Contingency Inventory
Intro to'the Data Collection
Procedures for Taking Baseline Data
Procedures for Daily Updating oi

Clipboards
The Maintenance Record

Group Data Collection
Procedures fOr Group Data Collection
Performance on Group Programs Raw

Data Sheet'
The Weekly Data Evaluation of Individual

and Group (Programs
The Staffing'.Review Process

7 '1

5.00

5.00



ADDRET-
Project First Chance
Arizona Behavior Analysis Model Preschool

Department of Special Education
College of Education

CITY The University of Arizona
Tucson, Arizona 85721

STATE ZIP (AC 602 - 626-3248)

PRODUCT TITLE Form
Unit
Price

Quantity
Sub -

Total

Curricular Programming for Young
Handicapped Children

Contents:
Introduction
Body Management -

Individual Programming
Self-Care -
Individual Programming

Communication -
Individual Programming

Preacademics -
Individual Programming

Socialization -
Individual Programming

Body Managment -
Group Programming

Self-Care -
Group Programming

Communication -
Group Programming

Preacademics -
Group Programming

Socialization
Group Programming

$12.00

If all three books are ordered at one time total price will be $20.

Thank you for your interest in PROJECT FIRST CHANCE.

PLEASE MAKE CHECK PAYABLE TO: PROJECT FIRST CHANCE.
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ABACUS MATERIALS BY AREA
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-ABAemPTITITTITM
(Listed by Areas)

I. Body Management

Gross Motor (Items 1 - 26)

Pillow
Child's chair, without sides or arns -

Table
8-12 inch rubber ball
Incline surface of 10-15 , 3 to 4 ft. long

Stairs with minimum of 3 standard steps, rail optional

Toy of interest
Tricycle, hard cement surface
CliMbing apparatus having at least 5 rung ladder and slide

Walking beam no wider than 6" and at least 4' long

Bean bag 4 X 4"
Adjustable jump standard and bar
Running course with 2 turns indicated by 2 markers, cones or

Fine Motor (Itemc 1 - 2',

3" ball (Nerf Ball)
Pegs or beads
5 blocks or large beads
Small car or truck
Stacking ring toy, zings may vary in size

Pegboard, pegs sized one inch or more

Pegboard with small cegs.
Pormboard with circle, square, triangle, rectangle

6 one inch cubes
Cobblers bench or similar pounding toy

Jack-in-the=Box with crank handle

Paste or glue, paper, picture
Easel, paper, paint
4 nesting cups .
4 large beads, string with reinforcing tip

6 pc. tnterlocking puzzle
Scissors, 4" X 4" paper

II. Self Care

A. Dressing B. Toileting

Socks Bathroom

Pants
Shoes C. Groom

Shirt
Coat Sink

Button Water

Zipper Soap

C1oth1n.j w:th snaps Towel

Belt with tIckle Tissue

Shoes with laces Wastebasket

73cj



U. Self Care (contd.)

D. Eating

cup with liquid
Semi-solid food
Solid food
Spoon, fork, bowl, plate

Finger food
Straw
Xhife, bread, spreadable

Napkin

III. Communication

A. Prerequisites

Bell or noise maker

Chair
(5 or more piece) puzzle or toy

Blocks
Cup
Ball
Toy dog
Spoon
Doll

E. Mechanical Know-How

Door with knob
Water fountain
Small pdtcher with liquid

F. Safety

B. Comprehension of One Word Utterance

Street Curb
Steps
Scissors

TOy Car
Tby chair
Picture of Children: running, sitting, washing, eating, sleeping

*Food or drink child likes
Doll and doll house
*3 foods, drink, or objects child does not like

. 4 dolls - 1 big, 1 broken, 1 little, 1 dirty

.5 articles of child's clothing
5 articles of teacher's clothing

C. Production of One Work Utterance

(These items will be the same as those for Comprehension.)

IV. Preacademics

A. Thinking Skills

,Small toy of interest
3 Box lids (capable of covering toy above)

3 pair of objects: 2 spoons, 2 toy cars, 2 dolls

Paper bag, 4 ob;ects: ball, block, key, toy dog,

Toy telei.hone

6 blocks
3 objects and 3 matching pictures: toy, car, telephone, spoon

5 objects: cup, button, penny, spoon, block
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V A. Thinking Skills (contd.)

2 sets of 4 basic 2-dimensional shapes: circle, square,

triangle, rectangle. 2 to 3 inches in size and

all the same color
2 sets of 6 basic color cubes: yellow, blue, red, green,

orange, black
Individual pictures of: hammer,,nail; shoe, sock; milk carton,_

glass; comb, brush.
Pictures of animals: dog, cat, horse

*Food: orange, sandwicn, ice cream cone; Clothes; shoe, coat, sock

Set of picture cards (2 matching I different)

a) fruit
to) cars

c) balls
Set of 5 cards, each card has 2 simple line drawings

a) two identical houses
14 sock, hat
c) bird, dog
d) two identical trees
e) ball, block

B. Reading Skills

.111.4ok of colorful pictures (including dog, fork, girl, airplane,

telephone).
Pictures of 5 objects; doll, snoon, ball, car, shoe

Set of 5 pictures with simple line drawings:

doll with arm missing
car with tire massing
cup with handle missing
shoe with lace missing
hand with finger missing

One picture of 4 toys

4 cards: 1 with child's name printed on it, 3 with other

children's names

- 5 pairs of cards as outlined below

lek

-Tc

1/isig

Fpi .V133

lcupri
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2 sets of color word cards written in brown ink on 4" X 5 1/2"

caper. One card for each of the six basic colors, yellow,

blue, red, green, orange, black

2 three-card picture stories: eating an ice cream cone, putting

on shoes and socks
Labels cut out of 6 common objects: Coke carton, McDonald's

sack, milk carton, stop sign, bread wrapper, Crest box

C. Math Skills

Raisins, cereal, peanuts
Identical sets of 12 blocks or counters

Identical sets of numeral cards 6-10

Set of numeral cards 1-5

D. Writing Skills

Primary pencil or primary crayon
Papers (any kind)
3 pieces of 4" X 5 1/2" paper each having 1 pair of 5" long

horizontal lines 1" apart

3 pieces of paper same as above only make lines vertical and 1" apart
\

3 or more pieces of 8 1/2 X U. paper

Unlined paper

V. Socialization

TOys of interest
rhild height hook
Sweater or coat
Child size chair
Snack items

7
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APPENDIX B

BEILAVIORAL TER11INOLOGY EXAMINATION
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Name

Date

PROJECT F RST CHANCE

Behavioral Terminology Examination

Pre

Post

1. Please write the following terms in the blanks before the appropriate

definitions:

Intrinsic reinforcers
Baseline
Behavior
Prop
Shaping
Aggressive behavior
Model
Attention
Positive reinforcer
Partial Aid

Time-Out
Cue
Exclusion
Generalization
Fading
Complete Aid
Placement test
Consequence
Aversive Consequence
Primary Reinforcer

Isolation
Non-compliant behavior
Token Economy
Contingency
Reverse Chaining
Behavioral assessment
Prompt
Self-indulgent behavior
Intrinsic reinforcers

An aversive consequence which removes the child

from any means of reinforcement.

Internalized reinforcers increasing a behavior

without the use of external reinforcers.

Any observable and/or measurable action.

An aversive consequence, a type of Time-Out,

which places the child away from any physical

or visual contact with others, away from any

means of reinforcement.

Conseauence that increases or strengthens a behavior.

AcEepting of approximate responses as correct with

thg ultimate aim of requiring the precise correct

response.

Data collected on a behavior that occurs before

teaching is initiated.

Conseauence that decreases or weakens a behavior.

An aversive consequence, a type of Time-Out, which

just temporarily removes the child from the

immediately reinforcing situation:. Example: being

turned away from the group for 30 seconds.



Examination (Cont.)

Data based method for measuring child's current

abilities to perform specific behaviors.

Feedback immediately following a behavior that

increases or decreases a behavior's occurrence.

A reinforcement system set up in which tangible

objects are used as reinforcers to be later

exchanged for desired objects or activity.

Signal, request or condition that does or can be

made to influence the occurrences of a behavior.

Gradual removal of aids, and reinforcers for a

behavior with the ultimate aim of eliciting the

precise correct response without aids or reinforcers.

assistance provided to the child throughout the

elicitation and occurrence of a behavi,or,

A form of aid which demonstrates the behavior

being required from,the dhild.

Reinforcers that satisfy certain biological needs

such as eating and drinking which are not learned.

A type of cue which informs the child of a behavior

that is either required or desired and which alio

provides information as to the conseau'ences to

the child for performing this behavior.

Child is sitting with hand's in lap, maintaining

eye contact with the teacher.

A form of aid which physically moves the child

through a behavior to produce a desired response.

A form of aid which verbally or gesturally

influences the occukrence of a behavior.

Minimal assistance provided to the child that

helps to :nfluence and elicit the occurence of

parts of a behavior.



attending - (child) focusing of attention on teacher and/or activity

(ignorning other stimuli).

0

attention - (teacher) any contact teacher has with child whether it be

vlsual, physical, verbal or spatial

baseline - measure of child's current abilities to perform specific behaviors

prior to teaching.

probe - a check, using baseline procedures, which occurs after teaching

has begun to determine whether child is working on appropriate step

or unit.

cue - verbal or physical instruction.

reinforcers

contingency

- any c nsequence, tangible or intangible, which occurs after a

behav or which increases the frequency of_the behavior.

- a typ of cue whici- informs the child of a behavior that is

eithe required or des:_red and which also provides information

as to the consequences to the child for performing this

behavior.

consequence - anything that happens after a behavior as a result of that

behavior.

campliance - performance of behavior requested.

interferring behavior - a behavior t..at inhibits the learning of a desired'

behavior.

task analysis - breaking down of a skill into teachable components.

generalization - use of learned behaviors outside of the teaching environment.

- assistance provided to the child - physical or verbal.

fade - gradual disappearance (aids, reinforcers).

behavior - any observable and/or measurable action.

shaping - teaching successive a;:praximations of a behavior with the ultimate

aim cf requiring the precise correct response.

ignore - total removal of attention (physical. visual, verbal, spatial).

spotting - use of additional adult assistance far extending child's capabiiities

during an activity (manual help or attending assistance).

distractor - a diversionary stimulus.

lrorlts -(e.R., let.:er or sound cf desired resionse or Rive the

context of the c.)rrecc resoonse, "You were there last Suraay."

Props - same as manual gulaance or oucting the child through the motions, oc

the desired resnonse



SCHEDULE

/How efficiently are
you using your
timen

a
Three Critical' Areas of an Effective Preschool Program

A. Is the time being used
effectively for each
child as he goes through
the progr )-

1. Selection of appropriate
activities

Is the child receiving
individual programming
and group activities
accore.ing to goals
stated in his I.E.P?

2. Intensity of programming

a. How often is each
child being seen on an
INDIVIDUAL basis DAILY?

(How much intense program-
ming is each child receiving?)

b. What goals are being accom-
plished:through the GROUP
ACTIVITIES?

B. How effectively are you using
your staff?

, I ... -(
%

DATA MONITORING SYSTEM
-

A. Is the data helping
to provide direction
for the child's
program?

1. How do you know that
the child wouldn't have
learned these skills
without instruction?

1(How do you know that
it was the teacher that
caused the change).

2. How does the data
help direct the
program while it is
being run?

3. How can you prove
that you have helped
a child to attain
certain goals
at the completion of
your program?

I

BEHAVIOR
MANAGEMENT

A. Are the antecedents
being arranged
to help elicit
desireable behaviors?

B. Are the consequences
being managed
properly (reinforcers

, used to sustain
desireable behaviors,
etc.) and consistently

,
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